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Uvodna beseda k drugi konferenci druģboslovja, umetnosti in 

humanistike na Brdu 28. junija 2022 

Po nekaj manj kot ġtirih letih od prve konference druģboslovnih, umetnostnih in humanistiļnih 

predmetov septembra 2018 se bo v organizaciji Zavoda RS za ġolstvo konec junija 2022 ponovno 

zgodil veliki dogodek, namenjen uļiteljem in drugim strokovnjakom s podroļja druģboslovnih, 

umetnostnih in humanistiļnih predmetov. Konferenco smo zaradi velike odmevnosti naļrtovali ģe 

za jesen 2020, vendar je zaradi znanih razmer v povezavi s pandemijo covida-19 nismo mogli 

izvesti. Bile so sicer pobude, da bi jo izvedli na daljavo, a smo se svetovalci odloļili, da poļakamo 

toliko ļasa, da bodo razmere omogoļale izvedbo v ģivo. In ta ļas je po dveh letih nastopil in veseli 

nas, da se lahko z uļitelji in drugimi strokovnimi sodelavci sreļamo v Kongresnem centru Brdo.  

Ļe smo na prvi konferenci z naslovom Mladi in identiteta vpogledali v identiteto mladih s 

humanistiļnega, umetnostnega in druģboslovnega vidika, pa nas naslov druge konference, Mladi 

in ustvarjalnost, spodbuja k novim izzivom. Ģe na prvi konferenci smo prek pestre ponudbe 

predavanj in delavnic ponudili temeljito predstavitev razliļnih pristopov dela z mladimi, ki jih 

ponujajo naġi predmeti v ġolskem prostoru. Poudarek je bil tudi na milenijski generaciji in 

generaciji Z, na tokratni konferenci pa se jima bo pridruģilo ġe premiġljevanje o prihajajoļi 

generaciji Alfa (rojeni po 2010).   

V preteklih dveh letih so se zaradi pandemije razmere v izobraģevanju temeljito spremenile. Kar 

je bilo pred marcem 2020 ġe bolj domena zagnanih uļiteljev posameznikov, je v naslednjih dveh 

letih postala realnost. Izobraģevanje na daljavo, pouk in ġtevilne aktivnosti v povezavi s sodobno 

tehnologijo so postali obiļajna stalnica naġega ģivljenja. Novi pristopi k delu uļiteljev in 

spodbujanje ustvarjalnosti v novih razmerah so bili prav tako spodbuda pri oblikovanju osrednje 

teme naġe druge konference. Veġļine ustvarjalnosti in inovativnosti spadajo med najpomembnejġe 

veġļine vseģivljenjskega uļenja. Prav tako ģelimo na konferenci poudariti, kako je ustvarjalni in 

inovativni pouk povezan z ustvarjalnimi in inovativnimi uļnimi okolji.  

Tako kot na prvi konferenci smo tudi na drugi k sodelovanju povabili odliļne in priznane plenarne 

predavatelje ter dali priloģnost za predstavitve dobrih praks ġtevilnim uļiteljem praktikom. Tema 

Mladi in ustvarjalnost je namreļ v strokovni javnosti naletela na pozitiven odziv. Na konferenci 

bodo predstavljeni ġtevilni primeri dobrih praks iz VIZ kot tudi primeri dobrega sodelovanja na 

temo ustvarjalnosti mladih z zunanjimi institucijami.  

Z drugo konferenco druģboslovnih, umetnostnih in humanistiļnih predmetov se v danih razmerah 

ne bo mogoļe izogniti ġtevilnim aktualnim dogodkom, ki pretresajo svet. A vendarle ï naġa 

osnovna ģelja je, da na ġtevilnih podroļjih opozorimo na velike potenciale mladih in na njihovo 

ustvarjalnost, ki jo vseskozi v veliki meri spodbujajo inovativni in ustvarjalni uļitelji.   

 

Vojko Kunaver, vodja podroļne skupine za druģboslovje, umetnost in humanistiko  
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INOVACIJE ZA ĠOLO PRIHODNOSTI PO MERI LJUDI/ INNOVATIONS FOR A 

SCHOOL OF THE FUTURE TAILORED TO PEOPLE  

Dr. Dan Podjed 

ZRC SAZU, Inġtitut za slovensko narodopisje 

dan.podjed@zrc-sazu.si 

 

Razġirjeni povzetek 

 

Uvod 

Pomembna razvojna zagata, pa naj bo to v zasebnem ali javnem oziroma vladnem ali nevladnem 

sektorju, je sledenje ekspertnemu razvoju inovacij, pri katerem inovativne reġitve nastajajo v 

ekspertni skupini, ki pogosto spregleda dejanske ģelje in potrebe ljudi. Izkuġnje iz raziskovalno-

razvojnih projektov (glej npr. Tisov idr., 2017) in tudi iz mnogih mednarodnih podjetij, med 

katerimi so Xerox, kjer so razvoj po meri ljudi pionirsko uvedli (Suchman, 1987), in Microsoft, 

Intel, Volvo, Nissan ter ġtevilna druga, pa kaģejo, da je nujna sprememba razvojne paradigme, ki 

se od uporabnikov, kupcev, strank in klientov usmeri k ljudem in jih vkljuļi v razvojni proces. Ta 

nima le dveh snovalnih faz, namreļ interpretacije in testiranja, temveļ ġtiri, in sicer so to: 

identifikacija, analiza, interpretacija in testiranje (Podjed, 2019; prim. Hanington, 2010). Takġen 

pristop bi lahko pogosteje uporabili pri snovanju inovacij za ġolo prihodnosti po meri ljudi. 

Ġtiri razvojne faze 

Prva faza razvoja po meri ljudi, ki kot vir inovativnosti poudari ļloveka, je identifikacija, v kateri 

raziskovalno-razvojna ekipa opredeli, kdo so posamezniki in druģbene skupine, ki so v srediġļu 

pozornosti pri razvoju novega izdelka, storitve ali reġitve. Pri izobraģevalnih reġitvah lahko, 

denimo, identificirajo skupine deleģnikov, od uļencev in starġev do uļiteljev in ġolskega osebja, 

ter skuġajo prepoznati in upoġtevati njihovo raznolikost. 

V drugi fazi izvedejo raziskave med ljudmi, ki so jih spoznali v prvem koraku, in analizirajo 

njihove potrebe, pri ļemer uporabijo in zdruģujejo razliļne druģboslovne in humanistiļne metode, 

pristope in tehnike, od intervjujev, fokusnih skupin in opazovanja z udeleģbo do eksperimentov. 

Tako se seznanijo s praksami, navadami in vedenjskimi vzorci ter ugotovijo, kaj ljudje potrebujejo 

in ģelijo. Pri razvoju izobraģevalnih reġitev se lahko, recimo, odpravijo v domaļa okolja in skuġajo 

ugotoviti, s kakġnimi vsebinskimi in tehniļnimi problemi se sreļujejo npr. med ġolanjem na 

daljavo. 

Tretji korak, ki ga je treba upoġtevati, je interpretacija. Na podlagi analize pripravijo v 

raziskovalno-razvojni skupini priporoļila za snovanje reġitev. Kljuļna zamisel razvoja po meri 

ljudi je, da so deleģniki vkljuļeni tudi v to razvojno fazo, s ļimer se iz posrednikov informacij 
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prelevijo v partnerje in deleģnike v inovativnem procesu. V tej fazi lahko, na primer, povabijo k 

snovanju uļence, uļitelje in starġe, ki prispevajo k oblikovanju reġitve. 

V ļetrti fazi, tj., med testiranjem, omogoļijo preizkuġanje in skuġajo izboljġati uporabniġko 

izkuġnjo. V tej fazi, ko je lahko ģe na voljo prototip izdelka ali storitve, je osrednje vpraġanje, 

zakaj, kako in ļe sploh so nove reġitve pomembne in smiselne. V fazi testiranja lahko uporabijo 

razliļne pristope, npr. scenarije in fokusne skupine, da ocenijo njihovo ustreznost in uporabnost 

ter na podlagi izsledkov pripravijo priporoļila za izboljġave.  

Razvoj po meri ljudi je iterativen proces, kar pomeni, da se razvijalci in raziskovalci vrnejo k 

uporabnikom izdelkov ali storitev, da bi spoznali, kako inovativne reġitve ustrezajo njihovim 

potrebam in ģeljam. V procesu lahko izvedejo veļ ponovitev postopka, identificirajo nove 

potencialne uporabnike, spoznavajo njihove navade ter jih vkljuļujejo v razvoj in testiranje (proces 

je podrobneje predstavljen v Podjed idr., 2019). 

Sklep 

Bistveno je, da z razvojem po meri ljudi raziskovalci in razvijalci vkljuļijo deleģnike v vse faze 

razvojnega postopka, s ļimer jih iz pasivnih uporabnikov in odjemalcev spremenijo v dejavne 

soudeleģence pri nastajanju storitev, izdelkov in reġitev. Tako angaģirajo posameznike in 

skupnosti, da se poļutijo soudeleģeni pri nastajanju inovativnih reġitev, ki bodo sooblikovale 

njihovo prihodnost. Takġne reġitve so pogosteje bolje sprejete, saj se ljudje poļutijo kot njihovi 

soavtorji, hkrati pa so bolj trajne in trajnostne. 

Tovrsten naļin razvoja je lahko posebej pomemben pri razmisleku o tem, katere reġitve se bodo 

uveljavile v izobraģevalnem okolju in ali bodo te analogne ali digitalne, npr. table, beleģnice, 

zvezki, obveġļevalni napisi, kljuļavnice itd. V obdobju t. i. digitalne preobrazbe je namreļ 

pomembno vnaprej in temeljito razmisliti o tem, katera reġitev je najprimernejġa za ljudi in katero 

bodo znali in ģeleli uporabljati. 

 

Kljuļne besede: razvoj po meri ljudi, izobraģevalne reġitve, trajnostne reġitve, sprememba 

razvojne paradigme, digitalna preobrazba 

Extended Abstract 

Introduction  

A major development problem occurring in the private or public, i.e., governmental or non-

governmental sector is keeping up with the expert development of innovations, where innovative 

solutions are being created within a group of experts who often ignore the people's actual desires 

and needs. Experience from research and development projects (see, e.g., Tisov et al., 2017) and 

from many international companies, including Xerox, which was a pioneer in introducing 

development tailored to the people (Suchman, 1987), and from Microsoft, Intel, Volvo, Nissan 

and many others show that the development paradigm must be shifted away from users, buyers, 

customers and clients towards the people, and that the latter must be involved in the development 

process. This process does not have only two design phases, i.e., interpretation and testing, but 
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four, namely identification, analysis, interpretation and testing (Podjed, 2019; cf. Hanington, 

2010). Such an approach could be used more often in designing innovations for a school of the 

future tailored to people. 

Four development phases 

Phase 1 of development tailored to the people, which focuses on the person as the source of 

innovativeness, is identification; in this phase the research and development team defines the 

individuals and social groups that are in the centre of attention when developing a new product, 

service or solution. In the case of educational solutions they can, for instance, identify groups of 

stakeholders, ranging from students and parents to teachers and the school staff, and attempt to 

identify and take their diversity into account. 

In phase 2 they conduct surveys among the people they met in phase 1 and analyse their needs by 

using and combining different methods, approaches and techniques from the social sciences and 

humanities, ranging from interviews, focus groups and participant observation to experiments. 

That way, they learn about practices, habits and behavioural patterns, and find out what people 

need and want. When developing educational solutions they can, for example, go to their home 

environments and try to determine which content-related and technical problems they are 

encountering there, e.g., during distance education. 

The third step that must be performed is interpretation. Based on the analysis, the research and 

development group prepares recommendations for designing solutions. The key idea behind 

development tailored to the people is to involve stakeholders in this development phase, thus 

turning them from information providers into partners and stakeholders in the innovation process. 

In this phase they can, e.g., invite students, teachers and parents to join the design process and help 

to design a solution. 

In phase 4, i.e., during testing, they let them test the solution and attempt to improve the user 

experience. In this phase, when a prototype of a product or service is sometimes already available, 

the main question is why, how and if at all the new solutions are important and sensible. In the 

testing phase they can use different approaches, e.g., scenarios and focus groups to assess their 

relevance and usability, and prepare recommendations for improvement based on the findings.  

Development tailored to the people is an iterative process, which means that developers and 

researchers return to the users of products or services to learn how the innovative solutions suit 

their needs and desires. In the process they can repeat the procedure several times, identify new 

potential users, learn about their habits, and include them in the development and testing (this 

process is presented in greater detail in Podjed et al., 2019). 

Conclusion 

It is essential that through development tailored to the people the researchers and developers 

include the stakeholders in all the phases of the development process, thus turning them from 

passive users and clients into active participants in the creation of services, products and solutions. 

That way, they engage individuals and communities, making them feel involved in the creation of 
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innovative solutions that will co-shape their future. Such solutions are often better received 

because people feel that they have co-authored them; moreover, they are more permanent and 

sustainable. 

This method of development can be especially important when thinking about which solutions to 

introduce into the educational environment and whether they should be analogue or digital, e.g., 

blackboards, notepads, notebooks, informative signs, locks, etc. In the age of the so-called digital 

transformation, we must think hard and in advance about which solution is the most suitable for 

the people and which one they will know how to and want to use. 

 

Keywords: development tailored to people, educational solutions, sustainable solutions, change in 

development paradigm, digital transformation 

Glavni viri in literatura /Main References 

Hanington, B. M. (2010). Relevant and Rigorous: Human-Centered Research and Design 

Education. Design Issues, 26(3), 18ï26. 

Podjed, D. (2019). Razvoj etnografsko utemeljene tehnoloġke reġitve. Glasnik Slovenskega 

etnoloġkega druġtva, 59(1), 39ï48. 

Podjed, D., Arko, S. in Bajuk Senļar, T. (2019). Four Steps for the People: People-centred 

Development Toolkit. PEOPLE project. 

http://people-project.net/wp-content/uploads/2019/12/M2.4_Toolkit.pdf  

Suchman, L. (1987). Plans and Situated Actions: The Problem of Human-Machine 

Communication. Cambridge University Press. 

Tisov, A., Podjed, D., DôOca, S., Vetrġek, J., Willems, E. in Opôt Veld, P. (2017). People-Centred 

Approach for ICT Tools Supporting Energy Efficient and Healthy Behaviour in Buildings. 

V Z. Lennard (ur.), Proceedings of the 5th Annual Sustainable Places International 

Conference 7 (str. 675). MDPI. 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://people-project.net/wp-content/uploads/2019/12/M2.4_Toolkit.pdf


 
15 
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Razġirjeni povzetek 

Slovenijo so v vsega treh desetletjih zaznamovale ġtiri kritiļne razvojne prelomnice, in sicer 

prehod na nov druģbenoekonomski sistem, pristop k EU, svetovna gospodarska kriza ter 

pandemija covida-19. Tudi sicer so za sodobne druģbe znaļilne velike in pospeġene spremembe, 

ki jih sooblikujejo globalizacija, tehnoloġki razvoj, omejenost virov, migracijski tokovi ter ġtevilne 

druge priloģnosti in izzivi. Nedavne izredne razmere so izpostavile, da bo razvoj Slovenije bolj 

kot v preteklosti odvisen od sposobnosti agilnega odzivanja in prilagajanja na megatrende in izzive 

v globalnem okolju. Trenutna gospodarska gibanja, globalno tekmovanje za vire in obremenitve 

okolja ter poglabljajoļa se vrzel med veġļinami in tehnologijami namreļ pospeġujejo nujnost 

inovativnih pristopov za pospeġitev okrevanja in trajnostnega in zelenega razvoja, ļe naj se 

Slovenija postavi ob bok najuspeġnejġim in gospodarsko razvitim druģbam. Vzporedno z 

omenjenimi megatrendi potekajo pomembne kulturne spremembe; mednje uvrġļamo tudi pojav 

novih generacij, radikalno drugaļnih od predhodnih, ter s tem povezano poglabljanje 

medgeneracijskih in novih druģbeno pogojenih razrednih vrzeli. Ļe najmlajġi generaciji, Z in Alfa, 

sicer odraġļata v druģbi vseprisotnosti tehnologij, to ġe ne pomeni, da so posameznice in 

posamezniki rojeni s spretnostmi, potrebnimi za njihovo uļinkovito, odgovorno in etiļno rabo. Za 

izobraģevalni sistem danes je zato kljuļno vpraġanje, kako otrokom (in ġtudentom) zagotoviti 

ustrezna znanja in kompetence za ustvarjalno in kritiļno vkljuļevanje ter soustvarjanje druģbe 5.0 

ter ļetrte in pete industrijske revolucije. Sem spada tudi postpandemiļni trend hibridizacije 

delovnih (McKinsey, 2021) in izobraģevalno-ġtudijskih okolij ter z njim povezan razvoj pametnih 

uļilnic in predavalnic po principu pametnih mest 2.0 (Nßrg¬rd in Hilli, 2022). Ļetrta industrijska 

revolucija namreļ vzpostavlja nove modele poslovanja, dela in delovnih mest; upoġtevajoļ 

principe druģbe 5.0 je zato nujna pospeġitev razvoja novih znanj in veġļin ter prilagoditev na 

ġtevilnih podroļjih gospodarskega, druģbenega in okoljskega razvoja. V zgodovinopisju in v 

historiļni ter politiļni sociologiji je eno od osrednjih vpraġanj dostopnost izobrazbe, komu je 

omogoļen ġtudij, kaj nekdo, ki doġtudira, nato s svojo izobrazbo in izkuġnjo poļne in kaj to pomeni 

za gospodarski in druģbeni napredek. Prav zato so najuspeġnejġe drģave ģe zdavnaj zaļele ta 

spoznanja umeġļati v svoje razvojne naļrte in (vļasih imperialne) politike. V svetovnem merilu 

namreļ postaja pomembnejġe izobraģevanje, ki z reġitvami na temelju novih informacijskih in 

komunikacijskih tehnologij poveļuje dostopnost in fleksibilnost izobraģevanja in ki hkrati 

omogoļa racionalnejġo izrabo virov in ustreznejġe upoġtevanje raznolikosti, potreb ter naļina 

uļenja in delovanja novih generacij (Garc²a-Pe¶alvo, Fidalgo-Blanco in Sein-Echaluce, 2018). 

Proces prehoda v novo stabilnost za izobraģevalni sistem predstavlja enkratno zgodovinsko 

priloģnost: postpandemiļno okrevanje je namreļ obdobje, ki ga bo zgodovina verjetno prepoznala 

kot strukturni dejavnik, ki je predrugaļil naļin nacionalnega delovanja, organizacije dela in 

odzivanja. Za okrevanje in razvoj, ki upoġteva naļelo vkljuļujoļega, praviļnega, zelenega, 
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trajnostnega, ļistega in etiļnega, je zato kljuļna pametna druģbena naloģba v ljudi skozi celoten 

ģivljenjski cikel (Heckman, 2006; Rea in Burton, 2021). 

Kljuļne besede: druģba 5.0, prihodnost izobraģevanja, hibridizacija, vseģivljenjsko uļenje, 

neenakosti 
  

Extended Abstract 

After the collapse of state socialism in the 1990s, the winds of change had swept through the 

Slovene political and economic system, with the EU 2004 enlargement, the 2008 global financial 

crisis, and the COVID-19 pandemic representing critical stresses (junctures or signposts) in the 

country's recent history. By and large, Slovenia is at an inflection point, sharing numerous familiar 

(mega) trends with the rest of the world: the environmental stress and changing demography, 

accelerating technological change, the increasing importance of information. Less familiar is the 

unprecedented acceleration in the speed of change during and after the pandemic, driving ever 

complex interactions between these trends. The cumulative effect represents a challenge that 

requires a strategic (and visionary) societal response around transformative thinking and the role 

of education and training. New ways of thinking are needed to explore new and innovative ways 

of finding answers for the future and to be prepared to harness fleeting opportunities, to narrow 

the skill and generation gaps, to mitigate the climate crisis, and to accelerate post-pandemic 

recovery and sustainable development. Namely, a pre-pandemic trends-based approach gives too 

linear a view of the future assuming continuity rather than discontinuity (i.e., factors that change 

the trend path). Simultaneously, structural cultural changes are unfolding, including the emergence 

of centennials (i.e., new kids on the block), and the widening generational and class divisions. 

Whilst technology is ubiquitous in Society 5.0, with hybrid work- and future-proof smart, high-

performance educational spaces becoming a new reality, competences and skills for responsible 

and ethical DataDigitalDesign in Smart Cities 2.0, however, need to be acquired. This gives the 

Heckman Curve (Heckman, 2006) a renewed meaning, whereby smart investing in accessible 

education and training throughout one's life becomes key to a sustainable, inclusive socio-

economic development (Rea & Burton, 2021). 

Keywords: Society 5.0, future of education, hybridisation, life-long learning, inequities 

Glavni viri in l iteratura/Main References 

Garc²a-Pe¶alvo, F. J., Fidalgo-Blanco, Ć. in Sein-Echaluce, M. L. (2018). óAn adaptive hybrid MOOC 

model: Disrupting the MOOC concept in higher educationô. Telematics and Informatics, 35(4), 

1018ï1030. 

Heckman, J. J. (2006). óSkill Formation and the Economics of Investing in Disadvantaged Childrenô. 

Science, 312(5782), 1900ï1902. 

McKinsey Global Institute (2021). The future of work after covid-19. 

https://www.mckinsey.com/featured-insights/future-of-work/the-future-of-work-after-

covid-19     

https://www.mckinsey.com/featured-insights/future-of-work/the-future-of-work-after-covid-19
https://www.mckinsey.com/featured-insights/future-of-work/the-future-of-work-after-covid-19


 
17 

Nßrg¬rd, R. T. in Hilli , C. (2022). óHybrid Learning Spaces in Higher Education. V E. Gil, Y. 

Mor, Y. Dimitriadis in Ch. Kºppe (ur.), Understanding Teaching-Learning Practice (str. 25ï41). 

Springer.  

Rea, D. in Burton, T. (2021). Clarifying the nature of the Heckman curve.  Journal of Economic Surveys, 

35(4), 1257ï1258. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

  



 
18 

 

DRUĢBOSLOVJE IN HUMANISTIKA 

 

 

 

USTVARJALNO PRI RAZREDNEM POUKU  

RAZREDNI POUK  

 

 

 

USTVARJALNO REĠEVANJE PROBLEMOV Z METODO DESIGN THINKING/ 

CREATIVE PROBLEM SOLVING WITH THE DESIGN THINKING METHOD  

 

Mojca Dolinar  

Zavod RS za ġolstvo 

mojca.dolinar@zrss.si 

 

Razġirjeni povzetek  

 

Uvod 

 

Probleme lahko reġujemo z razliļnimi pristopi. Z uporabo tehnik za ustvarjalno reġevanje 

problemov razvijamo senzibilnost za odkrivanje priloģnosti in strategije za uspeġno reġevanje 

izzivov v vsakdanjem ģivljenju (Dolinar in Likar, 2021). Za reġevanje kompleksnih problemov 

lahko uporabljamo zahtevnejġe tehnike, kot so design thinking, sprint ali TRIZ (Keong idr., 2017, 

str. 249). V nadaljevanju bomo osvetlili prvo, kot pristop k sodelovalnemu uļenju in ustvarjalnemu 

reġevanju problemov, kjer uporabljamo interdisciplinarni timski pristop, kjer se s povezovanjem 

ļlanov med skupnim raziskovanjem razvija sodelovalno uļenje ter ustvarja domaļnost, zaupanje 

in spoġtovanje med ļlani tima z ustvarjalno delovno klimo (Kovaļeviĺ, 2016). 

 

Ustvarjalno reġevanje problemov z metodo design thinking 

 

Ustvarjalno reġevanje problemov z metodo design thinking so razvili na Hasso Plattner Institute 

of Design na Univerzi Stanford v Kaliforniji in se kot uļinkovita metoda za razvoj podjetnosti ġiri 

v ġolah na vseh ravneh. Ineta (2014, str. 63ï74) opredeli metodo s petimi fazami. Prva faza je 

empatija ï zaznava problema, v kateri prepoznavamo izziv v vsakdanjem ģivljenju in ga skuġamo 

ļim bolje opredeliti. Druga faza je opredelitev problema, kjer veļperspektivno raziġļemo problem 

in povezanost dejavnikov. V tretji fazi, ideaciji, kreiramo ideje z vrednotenjem s pomoļjo tehnik 

ustvarjalnega miġljenja ter jih vrednotimo, npr. z DeBonovo (2012) PMI-tehniko. V ļetrti fazi 

sledi prototipiranje, v katerem poteka razvojnoraziskovalno delo z izdelavo modela reġitve. Sledi 

peta faza, v kateri se prototip reġitve predstavi z namenom pridobitve povratne informacije za 

mailto:mojca.dolinar@zrss.si


 
19 

izboljġanje, ki ga s premislekom opravimo ter implementiramo izboljġano reġitev izziva 

zainteresirani javnosti. 

V konkretnih primerih, ki bodo predstavljeni, smo z uļitelji izpeljali dva pristopa po metodi design 

thinking za delo v praksi. V prvem pristopu smo ustvarili pedagoġko uļeļo se skupnost, v kateri 

smo po korakih vodenja prehodili vse faze, delali individualno, v dvojicah, skupinah, pri razvijanju 

primerov vkljuļevali strokovno prijateljevanje in izboljġevanje uļnega procesa z zakljuļno 

moderacijo primerov ter refleksijo dela. V prvi fazi je bila zaznava izziva, s katerim se bodo uļitelji 

sreļali v prihodnjem mesecu v uļnem procesu z uļenci. Nato so uļitelji izbrali uļni sklop, 

opredelili naslov, namen in vkljuļili digitalno dejavnost za uļence. Sledilo je delo v skupinah, v 

katerem so si uļitelji predstavljali izzive med seboj po naļelu beseda kroģi in si medsebojno 

podajali povratno informacijo z idejami, vsak po tri ideje posameznemu uļitelju. Na koncu so vsi 

uļitelji premislili in ovrednotili prejete ideje in izrazili razmiġljanje, kaj je vredno uporabiti pri 

svojem primeru. V nadaljevanju so uļitelji v ļetrti fazi samostojno razvili svoj primer, ga 

preizkusili z uļenci in se ponovno dobili v delovni skupini, na kateri so si v peti fazi izmenjali 

izkuġnje, predstavili primere in podali drug drugemu povratno informacijo za izboljġavo. Po 

izboljġanju uļnega primera v praksi je sledila implementacija s predstavitvijo in izmenjavo 

primerov dobre prakse. V drugem pristopu pa smo izpeljali postopek, kjer Dolinar (2021) poudari, 

da korake reġevanja problema prepustimo uļencem in izpeljemo kreativni proces od zaznavanja 

problema in opredelitve, kreiranja idej in vrednotenja, razvojnoraziskovalnega dela z izdelavo 

prototipa, predstavitve in izboljġevanja do implementacije konkretne reġitve v praksi, ki so jo 

uļenci izdelali po lastnih idejah. 

Sklep 

 

Metoda design thinking se je izkazala kot zelo uporabna za neposreden proces dela z uļenci v 

razredu, kjer je kreativni proces potekal od zaznave problema do izdelane reġitve, ki so jo uļenci 

izdelali z lastnimi idejami. Prav tako pa se je izkazal za zelo uspeġno metodo formiranja uļeļe se 

skupnosti uļiteljev pri pripravi razvojnega primera s formativnim pristopom in vkljuļevanjem 

razvoja digitalnih kompetenc v naļrtovanje uļnega procesa z uļenci v praksi. 

 

Kljuļne besede: ustvarjalnost, inovativnost, ustvarjalno reġevanje problemov, design thinking 

 

Extended Abstract 

 

Introduction  

 

We can solve problems with different approaches. Using creative problem-solving techniques, we 

develop the sensibility to discover opportunities and strategies for successfully solving challenges 

in everyday life (Dolinar & Likar, 2021). More complex techniques such as design thinking, Sprint 

or TRIZ can be used to solve complex problems (Keong et al., 2017, p. 249). In the following, we 

will highlight the first technique as an approach to collaborative learning and creative problem 

solving, where we use an interdisciplinary team approach, in which connecting members develops 
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collaborative learning and creates homeliness, trust and respect among team members with a 

creative work climate (Kovaļeviĺ, 2016). 

 

Creative problem solving with the design thinking method 

 

Creative problem solving with the design thinking method was developed at the Hasso Plattner 

Institute of Design at Stanford University in California and is spreading as an effective method for 

developing entrepreneurship in schools at all levels. Ineta (2014, pp. 63ï74) defines a five-phase 

method. The first phase is empathy ï the perception of a problem in which we recognize the 

challenge in everyday life and try to define it as best we can. The second phase is problem 

definition, where we explore the problem and the connection of factors in a multi -perspective way. 

In the third phase of ideation we create ideas through evaluation with the help of creative thinking 

techniques and evaluate them, e.g., with the DeBono (2012) PMI technique. The fourth phase is 

prototyping, in which research and development work is carried out by creating a solution model. 

This is followed by the fifth phase, in which the prototype of the solution is presented in order to 

obtain feedback for improvement, which we then consider and implement an improved solution to 

the challenge for the interested public. 

In the concrete cases that will be presented, we carried out two approaches with teachers according 

to the design thinking method for work in practice. In the first approach, we created a pedagogical 

learning community in which we went through all the phases, working individually, in pairs or in 

groups, involving professional friendships and improving the learning process with a final 

moderation of cases and reflection on the work. The first phase was the perception of the challenge 

that teachers will face in the learning process with students. The teachers then selected the learning 

unit, defined the title and purpose, and included a digital activity for students. This was followed 

by work in groups, in which teachers presented challenges to each other based on the ñword 

circulatesò principle and gave each other feedback, each presenting three ideas to each teacher. In 

the end, all the teachers reconsidered and evaluated the ideas received and expressed their thoughts 

on what would be worth using in their case. Subsequently, in the fourth phase, the teachers 

developed their own case, tested it with the students and met again in a working group, where they 

exchanged experiences, presented examples, and gave each other feedback for improvement in the 

fifth phase. The improvement of the case study in practice was followed by the implementation 

with a presentation and exchange of examples of good practice. In the second approach, we carried 

out a procedure for which Dolinar (2021) emphasizes that we leave the steps of problem solving 

to the students and carry out a creative process from problem perception and definition, creation 

of ideas and evaluation, research and development work with prototyping, presentation and 

improvement to the implementation of solutions in practice, which the students performed 

according to their own ideas. 

Conclusion 

 

The design thinking method proved to be very useful for the direct process of working with 

students in the classroom, where the creative process took place from the perception of the problem 

to the solution created by the students with their own ideas. It has also proved to be a very 
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successful method of forming a learning community of teachers in preparing a development case 

with a formative approach and integrating the development of digital competencies into planning 

the learning process with students in practice. 

 

Keywords: creativity, innovation, creative problem solving, design thinking 
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PRIPRAVA UĻNE ENOTE V UĻEĻI SE SKUPNOSTI Z METODO DESIGN 

THINKING /PREPARING A LEARNING UNIT IN A LEARNING COMMUNITY USING 

THE DESIGN THINKING METHOD  

 

Mag. Irena Gole 

Osnovna ġola Brġljin, Novo mesto 

irena.gole@brsljin.si 

 

Razġirjeni povzetek 

Uvod 

Uļitelj se pri svojem delu sreļa z najrazliļnejġimi izzivi, med drugim tudi z naļrtovanjem pouka. 

To je eden od temeljnih in hkrati najzahtevnejġi del uļiteljeve priprave na pouk, saj uļitelj kreira 

uļni proces, da uļenci ļim laģe in ļim hitreje usvajajo uļno snov. Z metodo design thinking uļitelj 

v aktivu s sodelavci, v uļiteljski uļeļi se skupnosti, razmiġlja o svojem pouļevanju in reġevanju 

problemov in niza uporabne in kreativne ideje, ki jih uporabi pri uļencih v razredu (Drozg Oniļ, 

2018). Tako se spodbuja uļiteljevo domiġljijo, zanimanje in kreativnost, empatijo ter racionalnost, 

ko se pri naļrtovanju obravnave uļne enote uļitelj skuġa ļim bolj vģiveti v uļence, njihove potrebe 

in teģave ter poskuġa najti naļin, kako bi uļno snov uļencem najbolj pribliģal. 

Naļrtovanje uļne enote z metodo design thinking 

Uļitelji s svojo zakladnico idej lahko drug drugemu pomagajo in tako tvorijo uļeļo se skupnost. 

Le-ti so moļno povezani s skupnimi interesi, idejami in vrednotami, saj si med seboj izmenjujejo 

izkuġnje, reflektirajo in kritiļno prijateljujejo ter se skupaj uļijo (Rutar Ilc, Zaloģnik, 2017). Ena 

izmed metod, ki lahko ustvarja uļeļo se skupnost, je metoda design thinking. Uļitelj pri 

naļrtovanju uļne enote uporabi pet korakov (Design Thinking for Schools, b. d.), pri katerih se v 

prvi fazi (zaznava problema) vģivi v uļenca in se s preostalimi uļitelji pogovori o vsebini 

obravnavane uļne snovi. V drugi fazi (opredelitev problema) se pogovori o teģavah, ki jih je imel 

v preteklosti pri obravnavi snovi, ter o naļinu predstavitve uļne snovi v razredu. V tem delu uļitelj 

konkretizira problem oz. iġļe naļine, kako bi dosegel uļne cilje na uļencem najbolj razumljiv 

naļin. Na tem mestu uļitelj tudi razmiġlja, kako bi uļencem pribliģal digitalno tehnologijo, in 

razmisli o vpeljavi le-te v uļni proces. V tretji fazi (kreiranje idej, vrednotenje) uļitelj razmiġlja o 

pridobivanju raznolikih dokazov uļenļevega znanja in razmiġlja o vrednotenju dokazov. Tako 

uļitelji v aktivu nanizajo ideje, kako bi uļenci lahko na razliļne naļine dokazali svoje znanje. 

Neġtete ideje nato vrednotijo in izberejo najprimernejġo. Tu lahko v samo naļrtovanje uļitelj 

vkljuļi tudi uļence, ki s svojimi idejami o uļnem procesu pokaģejo svojo kreativnost. Pri tem 

nastane zapis oz. uļna priprava, ki je v pomoļ uļitelju pri naslednjem koraku. V ļetrti 

(prototipiranje) in zadnji, peti fazi (predstavitev) uļitelj svoje ideje, naļrtano pot uļenja, predstavi 

in preizkusi v razredu ter izvedbo reflektira. Tako si pridobiva bogate izkuġnje, saj preizkuġa 

razliļne poti, ideje in pouk popestri z raznolikimi dejavnostmi. Tako uļenje je za uļence vedno 

zanimivo in spodbuja uļiteljevo in uļenļevo kreativnost, saj da moģnost tudi uļencem, da 

soustvarjajo uļni proces (Haliloviĺ in Likar, 2013). 
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Sklep 

Metoda design thinking povezuje uļitelje v sodelujoļo in hkrati v uļeļo se skupnost uļiteljev, ki 

razvijajo razliļne veġļine in razmiġljajo ter se vģivljajo v uļence ter tako kreirajo zanimiv uļni 

proces. Ob tem se spodbuja in krepi sodelovanje, raziskovanje in ustvarjalnost tako uļiteljev kot 

tudi uļencev, sam proces uļenja pa postaja inovativen, raznolik in usmerjen v 21. stoletje. 

 

Kljuļne besede: uļeļa se skupnost, metoda design thinking, reġevanje problemov, digitalna 

tehnologija, ustvarjalnost 

 

Extended Abstract 

 

Introduction  

A teacher encounters a variety of challenges in his/her work, including lesson planning. This is 

one of the fundamental and at the same time the most demanding part of the teacher's preparation 

for the lesson, as the teacher creates the learning process in a way that students can learn the 

material as easily and as quickly as possible. With the design thinking method, the teacher is active 

with colleagues in the teacher learning community, thinking about his/her teaching and problem 

solving and listing useful and creative ideas, which he/she uses with students in the classroom 

(Drozg Oniļ, 2018). In this way, the teacher's imagination, interest, creativity, empathy and 

rationality are encouraged. 

Lesson planning with the design thinking method 

Teachers with their treasure troves of ideas can help each other and thus form a learning 

community. They are strongly connected by their common interests, ideas and values, as they 

exchange experiences, reflect, make friends critically, and learn together (Rutar Ilc & Zaloģnik, 

2017). One of the methods that can create a learning community is the design thinking method. 

When planning a learning unit, the teacher uses five steps (Design Thinking for Schools, n.d.), 

where in phase 1 (problem perception) he/she identifies with the student and the content of the 

subject is discussed with other teachers. In phase 2 (problem definition) he/she discusses the 

difficulties he/she has had in the past in dealing with the subject and how to present it in class. In 

this part, the teacher concretizes the problem or seeks ways to achieve learning goals in a way that 

would be most understandable to students. At this point, the teacher also thinks about how to bring 

digital technology closer to students and considers introducing it into the learning process. In the 

3rd phase (creation of ideas, evaluation) the teacher thinks about obtaining diverse evidence of the 

student's knowledge and thinks about the evaluation of evidence. In this way, teachers string 

together ideas on how students could prove their knowledge in different ways. Countless ideas are 

then evaluated and the most appropriate one is chosen. Here, the teacher can also include students 

in the planning process, who show creativity through their ideas about the learning process. This 

creates a record or lesson plan to help the teacher in the next step. In the 4th (prototyping) and last, 

5th phase (presentation) the teacher presents and tests the planned learning path in the classroom 

and reflects on the implementation. In this way, he/she gains rich experience by testing different 

paths and ideas, and enriches lessons with a variety of activities. Such learning is always interesting 
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for students and encourages teacher and student creativity, as well as gives students the opportunity 

to co-create the learning process (Haliloviĺ & Likar, 2013). 

Conclusion 

The design thinking method connects teachers into a participating and at the same time learning 

community of teachers who develop different skills, and think and empathize with students, thus 

creating an interesting learning process. At the same time, the cooperation, research and creativity 

of both teachers and students are encouraged and strengthened, and the learning process itself is 

becoming innovative, diverse, and focused on the 21st century. 

 

Keywords: learning community, design thinking method, problem solving, digital technology, 

creativity 
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USTVARJALNOST UĻENCEV Z METODO DT/STUDENTS' CREATIVITY WITH 

THE DT METHOD  
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Razġirjeni povzetek  

 

Uvod  

 

Ġola ima veliko vlogo pri oblikovanju posameznikovega ustvarjalnega potenciala, ki naj ne bi 

temeljila le na prenosu podatkov iz knjig, temveļ naj bi dajala poudarek tudi na vzpostavljanju 

ustvarjalnosti, vztrajnosti, kritiļni presoji in sprejemanju odgovornosti (Dolinar, 2020). Uļiteljeva 

vloga pri tem je zelo pomembna: ļim bolj ustvarjalen je uļitelj, tem bolj ustvarjalen je uļenec 

(Mrgole, 2012). Primer ustvarjalnega reġevanja problema po metodi DT (design thinking oz. 

ustvarjalno reġevanje problemov) so prikazali uļenci 1. razreda pri spoznavanju okolja, ko so 

premiġljevali o tem, kako lahko varujejo okolje in kaj bi lahko na ġoli izboljġali glede tega. 

 

Ustvarjalno reġevanje problema 

 

Metoda DT predstavlja reġevanje problemov, ki poteka skozi veļ faz. Najprej se zazna in opredeli 

problem, nato sledijo predstavitve idej za reġitev problema in vrednotenje le-teh. Osrednjo fazo 

predstavlja razvojnoraziskovalno delo, ki vkljuļuje izdelavo modela oz. prototipa. Po predstavitvi 

izdelka se, glede na povratne informacije sodelujoļih, pripravi izboljġava modela in nato 

predstavitev konļnega izdelka. 

Uļenci 1. razreda so premiġljevali o varovanju okolja v okolici ġole (Program osnovna ġola 

spoznavanje okolja, 2011). Zaznali in opredelili so veļ problemov ter kritiļnih toļk, ki bi jih lahko 

izboljġali. Medsebojno so se dogovorili, kateremu problemu se bodo posvetili. Najprej so naġteli 

kriterije uspeġnosti oz. povedali, kako bodo na koncu vedeli, da so uspeġno reġili problem. Nato 

so zaļeli naġtevati ideje ter kaj lahko sami naredijo, da problema ne bo veļ oz. da se bo stanje 

izboljġalo. Po nekaj dneh premiġljevanja in pogovorov so se odloļili, da bodo problem odpadkov 

na zelenici v okolici ġole reġili tako, da bodo izdelali piktograme in jih pritrdili na ograjo igriġļa 

in okolico ġole. Najprej so poļistili zelenico, nato pa so izdelali piktograme. Po izdelavi je sledilo 

vrednotenje soġolcev (kaj je pri piktogramu dobro, kaj lahko izboljġajo é), nato se je vsak lotil 

izboljġave lastnega izdelka. Izdelane znake so pritrdili na vidna mesta v okolici ġole. Po pregledu 

kriterijev uspeġnosti so ugotovili, da so problem uspeġno reġili. 
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Sklep 

 

Metoda DT se je izkazala kot primeren naļin reġevanja problemov pri najmlajġih uļencih. Uļenci 

so bili pri reġevanju problema iz njihovega okolja ustvarjalni, veliko so premiġljevali, uļili so se 

sodelovanja, strpnosti, vztrajnosti ter sprejemanja kritike soġolcev. Konļna rezultata sta bila 

spoznanje, da so problem uspeġno reġili, ter pridobitev obļutka, da zmorejo sami samostojno 

reġevati nekatere probleme. 

 

Kljuļne besede: ustvarjalno reġevanje problemov, varovanje okolja, raziskovalno delo, osnovna 

ġola, 1. razred 

 

Extended Abstract 

 

Introduction  

 

The school has a great role in shaping an individual's creative potential, which should not only be 

based on the transfer of data from the book, but should also emphasize the establishment of 

creativity, perseverance, critical judgment and acceptance of responsibility (Dolinar, 2020). The 

role of the teacher in this is very important: the more creative the teacher, the more creative the 

student (Mrgole, 2012). An example of creative problem solving according to the DT method 

(Design Thinking) was presented by 1st grade students in learning about the environment, when 

they thought about how they can protect the environment and what could be improved at school. 

 

Creative problem solving 

 

The DT method is a multi-stage problem-solving method. First, the problem is detected and 

defined, followed by presentations of ideas for solving the problem and their evaluation. The 

central phase is research and development work, which includes the production of a model or 

prototype. After the presentation of the prototype, based on the feedback of the participants, we 

prepare an improvement of the model and then the presentation of the final product. 

1st graders thought about protecting the environment around the school (Program osnovna ġola 

spoznavanje okolja, 2011). They identified and defined several problems and critical points that 

could be improved. They mutually agreed on what problem they would address. First, they set and 

established criteria so that they would know whether the problem was eventually solved 

successfully. Then they began to list the ideas and think about what they could do themselves to 

solve the problem or improve the situation. After a few days of reflection and discussion, they 

decided to solve the problems with waste on the lawn around the school by making pictograms 

and putting them up in the playground around the school. First, they cleaned the lawn and then 

they made pictograms. This was followed by an evaluation of classmates (what is good about the 

pictogram, what could be improvedé), and then everyone started upgrading their own product. 

The signs were later put up in visible places around the school. After reviewing the performance 

criteria, they found that they had successfully solved the problem. 



 
27 

Conclusion 

 

The DT method has proved to be an appropriate way to solve problems with the youngest students. 

Throughout solving the problem from their own environment, the students were creative; they 

thought a lot; they learnt cooperation, tolerance, perseverance and acceptance of criticism from 

classmates. The final results were the realization that the students had successfully solved the 

problem by themselves and getting the feeling of being able to solve some problems on their own. 

 

Keywords: creative problem solving, environmental protection, research work, primary school, 1st 

grade 
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Razġirjeni povzetek  

Uvod 

Raziskovanje je neposredno povezano z radovednostjo ter ustvarjalnostjo in ti dve lastnosti sta 

gonilo napredka druģbe in ļloveka kot posameznika. Ustvarjalnost v ġoli lahko spodbujamo z 

razliļnimi uļnimi metodami. 

Ob ustrezni fleksibilnosti uļitelja, ki spodbuja radovednost, domiġljijo in upoġteva ideje otrok, 

skoraj vsaka uļna metoda razvija tudi ustvarjalnost (Cenciļ, 2014). Med take metode dela 

zagotovo spada tudi uļenje z raziskovanjem.  

Uļenje z raziskovanjem je vsestranski pristop, pri katerem uļenci gradijo svoje znanje, pridobivajo 

spretnosti opazovanja, naļrtovanja, eksperimentiranja, komuniciranja, sodelovanja itd. Uļenje z 

raziskovanjem zlahka poveģemo z elementi formativnega spremljanja (Skvarļ, Baļnik, Slaviļ 

Kumer, Kregar, Ģorģ in Kuġar, 2018). 

Naļrtovanje in izvedba uļenja z raziskovanjem v prvem razredu 

èUļenje z raziskovanjem je odliļno sredstvo za pospeġevanje miselnih navad.ç (Krnel, 2007, str. 

9). 

Spodbujanje razvoja veġļin raziskovanja je zelo pomembno v prvem vzgojno-izobraģevalnem 

obdobju v osnovni ġoli. Velik poudarek je na pridobivanju izkuġenj, razvijanju veġļin in gradnji 

znanja (Gostinļar Blagotinġek, 2013), dodatna vrednost takega dela z mlajġimi otroki pa je 

zagotovo v njihovi radovednosti in navduġenju.  

Tak naļin dela zahteva drugaļno, bolj poglobljeno naļrtovanje dela, ki sledi naļelom formativnega 

spremljanja. V okviru razvojne naloge Ustvarjanje uļnih okolij za 21. stoletje smo delo pod 

vodstvom svetovalk Zavoda RS za ġolstvo naļrtovali po metodi dizajnerskega razmiġljanja, ki je 

bolj znano po angleġkem poimenovanju design thinking. Metoda je namenjena reġevanju 

kompleksnejġih problemov in je sestavljena iz veļ stopenj. Pri takem naļinu naļrtovanja gre za 

usmerjen proces razmiġljanja, ki zdruģuje ustvarjalnost, usmerjenost k reġitvam in timsko delo 

(Ineta, 2014).  

Prva stopnja naļrtovanja je bila zaznavanje problema, kjer je vsak posameznik razmiġljal o 

konkretnih uļnih izzivih, ki jih bo reġeval pri pouku, nato pa si je izbral enega in izziv delil s 

skupino. Drugi korak te metode je opredelitev izziva, kjer je vsak posameznik zapisal naziv in 

namen uļnega sklopa ter razmislil, katero digitalno dejavnost bi lahko vkljuļil vanj. Tretja stopnja 
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je bila namenjena izmenjavi idej in vrednotenju, poudarek je bil na delu v manjġih skupinah, ki je 

bilo vsebinsko in ļasovno natanļno naļrtovano. Ļetrta stopnja je bila namenjena razvojno-

raziskovalnemu delu, v katerem smo oblikovali uļno pripravo ter v sodelovanju z uļenci naļrtovali 

uļno delo. Peti korak je bil namenjen predstavitvi in izboljġevanju, uļitelji so v manjġih skupinah 

predstavili naļrtovano uļno pripravo drug drugemu in si nudili povratno informacijo za izboljġanje 

naļrtovanja. Zadnji korak pa je bil namenjen implementaciji, ki je vkljuļevala izpeljavo primera 

z uļenci ter predstavitev izpeljanih primerov v manjġi skupini uļiteljev.    

Sklep 

Tako uļenci kot tudi uļitelji za uspeġno delo v ġoli potrebujejo ġtevilne veġļine, med njimi so 

zagotovo pomembne ustvarjalnost, natanļnost, samostojnost in medsebojno sodelovanje.   

Uļenje z raziskovanjem je priloģnost za uļence, da razvijajo razliļne veġļine in se otresejo strahu 

pred napakami, saj so le-te lahko izhodiġļe za razmiġljanje o delu in odliļna priloģnost, da se 

nauļijo kaj novega. Iz enakih razlogov je pouļevanje po naļelih formativnega spremljanja in 

uporaba metode design thinking dobra priloģnost tudi za uļitelje. 

 

Kljuļne besede: uļenje z raziskovanjem, dizajnersko razmiġljanje, formativno spremljanje, 

ustvarjalnost, samostojnost 

 

Extended Abstract 

 

Introduction  

Inquiry-based learning is directly connected to curiosity and creativity. These two values are the 

driving forces of progress for both society and individuals. Creativity in primary school can be 

encouraged with the proper use of different teaching methods. 

The sufficient flexibility of a teacher, who stimulates curiosity and imagination, and who can 

accept and involve students' ideas, can influence the development of curiosity (Cenciļ, 2014). One 

of the best methods for developing curiosity in primary school students is teaching with inquiry-

based learning.  

Inquiry-based learning is a versatile approach that helps students to build up their knowledge and 

acquire the skills of observation, planning, experimenting, communication, and cooperation. 

Inquiry-based learning can be easily connected to elements of formative assessment (Skvarļ et al., 

2018). 

Planning and realization of classes containing inquiry-based learning in the first grade of 

primary school 

ñInquiry-based learning is an excellent means of speeding up thinking habitsò (Krnel, 2007, p. 9). 

Encouraging the development of research skills is very important in the first educational cycle of 

primary school. The most important part of that type of learning is acquiring skills, experience, 
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and knowledge (Gostinļar Blagotinġek, 2013). An additional value of inquiry-based learning with 

young children is their high level of curiosity and motivation.  

The above-mentioned method of work requires better work preparation in class, following the 

directions of formative assessment. Classes that contain the design thinking method were planned 

in collaboration with advisors from the National Education Institute Slovenia under the 

developmental task Ustvarjanje uļnih okolij za 21. stoletje/Creating Learning Environments for 

21st-Century. Use of the design thinking method is intended for solving complex problems and 

contains several levels of complexity. The thinking process is planned in a way that combines 

creativity, problem solving and teamwork (Ineta, 2014). 

The first level of planning was detecting the problem, during which every individual was thinking 

about the challenges of learning that can be addressed during classes. Each then chose a challenge 

and shared it with the group. The second level was defining the challenge, where everyone had to 

define the name and the purpose of the learning unit. They also added the way in which a certain 

digital activity could be included. The third level was meant for exchanging and evaluating others' 

ideas in smaller groups. At the fourth level, the participants conducted developmental research, 

through which they formed a lesson plan in collaboration with students. The fifth level was meant 

for presenting, improving, and giving each other feedback. The last step was meant for 

implementation that included implementing lessons with students and presenting the implemented 

lessons in smaller groups of teachers. 

Conclusion 

Both students and teachers need several skills for successful work in school. Some of the most 

important ones are creativity, precision, independence, and the ability to collaborate with others. 

Inquiry-based learning gives students a chance to develop different skills and to overcome their 

fear of making mistakes, as they can be a good starting point for thinking about their work and 

learning something new. For those reasons, teaching according to the principles of formative 

assessment and design thinking is a great opportunity not only for students, but for teachers too. 

 

Keywords: inquiry-based learning, design thinking, formative assessment, creativity, 

independence 
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USTVARJALNO IN INOVATIVNO UĻENJE S KAMIĠIBAJEM/CREATIVE AND 

INNOVATIVE LEARNING WITH KAMISHIBAI  
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Razġirjeni povzetek 

 

Uvod 

 

Pri ustvarjalnosti gre za ustvarjanje povezav tam, kjer jih prej ni bilo. Howard Gardner, cenjeni 

profesor s harvardske univerze, meni, da imamo vsi osem vrst inteligence, ki pa so razvite do 

razliļnih stopenj. Ni torej vpraġanje, ali smo ustvarjalni, temveļ, kako smo ustvarjalni (Keong, 

2007). Samo ustvarjalna osebnost lahko sproģi ģivljensko energijo. Le-ta je sposobna ustvarjanja 

manj verjetnih struktur kot protiuteģ bolj verjetnim. Prav v polju umetnosti pa je vpraġanje 

ponovljivosti oziroma neponovljivosti ves ļas odprto in zelo obļutljivo (Simoniti, 2014). De Bono  

(2012) meni, da je ustvarjalnost kljuļna veġļina z doseģek. Po raziskavah 94 % mladih ocenjuje, 

da je doseģek najpomembnejġi v njihovem ģivljenju. Zato, ni dvoma, da je uļiteljevo poslanstvo, 

da mora ustvarjalnost, kot eno izmed kompetenc podjetnosti, pri uļencih  razvijati vsak dan, saj ni 

uļenca, ki si ne bi ģelel biti ustvarjalen. 

 

Ustvarjane in inovativno uļenje uļencev s kamiġibajem  

 

Ustvarjanje in inovativno uļenje s kamiġibajem na Osnovni ġoli 8 talcev Logatec poteka ģe deset 

let.   

Ustvarjanje kamiġibaja, kot tehnike pripovedovanja zgodb ob sliki in besedi, razvija veļ inteligenc 

hkrati, saj uļenci na razliļne naļine spodbujajo ustvarjalnost in inovativnost.  

Prek kamiġibaja se uresniļujejo cilji, ki se nanaġajo na razvijanje veġļin in spretnosti 

pripovedovanja ter likovnega izraģanja. Uļenci in uļenke ob nastajanju kamiġibaja tvorijo 

(govorijo, piġejo), sprejemajo (posluġajo, berejo) ter razvijajo razliļne likovne tehnike. Uļenci ob 

ustvarjanju kamiġibaja postajajo radovednejġi, bolj odprti, razvijajo zamisli, oblikujejo vrednosti 

zase in za druge. Nekateri pa so prav inovativni.  

V ġolskem letu 2020/2021 je naġa ġola, Osnovni ġoli 8 talcev Logatec, organizirala 6. festival za 

uļence kamiġibaja in za krajane Logatca. Uļenci 4. razreda so oblikovali vabila, ki so jih razobesili 

po kraju. Dodana vrednost je bila prav motivacija s kamiġibajem, na podlagi katere so zavzeto 

izdelali vabila, ki so bila unikatna. Uļna ura je bila  izpeljana po metodi DT (design thinking), ki 

bo zagotovo ena izmed temeljnih metod pouļevanja v prihodnosti za razvijanje ustvarjalnosti.  

Tehniko kamiġibaja razvijamo tudi pri neobveznem izbirnem predmetu umetnost, na kulturnih 

dnevih od 1. do 5. razreda, pri razliļnih predmetih, na razliļnih stopnjah, veļkrat pa jo tudi 

medpredmetno povezujemo v razredu in med razredi.  
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Pri uļenju kamiġibaja razvijamo razliļne uļne veġļine: razmiġljanje, zavzetost, sodelovanje, 

vztrajnost, spoznavanje, ter pogum. Vodi nas misel, da je razumevanje umetnosti eden 

najpomembnejġih izrazov ļloveġke ustvarjalnosti.   

Sklep 

Uļenci in uļenke ob kamiġibaju, kot umetniġki zvrsti, razvijajo svoj naraven in avtentiļen govor. 

Ko izdelajo kamiġibaj, kot konļni produkt/doseģek, z njim nastopajo v manjġih in veļjih skupinah 

v razredu, se nauļijo izgubljati strah pred nastopanjem, skupno s soġolci in drugim obļintsvom 

doģivljajo  zgodbe na avtentiļen naļin. Njihovi doseģki so polni novih idej, so plod ustvarjalnega 

procesa, v katerem so pustili del sebe. Na koncu procesa, zmorejo svoj doseģek analizirati, 

vrednotit in oblikovati lastno presojo o tem, koliko so bili ustvarjalni. 

Kot uļiteljica in mentorica menim, da uļenci ob kamiġibaju zaļutijo svojo ustvarjalno vnemo, 

sproģajo svoje notranje slike, ki jih izlijejo na papir. Z njimi popeljejo sebe in gledalca v svet, ki 

je samo njihov. Postajajo obļutljivejġi za svet okoli sebe, kar pa je v danaġnjem ļasu zelo 

pomembna veġļina.  

 

Kljuļne besede: ustvarjalnost, inovativnost, kamiġibaj, avtentiļnost, doģivljanje 

Extended Abstract 

Introduction  

Dr YKK Yew Kam Keong (2007) states that creativity is about making connections where none 

existed before.  

Howard Gardner, a distinguished professor at Harvard University, believes that we all have eight 

types of intelligence, but they are developed to different degrees (Keong, 2007). 

So, it is not a question of whether we are creative, but of how we are creative. 

Only a creative personality can trigger life's energy and be capable of creating less likely structures 

as a counterweight to the more likely ones ...  

It is in the field of art that the question of repeatability or inimitability is open and very sensitive 

at all times (Simoniti, 2014). 

De Bono's (2012) research shows that 94% of young people consider achievement the most 

important thing in their lives. Creativity, however, is a key skill that is needed for achievement. 

Therefore, there is no doubt that the teacher's mission is to develop creativity, as one of the 

competences of entrepreneurship, in students every day, as all students want to be creative. 

Creating and innovative learning of pupils through kamishibai 

The creating and innovative learning through kamishibai has been going on for ten years at the 

Primary School 8 talcev Logatec.   
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The creation of kamishibai, as a storytelling technique alongside images and words, develops 

multiple intelligences at the same time, as it promotes students' creativity and innovativeness in 

different ways.  

Through kamishibai, goals relating to the development of the skills of storytelling and artistic 

expression are achieved. When creating kamishibai, pupils form (speak, write), accept (listen, 

read) and develop different art techniques.  

It has been observed that when students create kamishibai, they become more curious, more open, 

develop ideas, shape values for themselves and others. Some of them are very innovative. 

In the 2020/2021 school year, our Primary School 8 talcev Logatec organised the 6th festival for 

kamishibai pupils and for the people of Logatec. The 4th grade pupils also created invitations 

which they put up around the town. The added value was being motivated by the kamishibai to 

enthusiastically produce unique invitations.  

The lesson was carried out using the DT (design thinking) method, which will certainly be one of 

the basic methods of teaching in the future for developing creativity. 

The kamishibai technique is also developed in the elective subject art, on cultural days from grades 

1ï 5, in different subjects, at different stages, and often cross-curricularly in the class and between 

classes.  

In doing so, we develop different learning skills: thinking, commitment, cooperation, 

perseverance, getting to know, and courage. We are guided by the idea that understanding art is 

one of the most important expressions of human creativity.   

Conclusion 

Through kamishibai as an artistic genre, pupils develop their own natural and authentic speech.  

When they make kamishibai as the final product/achievement, they perform it in smaller and larger 

groups in the classroom, thus losing their fear of performing, and together with classmates and 

other audiences experience stories in an authentic way. 

Their achievements are full of new ideas; they are the product of a creative process in which they 

leave a part of themselves. At the end of the process, they are able to analyse, evaluate and 

formulate their own judgment on how creative they were. 

As a teacher and mentor, I think that through kamishibai, the pupils feel their creativeness and 

trigger their own internal images, which they pour out onto paper. 

They take themselves and the viewer into a world that is theirs alone. They are becoming more 

sensitive to the world around them, which is a very important skill these days.  

Keywords: creativity, innovativeness, kamishibai, authenticity, experience 
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Razġirjeni povzetek 

 

Uvod 

 

Ustvarjalnost je proces pridobivanja idej, ki imajo vrednost. Upoġtevati je treba ġe dva koncepta: 

domiġljijo in inovativnost. Domiġljija je korenina ustvarjalnosti, to je sposobnost da se spomnimo 

stvari, ki niso dostopne naġim ļutom (Robinson in Aronica, 2015). Edward de Bono (2016) navaja, 

da se moramo nauļiti nekaj posebnih tehnik razmiġljanja, ļe hoļemo biti ustvarjalni. Iz tega lahko 

sklepamo, da se ustvarjalnosti da nauļiti. V zadnjem ļasu postaja spet vse pomembnejġe, da v ġoli 

spodbujamo ustvarjalno razmiġljanje in iskanje razliļnih reġitev za resniļne probleme, s katerimi 

se uļenci sreļujejo v hitro spreminjajoļi se prihodnosti (Marentiļ Poģarnik, 2000).  

 

Z ustvarjalnostjo do boljġih uļnih rezultatov  

 

Ustvarjalnost je kljuļna vsebina, ki je potrebna za doseģek (De Bono, 2016). Uļenci imajo ideje, 

a jih med poukom ne izrazijo, ker jih je zaradi nezaupanja v svoje sposobnosti strah, da bi se 

osmeġili. Gre za ustvarjanje vzduġja, ki spodbuja ustvarjalne ideje in odgovore (Marentiļ Poģarnik, 

2000). Spodbujanje ustvarjalnosti pri mlajġih uļencih je v primerjavi s starejġimi laģje. V uļnem 

procesu lahko to naredimo na dva naļina. Ustvarjalnost lahko spodbujamo neposredno s kratkimi 

vajami tehnik Edwarda de Bona (2016), viharjenja moģganov ipd. ali posredno z razliļnimi naļini 

pouļevanja, ki spodbujajo ustvarjalnost. Vodenje ustvarjalnega uļenja zahteva od uļiteljev oz. 

mentorjev strokovno pedagoġko-psiholoġko znanje, sposobnost timskega dela (povezovanje 

uļiteljev razliļnih predmetov), samozavest, odprtost (tudi za negotovost), obvladovanje vodenja 

skupin in tehnik ustvarjalnega miġljenja. Potrebujejo pa zunanjo oporo v obliki pripomoļkov, 

izpopolnjevanja in proste roke, tj. zadostno mero poklicne avtonomnosti (Marentiļ Poģarnik, 

2000).  

V primerih bosta predstavljena oba naļina spodbujanja ustvarjalnosti pri uļencih, pri ļemer je bil 

prvi v podporo drugemu. Pri neposrednem spodbujanju ustvarjalnosti pri uļnem procesu so se 

uļenci s kratkimi vajami ob zaļetku vsake uļne ure urili v ustvarjalnem razmiġljanju po metodah 

Edwarda de Bona (De Bono, 2016). Pri posrednem razvijanju ustvarjalnosti pa se je ustvarjalnost 

pri uļencih razvijala z drugaļnimi naļini pouļevanja. Pri tem so uļitelji uporabili razliļne ģe 

poznane didaktiļne naļine pouļevanja. Kot pomemben dejavnik se je izkazalo spodbudno okolje, 

predvsem v fazi iskanja razliļnih moģnosti. Kot rezultat spodbujanja ustvarjalnosti v uļnem 

procesu je poleg znanja tudi dvig motivacije pri uļencih, v novih problemskih situacijah so naġli 

veļ razliļnih moģnosti reġitve nekega problema in izbrali tisto, ki je najustreznejġa oziroma je 
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vodila do boljġih rezultatov. Z neposrednim spodbujanjem ustvarjalnosti pri uļencih so le-ti 

razvijali tudi razliļne moģnosti spopadanja z negotovostjo in tveganji na razliļnih podroļjih.  

Sklep 

Razmiġljanje o moģnostih je zelo pomembno. In moģnosti so kljuļ do ustvarjalnosti (De Bono, 

2016). Ustvarjalnost pa odpira nove moģnosti, tako v ġolskem prostoru pri uļiteljih in uļencih kot 

tudi v ģivljenju zunaj ġole. Oba naļina razvijanja ustvarjalnosti pri uļencih, sta dala pozitivne 

rezultate. Od reġevanja ģivljenjskih vpraġanj pri posameznih uļencih s pomoļjo uporabljenih 

tehnik do veļje motivacije za delo med samim uļnim procesom in usvojenim znanjem. 

Ustvarjalnost in razvijanje le-te ne prinaġa rezultatov le na podroļju umetnosti, ampak tudi na 

preostalih uļnih podroļjih. 

 

Kljuļne besede: ustvarjalnost, uspeh, tehnike razmiġljanja, reġevanje problemov 

 

Extended Abstract 

 

Introduction  

 

Creativity is the process of getting ideas that have value. Two more concepts need to be considered: 

imagination and innovativeness. Imagination is the root of creativity, that is, the ability to 

remember things that are not present in our senses (Robinson & Aronica, 2015). Edward de Bono 

(2016) states that we need to learn some special thinking techniques if we want to be creative. 

From which we can conclude that creativity can be learnt. Recently, it has become more important 

to encourage creative thinking in school for all. Especially in finding different solutions to serious 

problems that each participant encounters in a rapidly changing future (Marentiļ Poģarnik, 2000). 

 

Better learning results with creativity 

 

Creativity is the key content needed to achieve goals (De Bono, 2016). Pupils have ideas but do 

not express them during class. They are afraid of making fun of themselves, because they do not 

trust their abilities. It is about creating an atmosphere that encourages creative ideas and answers 

(Marentiļ Poģarnik, 2000). Encouraging creativity in students is easier for younger people than 

for older ones. There are two ways to do this in the learning process. Creativity can be encouraged 

directly through short exercises using Edward de Bono's (2016) thinking techniques, 

brainstorming, etc., or indirectly through various teaching strategies that encourage creativity. 

Leading creative learning requires from teachers or mentors professional pedagogical-

psychological knowledge, the ability to work in a team (connecting teachers of different subjects), 

self-confidence, openness (even to uncertainty), mastery of group leadership and creative thinking 

techniques. However, they need external support in the form of aids, training, and free rein ï a 

sufficient degree of professional autonomy (Marentiļ Poģarnik, 2000). 

 

In the cases we will present both ways of encouraging creativity. We directly strengthened 

creativity in the learning process by training students in creative thinking, using Edward de Bono's 
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methods with short exercises at the beginning of each lesson (De Bono, 2016). On the other hand, 

creativity was indirectly developed through different ways of teaching. Various, already known, 

didactic methods were used. A stimulating environment proved to be an important factor, 

especially in the phase of searching for various options. A result of encouraging creativity in the 

learning process, in addition to knowledge, is also an increase in students' motivation. In the 

problem situations they found several different solutions and chose the most appropriate one, 

which led to better results. By directly encouraging creativity, the students developed different 

ways of dealing with uncertainty and risk in different areas. 

 

Conclusion 

 

Thinking about the possibilities is very important. And possibilities are the key to creativity (De 

Bono, 2016). Creativity, however, opens up new possibilities in school for teachers and students, 

and in life. Both ways of developing creativity in students have given positive results. From solving 

life issues for individual students with the help of the techniques applied, to greater motivation for 

work during the learning process and the acquired knowledge. Creativity and its development 

bring results not only in the field of art, but in other fields of study too. 

 

Keywords: creativity, success, thinking technique, solving problems 
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ODPADEK JE LAHKO UĻNI PRIPOMOĻEK, OD IDEJE DO KONĻNEGA 

IZDELKA/WASTE CAN BE USED AS TEACHING AID , FROM AN IDEA TO THE 

FINAL PRODUCT  

 

Maja Tajnġek 

Osnova ġola Mislinja, Podruģniļna osnovna ġola Doliļ 

maja.tajnsek@guest.arnes.si 

 

Razġirjeni povzetek  

 

Uvod 

 

Odpadek je vsaka snov ali predmet, ki ga povzroļitelj ne more ali ne ģeli uporabiti sam. Veliko 

odpadkov lahko recikliramo in s tem naredimo nekaj dobrega za naġ planet. Recikliranje je 

predelava ģe uporabljenih, odpadnih snovi v proizvodnem procesu. Lahko pa odpadek uporabimo 

kot problem in predvsem vpraġanje uļencem, kaj vse lahko iz doloļenega odpadka naredimo. In 

prav tega vpraġanja smo se lotili v 5. razredu. Iz elektropodjetja smo pridobili veļ praznih 

kabelskih kolutov. Ti so bili leseni s plastiļnim tulcem, razliļnih premerov in velikosti. Nekaj 

ġolskih ur je bilo namenjenih predvsem idejam, kaj vse bi lahko iz njih nastalo. Misli so ġvigale, 

bilo je ogromno idej, zato smo morali najprej narediti naļrt, kako bo vse potekalo in kaj vse bomo 

pri tem potrebovali.   

Pot do izdelka 

Eden od ciljev recikliranja kolutov naj bi bil ta, da bi lahko novi izdelek uporabili pri nadaljnjem 

pouku na prostem ali v razredu. Izmed vseh idej smo se dogovorili, da bodo iz kolutov nastali 

stolļki, ki jih bomo lahko uporabili za uļenje na prostem, v razredu, za igranje razliļnih namiznih 

iger. Uļenci so po skupinah naredili naļrt, risali, skicirali, se pogovorili o materialih in 

pripomoļkih, ki jih bomo potrebovali pri izdelavi. Naslednja faza je bila povezava z lokalno 

skupnostjo. Stopili smo v stik s podjetjem Adient, tovarno za izdelavo izdelkov za avtomobilsko 

in pohiġtveno industrijo, kjer smo povpraġali za odpadni usnjeni material in gobo, ki nam bo sluģila 

za tapeciranje sedeģev na kolutih. Potrebovali smo tudi barvo za les, saj smo spodnji del stolļkov 

pobarvali, in brusni papir za bruġenje lesenih delov. Nato je sledila izvedba recikliranja. Uļenci so 

najprej v parih dodobra in natanļno zbrusili zgornji del kolutov. Nato so na gobo izrisali krog 

koluta in ga natanļno izrezali. Sledila sta izris in rezanje usnjenega kroga, ki smo ga speli na 

zgornjo stran kolutov, torej na sedeģ. Uļenci so bili natanļni, zbrani, motivirani. Zadnja faza je 

bila barvanje spodnjega dela kolutov. Najveļji izziv uļencev je bil konļni izdelek, ki so ga vsi ģe 

nestrpno priļakovali. Nad svojim delom so bili navduġeni, med seboj so si pomagali, se spodbujali, 

se dogovarjali in medsebojno sodelovali. Vsak par je izdelal svoj stolļek. S tem stolļkom smo ġli 

najprej do gozdne uļilnice, kjer smo se malo spoļili in se pogovorili o delovnem in produktivnem 

dnevu.  
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Sklep 

 

Dogovorili smo se, da bomo te stolļke veļkrat odnesli s seboj v naravo, kjer bomo lahko izvajali 

pouk. Nekaj stolļkov je vsak dan pred razredom, kjer se lahko uļenci usedejo in igrajo namizne 

igre, berejo, se uļijo ali pa samo sedijo in opazujejo. Uļenci so ugotovili, da lahko z nekaj energije, 

motivacije in dela naredimo kakovosten in uporaben izdelek iz neļesa, kar je ģe odsluģeno in 

zavrģeno.  

 

Kljuļne besede: recikliranje, ustvarjalnost, sodelovanje, delo, ideja 

 

Extended Abstract 

Introduction  

Waste is described as material or an object which cannot be reused by the person responsible for 

it. We can do a lot of good for our environment by recycling our waste. Recycling is the process 

of converting waste into reusable material. Waste can also be used in education by giving students 

the opportunity to come up with innovative solutions for reducing or repurposing waste. That is 

exactly what we did in the 5th grade. We were given several empty cable reels by an electric 

company. The cable reels were made of wood with a plastic drum, which varied in diameter and 

size. Several lessons were dedicated to exploring and gathering different ideas on what to do with 

the cable reels. There were plenty of ideas, too many in fact, so we had to make a plan on how to 

carry out our project and what materials we needed.  

The way to the product 

One of the goals of recycling the reels was to repurpose them in such a fashion as to reuse them in 

our classroom or outside the classroom. We agreed to repurpose the reels as chairs, which could 

be used for learning outside the classroom, in our classroom, or as stands for various board games. 

The students worked in groups. They created a plan, drew sketches, and talked about the materials 

and accessories needed to complete the task. Next, we contacted representatives of the local 

community, such as the Adient company. The company manufactures products for the car and 

furniture industries. They were kind enough to provide us with waste leather and sponges, which 

we used to upholster the seats. We also needed wood paint and sandpaper as we painted the bottom 

part of the chairs and polished the wooden parts of the chairs. Then, we proceeded with recycling. 

The students worked in pairs as they polished the top part of the reels. They continued by drawing 

a circle around the reel onto the sponge and cutting the circle out. After that, they cut out leather 

circles and attached them to the top side of the reels, i.e., on the seats. The students were very 

thorough, focused, and motivated. The last phase involved painting the bottom part of the reels. 

The students were extremely anxious to complete the chairs. They were thrilled to be working on 

this project. They helped and encouraged each other and were very proficient when working in 

groups. Each pair made their own chair. When we finished, we took our chairs to a nearby forest 

where we rested and talked about our extremely productive day.  
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Conclusion 

We decided that we will continue using these chairs whenever possible. Some of the chairs are 

located in front of our classroom so the students can sit down and play board games, read, learn, 

or just sit and observe. The students came to the conclusion that we can create a quality product 

out of something that has already been used and discarded.                          

 

Keywords: recycling, creativity, collaboration, work, idea 
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USTVARJALNOST V OKVIRU PROJEKTA TURIZMU POMAGA LASTNA 

GLAVA/CREATIVITY IN THE SCOPE OF THE PROJECT ''TURIZMU POMAGA 

LASTNA GLAVA''  

 

Natalija Grilļ 
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natalija.grilc@osradlje.si 

 

Razġirjeni povzetek 

 

Uvod 

 

Ustvarjalnost lahko preuļujemo z razliļnih vidikov. Nekateri avtorji so jih zato skuġali 

kategorizirati. èNajpogosteje jih doloļujejo naslednji kriteriji: ustvarjalni produkt ali doseģek, 

osebnostne poteze ustvarjalca, ustvarjalni proces in interakcija posameznika z okoljem.ç 

(Jauġovec, 1987) 

Ustvarjalnost je mentalni proces, ki vkljuļuje razvijanje novih idej oziroma konceptov ali nove 

asociacije med ģe obstojeļimi idejami ali koncepti. Ena od definicij ustvarjalnosti se glasi: 

èUstvarjalnost daje izvirne doseģke, kar pomeni, da so redki, nenavadni, izjemni, v skrajnem 

primeru enkratni in neponovljivi.ç (Albolena, 2014) 

èDobri uļitelji spodbudijo otroke, da sami preizkusijo nove spretnosti, ter krepijo njihov obļutek 

samostojnosti in zadovoljstva ob doseģkih.ç (Trop, 2010) Ġola, ki uļnega naļrta ne aktualizira, ne 

more navdihniti otrok z ljubeznijo do znanja in uļenja.  

Ustvarjanje uļencev Osnovne ġole Radlje ob Dravi  

Ustvarjalnost in spodbujanje ustvarjalnosti je na Osnovni ġoli Radlje ob Dravi kljuļnega pomena. 

S tem prispevkom bom prikazala, kako spodbujamo ustvarjalnost v okviru projekta Turizmu 

pomaga lastna glava, pri katerem sodelujem dve leti, naġa ġola pa ģe veļ kot deset let. 

Gre za celovit sistem organiziranega delovanja osnovnoġolske mladine v turizmu. Vsebina 

projekta je vezana na raziskovanje turizma v domaļem kraju, ugotavljanje moģnosti za hitrejġi 

razvoj in oblikovanje take ponudbe, ki bo vzpodbudila podjetnost in podjetniġtvo, je trģenje 

naravnih danosti ter tudi preostale ponudbe v vseh moģnih oblikah. 

V ġolskem letu 2020/2021 je Turistiļna zveza Slovenije razpisala temo za tekmovanje Turizmu 

pomaga lastna glava z naslovom MOJ KRAJ MOJ CHEF. Uļenke so se odloļile, da bodo raziskale 

kulinariļno podobo kraja in prehranjevalne navade krajanov v preteklosti. Preuļile so lokalne 

sestavine in jih vkljuļile v njihovo jed, ki so jo poimenovale 'radlôġki okus'. Z jedjo so dosegle cilj, 

in sicer da sestavijo jed, ki najbolje predstavlja Radlje, ki izhaja iz tradicije prehranjevanja v 

njihovem kraju in hkrati zadostuje kriterijem prehranjevanja v sodobni gastronomiji. Prisluģile so 

si srebrno priznanje. 

mailto:natalija.grilc@osradlje.si


 
42 

V ġolskem letu 2021/2022 so bile uļenke ġe bolj inovativne in ustvarjalne. Tema tekmovanja je 

bila Voda in zdravilni turizem. Uļenke so se odloļile oblikovati turistiļni produkt, ki bo popestril 

kopalno sezono v Vodnem parku Radlje. Druģinam, posameznikom, turistom in domaļinom so 

ģelele ponuditi dodatno aktivnost in priloģnost za druģinski izlet, in sicer pohod do Srebrnega 

studenca. Za potrebe turistiļne naloge in promocije njihovega kraja so izdelale turistiļne produkte 

(Srebrno micelarno vodo, letak s potjo do Srebrnega studenca, razglednice in pobarvanke). 

Prisluģile so si zlato priznanje. 

Sklep 

Ļe sklepamo, da je ustvarjalni produkt kazalnik ustvarjalnosti, lahko trdim, da so naġe uļenke na 

pravi poti. Njihove ideje, raziskovanja, ustvarjalni proces in izvajanje novih idej so prinesli izvirne 

doseģke, na katere smo lahko zelo ponosni. So plod njihovega trdega dela in ti doseģki so izjemni, 

saj so raziskovale, ustvarjale, se povezovale, predvsem pa v ospredje postavljale svojo 

ustvarjalnost in sebe. 

Kot mentorica sem svoj delļek k mozaiku prispevala s spodbujanjem njihove samostojnosti, 

preizkuġanju novih spretnosti in s tem, da sem verjela v njihove ideje. 

 

Kljuļne besede: ustvarjalnost, ustvarjalni produkt, ustvarjalni proces, samostojnost, zadovoljstvo 

 

Extended Abstract 

Introduction  

Creativity can be studied from different perspectives, which some authors have tried to categorize. 

ñThey are most often determined by the following criteria: creative product or achievement, 

personality traits of the creator, creative process, and interaction of the individual with the 

environmentò (Jauġovec, 1987). 

Creativity is a mental process that involves the development of new ideas or concepts or a new 

association between existing ideas or concepts. One of the definitions of creativity is: ñCreativity 

gives original achievements, which means that they are rare, unusual, exceptional, in extreme 

cases unique and unrepeatableò (Albolena, 2014).  

ñGood teachers encourage children to try new skills on their own, and strengthen their sense of 

independence and satisfaction with achievementsò (Trop, 2010). A school which does not update 

the curriculum cannot inspire children with a love for knowledge and learning. 

Creative students of Radlje ob Dravi Primary School 

 

Creativity and the promotion of creativity at the Radlje ob Dravi Primary School is of key 

importance. This article strives to show the ways in which we promote creativity under the project 

"Turizmu pomaga lastna glava/One's Own Head Helps Promote Tourism)". The author has been 

participating in this project for two years, and our school for more than ten years. 
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It is a comprehensive system of organized activities of primary school youth in tourism. The 

content of the project is related to researching tourism in the hometown, identifying opportunities 

for faster development, and creating such an offer that will encourage entrepreneurism and 

entrepreneurship, i.e., the marketing of natural resources, as well as other offers in all possible 

forms. 

In the 2020/2021 school year, the Tourist Association of Slovenia announced a topic for the 

"Turizmu pomaga lastna glava" competition titled "MOJ KRAJ MOJ CHEF/MY TOWN, MY 

CHEF". The students decided to explore the culinary image of the town and the eating habits of 

the locals in the past. They studied the local ingredients and included them in their dish, which 

they named Radlôġki okus/Taste of Radlje. With the dish, they achieved the goal to create a dish 

that best represents Radlje, which is derived from the culinary tradition of their hometown and at 

the same time meets the criteria of modern gastronomy. They earned a silver award. 

This year (2021/2022), the students were even more innovative and creative. The theme of this 

year's competition was "Voda in zdravilni turizem/Water and Wellness". The students decided to 

create a tourist product that would enrich the bathing season at the Radlje Water Park. They wanted 

to offer families, individuals, tourists and locals an additional activity and opportunity for a family 

trip, namely a hike to the Srebrni studenec spring. For the needs of the tourism assignment and the 

promotion of their hometown, they made tourist products (Srebrna Micellar Water, a leaflet 

showing the path to the Srebrni studenec spring, postcards, and colouring books). They won a gold 

award. 

Conclusion 

 

If we assume that a creative product is an indicator of creativity, I can say that our girls are on the 

right track. Their ideas, research, creative process and implementation of new ideas have brought 

about original achievements of which we can be very proud. They are the fruit of their hard work; 

these achievements are remarkable, as they have researched, created, connected, and above all, put 

their creativity and themselves at the forefront. 

As a mentor, I contributed my piece to the mosaic by encouraging their independence, testing new 

skills, and believing in their ideas. 

Keywords: creativity, creative product, creative process, independence, satisfaction 
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Razġirjeni povzetek 

Uvod 

Beseda èfolklora pomeni znanje ljudstva, vso ljudsko duhovno kulturo in obiļaje, ki so ġe 

ohranjeni iz preteklosti in ne le plesç. (Logonder, 2012, 8) 

Namen naġe folklorne dejavnosti je, da v okviru naġega vzgojno-izobraģevalnega zavoda pri 

otrocih razvijamo in privzgajamo ljubezen do nesnovne kulturne dediġļine. 

Folklorne dejavnosti na Osnovni ġoli Radlje ob Dravi 

Folklorna dejavnost se je na Osnovni ġoli Radlje zaļela izvajati po letu 2003, in sicer je z uvedbo 

programa devetletnega izobraģevanja vzgojiteljica Ljudmila Voduġek prenesla to dejavnost iz 

vrtca v ġolo. Ta dejavnost se je nato razġirila ġe na Podruģniļni osnovni ġoli v Vuhredu in na 

Remġniku, kjer sta folkloro v ġoli uvedli vzgojiteljici Franja Peļonik in Ana Straģiġnik. Franja 

Peļonik je tudi zasluģna za to, da je uredila celotno kostumsko podobo folklornih skupin in zanjo 

skrbela vse do svoje upokojitve. 

Tako se skozi folklorno dejavnost na Osnovni ġoli Radlje ob Dravi skupaj s podruģnicama Vuhred 

in Remġnik ģe veļ let trudimo, da bi folkloro kot umetniġko dejavnost, ki zajema znanja, pripovedi, 

umetniġko ustvarjanje in obiļaje pribliģali danaġnjim generacijam otrok (Fran, 2021). 

Poleg tega da pri otrocih s folklorno dejavnostjo ohranjamo in privzgajamo ljudsko izroļilo, tudi 

sodelujemo na najrazliļnejġih prireditvah, ki se odvijajo v ġoli ali krajih. Otroġka folklorna skupina 

iz Radelj beleģi tudi veļ razliļnih medkrajevnih sodelovanj. Naġe folklorne skupine se vsako leto 

udeleģujejo obmoļnega sreļanja otroġkih folklornih skupin, ki potekajo v okviru Javnega sklada 

RS za kulturne dejavnosti. 

Znotraj naġe folklorne dejavnosti imamo zastavljene te cilje: ohranjanje ljudskega izroļila, kjer 

uļenci spoznavajo zvrsti plesov in vlogo plesa in pesmi v ģivljenju naġih prednikov. Spoznavajo 

stara oblaļila in ljudsko vokalno ter instrumentalno glasbo. Spoznavajo stare otroġke igre (ljudske 

rajalne igre, izġtevanke, zbadljivke itd.). Se uļijo osnove metodike, plesne tehnike in scenografije. 

Sodelujejo z razliļnimi odrskimi postavitvami na razliļnih prireditvah. 

Otroke uļimo tudi odrske postavitve. èOdrska postavitev je skupno ime za vse oblike 

udejstvovanja, ki se jih 'postavi' na oder. V folklorni dejavnosti to pomeni, da odrska postavitev 
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lahko vkljuļuje plese, pesmi, inġtrumentalno glasbo in tudi dramsko igro ter rekvizite, ki so 

potrebni za prikaz avtorjeve ideje.ç (Gantar, 2007, str. 8) 

V prispevku predstavljamo nekaj primerov naġih odrskih postavitev, s katerimi smo sodelovali na 

razliļnih prireditvah, kot sta nastop na obmoļnem sreļanju otroġkih folklornih skupin leta 2010 z 

odrsko postavitvijo Konjiļek in sodelovanje na prireditvi ob peti obletnici odrasle folklorne 

skupine Lije Kovaļ Vuhred leta 2016, kjer so se otroci predstavili z odrsko postavitvijo Koline in 

Mama, mi smo laļni. Otroġka folklorna skupina Osnovne ġole Radlje ob Dravi je leta 2016 

sodelovala na mednarodni prireditvi Svet brez meja. Sodelovala je tudi na obmoļnem sreļanju 

otroġkih folklornih skupin leta 2017 z odrskimi postavitvami Gregorjevo, Na planincah in 

Nauļimo se plesat raġplo. S to odrsko postavitvijo se je Otroġka folklorna skupina Osnovne ġole 

Radlje ob Dravi uvrstila tudi na regijsko sreļanje. Sodelovala je na obmoļnem sreļanju otroġkih 

folklornih skupin leta 2018 z odrskimi postavitvami Paġa se je spet zaļela, Mi mamo pa bolhe in 

Spomini na koline. Sodelovala je ġe na obmoļnem sreļanju leta 2019 z odrsko postavitvijo O, tԃti 

moji cokli in na krajevnem prazniku v Vuhredu z odrsko postavitvijo Rdeļe ļeġnje radi jemo. 

Sklep 

Naġ namen v prihodnje je, da bi ġe naprej s to umetniġko dejavnostjo pri otrocih ohranjali in 

privzgajali ljudsko izroļilo. Ģelimo si tudi, da bi pri otroci ļim bolj ohranjali slovensko plesno 

izroļilo. Ġe naprej pa se bomo prizadevali, da bomo aktivno sodelovali na najrazliļnejġih 

prireditvah.  

 

Kljuļne besede: folklora, folklorna dejavnost na Osnovni ġoli Radlje, ljudsko izroļilo, stare 

otroġke igre, odrske postavitve 

 

Extended Abstract 

Introduction  

The word "folklore means the knowledge of people, all the folk's spiritual culture and customs that 

have been preserved from the past, not just dance" (Logonder, 2012, p. 8). 

The purpose of our folklore activity is to develop and impart to children the love for this cultural 

heritage within the framework of our educational institution. 

Folklore activities at Radlje ob Dravi Primary School 

The folklore activity at our school started after 2003. With the introduction of the nine-year 

educational programme, our preschool teacher Ljudmila Voduġek transferred this activity from 

kindergarten to school. This activity was then expanded to the branches of our primary school in 

Vuhred and Remġnik, where folklore was introduced by preschool teachers Franja Peļonik and 

Ana Straģiġnik. Franja Peļonik was also responsible for the entire costume image of folklore 

groups and for taking care of it until her retirement. 

Through folklore activities at the Radlje ob Dravi Primary School, together with the Vuhred and 

Remġnik branches, we have been trying for many years to bring folklore closer to today's 
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generations of children. As an artistic activity it includes knowledge, stories, artistic creation and 

customs (Fran, 2021). 

In addition, to preserve and instil folk tradition in children through folklore activities, we also 

participate in a variety of events that take place within the school or nearby. The children's folklore 

group from Radlje has taken part in several different inter-city collaborations. Every year, our 

folklore groups attend a regional meeting of children's folklore groups. 

Within our folklore activity we have set the following goals: maintaining folk tradition where 

students learn about the types of dances and the role of dancing and singing in the lives of our 

ancestors; becoming familiar with old clothes and vocal and instrumental folk music; becoming 

familiar with old children's games (folk games, counting games, taunting games); learning the 

basics of methodology, dance techniques and scenography; collaborating with different stage 

settings at different events. 

We also teach children how to set up a stage. A stage setup or a stage placement is a common 

name for all forms of activities that are placed on the stage. In folklore, this means that the stage 

setting can include dances, songs, instrumental music, as well as drama and props which are 

necessary to present the author's idea" (Gantar, 2007, p. 8). 

Below are some examples of our stage setups with which we participated in various events. 

Performance at the regional meeting of children's folklore groups in 2010 with the stage set 

Konjiļek/Horsey. 

Participation in the event on the occasion of the fifth anniversary of the adult folklore group Lija 

Kovaļ Vuhred in 2016 where the children presented themselves with the stage production of 

Koline/Pig Slaughter and Mama, mi smo laļni/Mama, We Are Hungry. In 2016, the Children's 

Folklore Group of Radlje ob Dravi Primary School participated in the international event World 

without Borders. Participation in the regional meeting of children's folklore groups in 2017 with 

the stage productions Gregorjevo/St Gregory's Day, Na planincah/In the Mountains and Nauļimo 

se plesat raġplo/Let's Learn the Raġpla Dance. With this stage setup, the Children's Folklore Group 

of Radlje ob Dravi Primary School also qualified for the regional meeting. Participation in the 

regional meeting of children's folklore groups in 2018 with the stage productions Paġa se je spet 

zaļela/Pasture Has Started Again, Mi mamo pa bolhe/We Have Fleas and Spomini na 

koline/Memories of the Pig Slaughter. Participation in the regional meeting in 2019 with the stage 

setting O, tԃti moji cokli/Oh, These Clogs of Mine. Participation in the local holiday in Vuhred with 

the stage setting Rdeļe ļeġnje radi jemo/We Like to Eat Red Cherries. 

Conclusion 

In the future we wish to continue to preserve and nurture folk tradition in children through this 

artistic activity. We also want to maintain the Slovenian dance tradition in children as much as 

possible. We will also continue to participate actively in various events. 
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USTVARJALNOST IN TRAJNOSTNA MOBILNOST/CREATIVITY AND 

SUSTAINABLE DEVELOPMENT  

 

Mag. Katja Medija  

Osnovna ġola Jurija Vege, Moravļe 

katja.medija@gmail.com 

 

Razġirjeni povzetek 

Uvod 

Ena izmed pomembnejġih uļiteljevih vlog je, da pri svojih uļencih razvija ustvarjalnost in jih 

spodbuja, da delujejo ļim bolj trajnostno. Ali se lahko podroļji povezujeta? 

Ustvarjalnost je kompleksen koncept, ki ga raziskovalci opredeljujejo na razliļne naļine. Nekateri 

z vidika ustvarjalnega procesa, drugi z vidika ustvarjalnega izdelka, tretji kot osebnostno lastnost. 

Dolenc in Ļehovin (2020) navajata razliļne avtorje, ki sodobno opredelitev ustvarjalnosti 

pojmujejo kot iskanje reġitev ali produkcijo izdelkov, ki so novi, neobiļajni oz. celo nevsakdanji. 

Ta se dotika razliļnih disciplin in se izraģa na razliļnih podroļjih.  

Ko ne delujemo trajnostno, ravnamo tako, da svoje potrebe zadovoljujemo na naļine, ki dobesedno 

ogroģajo naġo prihodnost in prihodnost naġih potomcev. To ġe zlasti velja za promet, ki je eden 

glavnih virov onesnaģenja zraka in podnebnih sprememb. Sprememba naġih potovalnih navad je 

zato izjemno pomembna. Eden izmed glavnih ciljev trajnostne mobilnosti je zmanjġanje 

negativnih vplivov prometa na okolje. Bistvenega pomena je ozaveġļanje ljudi, vplivanje na 

potovalne navade in spodbujanje bolj trajnostnih oblik mobilnosti (Bizjan, 2018).  

Na Osnovni ġoli Jurija Vege se ģe veļ let trudimo, da bi z razliļnimi akcijami, dejavnostmi in 

izdelki pri uļencih spodbujali ustvarjalnost, hkrati pa ozaveġļali vse deleģnike vzgojno-

izobraģevalnega procesa o pozitivnih uļinkih kolesarjenja ter jih spodbujali k bolj trajnostnim 

oblikam mobilnosti. Na ġoli delujeta dve dejavnosti za uļence, s katerimi ģelimo doseļi omenjene 

cilje. Uļenci skozi razliļne naloge na ustvarjalni naļin izdelujejo razliļne izdelke, s katerimi 

ģelimo doseļi pozitiven vpliv na ljudi. V nadaljevanju bodo opisani nekateri izmed izdelkov. 

Ustvarjalne dejavnosti v duhu trajnostne mobilnosti na ġoli 

a) Koledar Ravnaj trajnostno 

Z uļenci smo razmiġljali, kako bi v razliļnih letnih ļasih ljudi spodbudili, da bi postalo kolo eden 

izmed naļinov mobilnosti oz. naļin preģivljanja prostega ļasa. Za vsak mesec smo podali predlog 

ravnanja, ki se nanaġa na kolesarjenje. Uļenci so predloge podkrepili s slikami in trajnostnimi 

mislimi.  
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b) Interaktivno gradivo Kolesarjenje po Moravġki dolini 

Moravġka dolina ponuja ġtevilne moģnosti za kolesarske izlete. Z uļenci smo ugotovili, da malo 

ljudi pozna vse moģnosti za kolesarjenje, ki jim ga ponuja domaļe okolje. Hkrati pa smo ģeleli 

predstaviti Moravġko dolino kot destinacijo, ki ponuja ġtevilne kolesarske poti razliļnih 

teģavnostnih stopenj. Poleg razgibanega terena in lepe narave smo ģeleli ljudem pokazati ġtevilne 

kulturne in naravne znamenitosti. Odloļili smo se, da bomo izdelali veļ izdelkov in jih nato 

zdruģili v skupno interaktivno gradivo. Uļenci so pripravili seznam tras, ki bi jih lahko uvrstili v 

naġo e-knjigo. Naġ prvotni namen je bil oblikovanje druģinske trase, ki bi pritegnila ļim veļ naġih 

ġolarjev in njihovih starġev. Uļenci so dali pobudo, da bi raziskali tudi trase, ki bi bile zahtevnejġe. 

Vsako traso so prekolesarili in jo opisali. Tako je nastal kolesarski vodnik po Moravġki dolini v 

obliki e-knjige. Izdelali so tudi interaktivni zemljevid. Sestavili smo scenarij za videoreklamo, ki 

smo jo kasneje tudi posneli. Uļenka pa je s svojo druģino samoiniciativno posnela ġe dodatno 

reklamo. 

c) Kamiġibaj Kolesarska zgodba 

Uļenci so razmiġljali o pravilih, ki jih moramo upoġtevati, da smo kot kolesarji ļim bolj varni na 

cesti. Vsako pravilo so predstavili v obliki slike, ki smo ji dodali rime. Slike in rime smo povezali 

v zgodbo v obliki kamiġibaja. 

d) Promocijski posnetek Kolesarjenje je kul 

Kolesarjenje prinaġa ġtevila pozitivne uļinke na naġe zdravje, poļutje in okolje. S promocijskim 

posnetkom smo ģeleli ljudi spodbuditi k uporabi bolj trajnostnih oblik mobilnosti, med katere 

spada tudi kolesarjenje.  

Sklep 

Naġ namen je, da delujemo skladno z novo vizijo vzgoje in izobraģevanja, ki poudarja celovit, 

interdisciplinaren pristop k pridobivanju znanja, sposobnosti in veġļin, potrebnih za trajnostno 

prihodnost, pa tudi za spremembo vrednot, vedenja in ģivljenjskih navad (Resnik Planinc in Ogrin, 

2017). Uļenci, ki ustvarjalno pristopajo k reġitvam, ki varujejo naġe okolje, pri sebi oblikujejo 

pozitivne ģivljenjske navade in vrednote.  

 

Kljuļne besede: ustvarjalnost, trajnostna mobilnost, kolesarjenje, uļenci 

 

Extended Abstract 

Introduction  

One of the most important roles of a teacher is to develop creativity in students and encourage 

them to act as sustainably as possible. Could the two be connected? 

Creativity is a complex concept, defined by researchers in different ways. Some define it from the 

point of view of the creative process, others from the point of view of the creative product; the 
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third, however, as a personality trait. Dolenc and Ļehovin (2020) cite various authors who 

understand the modern definition of creativity as the search for solutions or the design of products 

that are new, unusual or even extraordinary. This applies to different disciplines and is expressed 

in different areas. 

When we do not act sustainably, we try to meet our needs in ways that literally threaten our future, 

as well as the future of our descendants. This is especially true for transport, which is one of the 

main sources of air pollution and climate change. Changing our travel habits is therefore of great 

importance. One of the main goals of sustainable mobility is to reduce the negative effects of 

transport on the environment. Awareness raising, influencing travel habits, and promoting more 

sustainable forms of mobility are essential (Bizjan, 2018). 

For many years, the Jurij Vega Primary School has been trying to encourage creativity in students 

through various campaigns, activities and products, while raising awareness of all stakeholders in 

the educational process about the positive effects of cycling. We have also encouraged them to use 

more sustainable forms of mobility. The students are offered two activities that promote the 

aforementioned goals. Through various tasks, students create different products in a creative way, 

thus achieving a positive impact on people. Some of the products are described below. 

Creative sustainable mobility activities in school 

a) Sustainability calendar 

We have included the students in brainstorming about encouraging people to use the bicycle as a 

means of transport or a leisure activity throughout the year. We made a proposal for cycling-related 

activity for each month of the year. Students accompanied the suggestions with pictures and 

sustainable thoughts. 

b) Interactive material ñCycling in the Moravļe Valleyò 

The Moravļe Valley offers many possibilities for cycling trips. The students found out that few 

people know all the possibilities for cycling offered to them in the vicinity of their homes. At the 

same time, we wanted to present the Moravļe Valley as a destination that offers many cycling 

routes of various levels of difficulty. In addition to the varied terrain and beautiful nature, we 

wanted to show people many cultural and natural attractions. We decided to make more products 

and then combine them into a joint interactive material. Students have prepared a list of routes that 

could be included in our e-book. Our original purpose was to create a family route that would 

attract as many of our students and their parents as possible. The students took the initiative to 

explore the more demanding routes as well. Each route was tested and described. This is how the 

ñCycling Guide through the Moravļe Valleyò was created in the form of an e-book. They also 

produced an interactive map. We wrote a script for a video commercial that we later shot. The 

student and her family shot an additional advertisement on their own. 
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c) Kamishibai Cycling Story 

The students thought about the rules we must follow to be safe on the road as cyclists. Each rule 

was presented in the form of an image to which rhymes were added. We combined pictures and 

rhymes into a story in the form of kamishibai. 

d) Promotional clip ñCycling Is Coolò 

Cycling has several positive effects on our health, well-being and the environment. With the 

promotional video, we wanted to encourage people to use more sustainable forms of mobility, 

including cycling. 

Conclusion 

Our goal is to work in accordance with the new vision of education, which emphasizes a 

comprehensive, interdisciplinary approach to acquiring knowledge, skills and abilities necessary 

for a sustainable future, as well as to change values, behaviour and life habits (Resnik Planinc & 

Ogrin, 2017). Students who take a creative approach to solutions that protect our environment 

develop positive life habits and values. 

 

Keywords: creativity, sustainable mobility, cycling, students 
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ZGODOVINA 

 

 

 

UĻENJE ZGODOVINE V INOVATIVNIH UĻNIH OKOLJIH/ LEARNING HISTORY 

IN INNOVATIVE LEARNING ENVIRONMENTS  

 

Dr. Vilma Brodnik  

Zavod RS za ġolstvo 

vilma.brodnik@zrss.si 

 

Razġirjeni povzetek 

 

Inovativna uļna okolja upoġtevajo vloge uļenca (kdo), uļitelja in drugih, strokovnjakov (s kom), 

vsebine (kaj se uļijo) ter opreme in tehnologije (kje, s ļim). Uļna okolja se lahko nahajajo v ġoli 

in zunaj nje (Dumont in Istance, 2013, str. 32 33). 

Inovativna in ustvarjalna uļna okolja so lahko: socialno okolje ġole, inkluzivno uļno okolje 

(omogoļa ga formativno spremljanje uļenja in znanja), interaktivno uļno okolje (npr. muzej, 

arhiv, knjiģnica), virtualno uļno okolje (npr. spletna uļilnica, eListovnik), fiziļno ali grajeno 

notranje/zunanje uļno okolje ġole (Cenciļ in Ġtemberger, 2017).  

Sodobno inovativno uļno okolje mora omogoļati razvijanje in spodbujanje veġļin 21. stoletja, kot 

so ustvarjalnost in inovativnost, kritiļno miġljenje, reġevanje problemov, uļinkovito sodelovanje 

in komuniciranje. V inovativnem uļnem okolju se prepletajo ustvarjalnost uļitelja in pobuda 

uļenca, ki mora imeti dovolj ļasa za iskanje odgovorov na vpraġanja: Kako?, S ļim? in Zakaj? 

Vkljuļujejo tudi rabo DT-orodij ter fleksibilnost, individualizacijo in personalizacijo uļenja in 

pouļevanja (Ġtemberger idr., 2018, str. 9 11). 

Pri zgodovini so inovativna uļna okolja lahko uļilnica, teren pri zgodovinskem terenskem delu in 

ekskurziji, muzej, arhiv, galerija, knjiģnica, virtualna uļna okolja s spletnimi uļilnicami in 

eListovniki, ki omogoļajo celostno uļenje zgodovine in spodbujajo kritiļno miġljenje pri delu z 

zgodovinskimi viri, ustvarjalnost in inovativnost, sodelovanje in komuniciranje ter raziskovalno, 

avtentiļno in ustvarjalno uļenje za doseganje uļnih ciljev in standardov znanja uļnih naļrtov in 

katalogov znanja za zgodovino. 

Inkluzivno uļno okolje je prilagojeno tako, da omogoļa uļenje, sprostitev, poļitek, druģenje in 

igro na naļin, da so vkljuļeni vsi uļenci. Vkljuļevanje vseh uļencev omogoļa zlasti paradigma 

formativnega spremljanja, pri katerem se z uļenci razjasni uļne cilje oz. namene uļenja ter kriterije 

uspeġnosti, ki izhajajo iz namenov uļenja. Uļencem se glede na kriterije uspeġnosti poda 

informativna in spodbudna povratna informacija o doseganju uļnih ciljev in standardov znanja, ki 

omogoļa izboljġevanje uļnih doseģkov glede na potenciale uļencev. Povratno informacijo lahko 
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sporoļajo uļitelji, soġolec soġolcu, lahko pa se uļenci tudi samovrednotijo. Znanje lahko uļenci 

izkaģejo na razliļne naļine z zbiranjem dokazil o uļenju. Tako je z uļenci razjasnjeno, kaj se uļijo 

in zakaj, kako naj se uļijo in kdaj bodo uspeġni, kar poveļa motivacijo za uļenje in vpliva na 

varno, spodbudno in vkljuļujoļe uļno okolje.  

Interaktivna uļna okolja, kot so kulturne ustanove (muzeji, arhivi, knjiģnice), omogoļajo 

interakcijo s predmeti, z razliļnim gradivom, z vrstniki in odraslimi. Omogoļajo uļenje na 

zabaven naļin, spodbujajo ustvarjalnost, prilagojeno je razliļnim uļnim stilom (Kuģnik po Cenciļ 

in Ġtemberger, 2017, str. 10 14). Uļenje v virtualnih uļnih okoljih podpira uporaba digitalne 

tehnologije. Gre za uporabo spletnih uļilnic Moodle, Googlovih spletnih uļilnic, eListovnikov, 

spletnega uļnega okolja MS Office 065 ipd. (Cenciļ in Ġtemberger, 2017, str. 10 11) 

Inovativno uļno okolje tako predstavlja preplet vseh opisanih uļnih okolij, je interaktivno, 

omogoļa sodelovanje med uļenci in z odraslimi, podpira celostno uļenje, kognitivno, konativno 

in psihomotoriļno uļenje, upoġteva razliļne uļne stile in razliļne vrst inteligenc uļencev (povzeto 

po Cenciļ in Ġtemberger, 2017, 11). 

Kljuļne besede: ustvarjalnost, inovativnost, uļno okolje, muzeji, arhivi 

 

Extended Abstract 

 

Innovative learning environments take into account the roles of the student (Who?), of the teachers 

and other experts (With whom?), of contents (What are they learning?), and of equipment and 

technology (Where?, With what?). Learning environments can be located within a school and 

outside of it (Dumont & Istance, 2013, pp. 32 33). 

Some examples of innovative and creative learning environments: the school's social environment; 

an inclusive learning environment (enabled by the formative assessment of learning and 

knowledge); an interactive learning environment (e.g., museum, archive, library); a virtual 

learning environment (e.g., virtual classroom, eListovnik/ePortfolio); the physical or constructed 

internal/external learning environment of a school (Cenciļ & Ġtemberger, 2017).  

A modern innovative learning environment must enable the development and promotion of 21st-

century skills, such as creativity and innovativeness, critical thinking, problem solving, effective 

cooperation and communication. An innovative learning environment intertwines the teacher's 

creativity with the student's initiative; the latter must be given enough time to look for answers to 

the following questions: How?, With what? and Why? Such environments also include the use of 

digital tools and flexibility, and the individualisation and personalisation of learning and teaching 

(Ġemberger et al., 2018, pp. 9 11). 

In history class, the following can function as innovative learning environments: the classroom; 

the field during history fieldwork and field trips; a museum, archive, gallery, library; virtual 

learning environments with virtual classrooms and ePortfolios that enable an integrated learning 

of history and promote critical thinking in working with historical sources, creativity and 

innovativeness, cooperation and communication; research, authentic and creative learning for 
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achieving the learning objectives and knowledge standards of the history curricula and catalogues 

of required knowledge. 

An inclusive learning environment is adapted so as to enable learning, relaxation, rest, socialisation 

and play in a way that involves all students. The formative assessment paradigm is the main factor 

that enables the inclusion of all students; during formative assessment, the teacher informs the 

students of the learning goals or purposes of learning and of the success criteria that stem from the 

purposes of learning. Based on the success criteria, students are given formative and encouraging 

feedback on their attainment of the learning objectives and knowledge standards, which enables 

them to improve their attainment according to their potential. The feedback can be given by 

teachers or classmates, or the students can perform a self-assessment. Students can demonstrate 

their knowledge in different ways by collecting evidence of learning. Thus, the teacher explains to 

the students what they are learning and why, how they should be learning and when they will 

achieve success, which increases their motivation to learn and creates a safe, stimulating and 

inclusive learning environment.  

Interactive learning environments, such as cultural institutions (museums, archives, libraries), 

provide interaction with objects, with diverse materials, with peers and adults. They enable 

learning in a fun way; they encourage creativity and are adapted to different learning styles 

(Kuģnik as cited in Cenciļ & Ġtemberger, 2017, pp. 10 14). In virtual learning environments 

learning is supported by the use of digital technology. We are referring to the use of Moodle virtual 

classrooms, Google virtual classrooms, ePortfolios, the MS Office 365 online learning 

environment, etc. (Cenciļ & Ġtemberger, 2017, pp. 10 11). 

Therefore, the innovative learning environment represents an intertwinement of all the above-

mentioned learning environments: it is interactive; enables cooperation between students and with 

adults; supports integrated learning and cognitive, conative and psychomotor learning; it takes into 

account different learning styles and different types of students' intelligence (Cenciļ & 

Ġtemberger, 2017, p. 11). 

Keywords: creativity, innovativeness, learning environment, museums, archives 
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PROJEKTA èZBRALI SMO POGUMç/CREATIVE APPROACH TO USING ARCHIVAL 

MATERIAL ON THE EXAMPLE OF THE PROJECT ñZBRALI SMO POGUMò 

 

Mag. Alenka Starman Aliļ 

Arhiv Republike Slovenije 

alenka.starman-alic@gov.si 

 

Razġirjeni povzetek  

Arhivsko gradivo je kulturni spomenik in tisti najdragocenejġi del dokumentarnega gradiva, ki ga 

kot neposreden narodov spomin ohranjamo prihodnjim rodovom. Sega v vse pore narodovega 

delovanja in ustvarja ter oblikuje njegovo identiteto. Skrb za varovanje arhivskega gradiva je 

zaupana drģavnemu arhivu (Arhivu Republike Slovenije) in ġestim regionalnim arhivom v 

Ljubljani, Mariboru, Ptuju, Celju, Kopru in Novi Gorici. Arhivi so zakladnice naġe preteklosti (z 

najstarejġimi zapisi iz 12. stoletja) in so pravi hram spomina slovenske zgodovine. 

V javnosti so arhivi slabo prepoznani in nemalokrat se jih ġe vedno drģi podoba skladiġļ 

zapraġenega starega papirja. Z arhivsko dejavnostjo pritegnemo omejen ozek krog ljudi, ki se 

poklicno ukvarjajo s kulturo in znanostjo. Medijsko pozornost najveļkrat pritegnemo z èaferamiç, 

ki skuġa arhive izkoristiti za uresniļitev zahtev in ģelja trenutne oblasti (Jeraj, 2008, str. 13). Kako 

preseļi omenjena prepriļanja in arhiv pribliģati kot ustvarjalno in inovativno uļno okolje? 

Vsekakor je to izziv, ki ne prinaġa reġitve ļez noļ. Na pomen tesnega sodelovanja arhivskih in 

izobraģevalnih ustanov je bilo veļkrat opozorjeno s strani raziskovalcev, med drugim je dr. Ljubica 

Ġuligoj na 20. zborovanju Arhivskega druġtva Slovenije ģe v letu 2001 opozarjala: è Raziskovalno 

delo se priļenja ģe v moderni ġoli, ki naj s svojimi uļnimi pristopi in oblikami oblikuje kreativno 

osebnost. /é/ Ali ne bi kazalo, da bi se arhivske ustanove ġirġe odprle, da bi bile npr. ġole redno 

seznanjene ne samo z delom in uslugami arhivov, ampak tudi z arhivskimi pridobitvami? Delo v 

ġolah bi sicer moralo teļi v povezavi s kulturnimi institucijami v kraju, kar pa ġe zdaleļ ni uteļena 

praksa. /é/ Druģbena ozaveġļenost o mestu in vlogi arhivov je preskromna, ļeprav bi se 

ozaveġļanje o arhivski kulturni dediġļini le moralo priļenjati v ġolskih ustanovah.ç (Ġuligoj, 2001, 

str.78ï79) 

Obeleģevanje 30. obletnice samostojnosti Republike Slovenije je bila prava priloģnost, da smo 

uspeli v arhivih stopiti zunaj okvirov in pomembno obletnico slovenske osamosvojitve obeleģiti z 

ustvarjalnim pristopom, ki je bil plod sodelovanja in povezovanja treh strok: arhivske, muzejske 

in ġolske. Trideseti rojstni dan naġe drģave je potekal v znamenju pandemije covida-19. Kljub 

obstojeļim ukrepom smo bili povabljeni, da pripravimo aktivnosti v poļastitev odmevnega 

praznika naġe drģave. Imeli smo izkuġnjo 20. obletnice z ogromno neizkoriġļenih potencialov na 

podroļju prepoznavnosti ter v prvi vrsti nagovarjanja ġolske mladine. Uspeli smo preseļi ustaljene 

okvire razmiġljanja ter pogled usmerili zunaj arhivske stroke ter k sodelovanju povabili dve, vsako 

na svojem podroļju, prepoznani instituciji, in sicer Zavod Republike Slovenije za ġolstvo in Park 

vojaġke zgodovine Pivka. Naġa ideja je z zdruģenimi moļmi ustvarila skupen pedagoġko 

zgodovinski projekt z naslovom Zbrali smo pogum. 

mailto:alenka.starman-alic@gov.si
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V sklopu projekta so bili pripravljeni spletna razstava o dogajanju v ļasu osamosvajanja Slovenije 

in vojne, ki je sledila; trije krajġi izobraģevalni filmi z enako tematiko in pripadajoļe e-uļno 

gradivo za osnovno in srednjo ġolo. Uļna gradiva vkljuļujejo delovne zvezke (za plebiscit, 

osamosvojitev in vojno) ter protokol spominske uļne ure pri pouku na daljavo. Rdeļa nit celotnega 

projekta je pogum, ki smo ga pokazali v ļasu osamosvajanja in dokazali v ļasu zmagovite vojne. 

Pomen projekta pa je bil veliko veļji kot samo proslavljanje okrogle obletnice, saj so v njegovem 

okviru nastala trajna gradiva, ki bodo dostopna na spletu in bodo lahko sluģila v izobraģevalnem 

procesu tudi v prihodnjih letih. 

Projekt smo zakljuļili z izdajo knjige o plebiscitu z naslovom Zbrali smo pogum, stopili smo 

skupaj, ki je izġla v sozaloģniġtvu Mladinske knjige Zaloģbe d. d. in Arhiva Republike Slovenije 

ter avtoric Vilme Brodnik, Alenke Starman Aliļ in Ane Ļiļ. Namenjena je mladim, kot tudi 

mladim po srcu, zgodovino plebiscita pa prikazuje na pouļen in inovativen naļin skozi ilustracije 

in konkretne dialoge dijakov 4. g-razreda Gimnazije Beģigrad. Dodana vrednost publikacije je 

raziskovalni potencial, ki ga prinaġa. Z objavo kljuļnih arhivskih plebiscitnih dokumentov, 

povezavo prek QR-kode na spletno razstavo www.zbralismopogum.si, je bralec v naslednjem 

koraku voden ġe na spletne iskalnike Arhiva Republike Slovenije in dostopa do elektronskih 

podatkovnih zbirk, med drugim elektronske podatkovne zbirke Plebiscit 1990, ki vkljuļuje poleg 

rezultatov na drģavni in obļinski ravni tudi rezultate po posameznih voliġļih po Sloveniji. Od tu 

pa ni veļ daleļ tudi do obiska arhivske ļitalnice in prvih samostojnih raziskovalnih korakov v svet 

primarnih zgodovinskih virov.  

Kljuļne besede: arhivsko gradivo, narodov spomin, 30. obletnica samostojnosti Republike 

Slovenije, plebiscit, izobraģevalni proces 

 

Extended Abstract 

Archival material is a cultural monument and the most precious part of the documentary material 

that we are preserving for future generations as a direct form of national memory. It permeates 

every pore of the nation's activity, creating and shaping its identity. The national archive (the 

Archives of the Republic of Slovenia) has been entrusted with the protection of archival material, 

together with six regional archives in Ljubljana, Maribor, Ptuj, Celje, Koper and Nova Gorica. 

Archives are the treasure troves of our past (with the oldest records dating to the 12th century) and 

a genuine temple of the memory of Slovenian history. 

Archives have a poor public image; they are still often imagined as warehouses full of dusty old 

papers. Archival activities attract a narrow circle of people who are professionally engaged in 

culture and science. We most often receive media attention with ñaffairsò caused by the current 

government trying to exploit the archives to realise its demands and wishes (Jeraj, 2008, p. 13). 

How can we overcome the above-mentioned beliefs and bring archives closer to people as a 

creative and innovative learning environment? That is definitely a challenge that cannot be solved 

overnight. Researchers have often pointed out the importance of close cooperation between 

archival and educational institutions; for example, Ljubica Ġuligoj, PhD, pointed out the following 

at the 20th meeting of the Archival Society of Slovenia back in 2001: ñResearch work already 

begins in the modern school, which should shape a creative personality through its teaching 

http://www.zbralismopogum.si/
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approaches and forms é Should we not open up archival institutions to the wider community, for 

example, by regularly informing schools of the work and services provided by archives, and of 

new archival acquisitions? Schoolwork should be connected with local cultural institutions, but 

that is far from an established practice é Social awareness of the place and role of archives is 

too modest, despite the fact that raising awareness of archival cultural heritage ought to begin in 

school institutionsò (Ġuligoj, 2001, pp. 78ï79). 

The commemoration of the 30th anniversary of Slovenia's attainment of independence was an 

opportunity for archives to step outside the box and commemorate this important anniversary with 

a creative approach, which was the fruit of the cooperation and integration of three professions: 

the archival, museum and educational profession. Our country's 30th birthday was marked by the 

covid-19 pandemic. Despite the measures in place, we were invited to prepare activities to honour 

our country's major holiday. We had already gained experience at the 20th anniversary but still 

had vast unexploited potential in terms of recognisability and, above all, addressing the school-

going youth. We succeeded in overcoming the established mental framework and looked beyond 

the archival profession by inviting two institutions, each renowned in its own field, to participate: 

the National Education Institute Slovenia and the Park of Military History Pivka. By joining forces, 

our idea led to the creation of a joint pedagogical and historical project entitled ñZbrali smo 

pogum/We Gathered up Courageò. 

Under the project, we prepared an online exhibition on events during Slovenia's attainment of 

independence and the war that ensued; three shorter educational films on the same topic and the 

corresponding e-teaching materials for primary and secondary schools. The teaching materials 

include workbooks (for the plebiscite, attainment of independence and war) and the protocol for a 

commemorative lesson during distance education. The common thread of the entire project is the 

courage we demonstrated during the attainment of independence and proved during the victorious 

war. The importance of the project exceeds a mere celebration of a round-number anniversary 

because permanent materials have been created that will be accessible online and can be used in 

the educational process in the years to come. 

We concluded the project by publishing a book on the plebiscite entitled Zbrali smo pogum, stopili 

smo skupaj/We Gathered up Courage and Came Together, which was co-published by Mladinska 

knjiga zaloģba d. d. and the Archives of the Republic of Slovenia and written by Vilma Brodnik, 

Alenka Starman Aliļ and Ana Ļiļ. It is intended for young people and for the young at heart; it 

portrays the history of the plebiscite in an educational and innovative way through illustrations 

and real dialogues between students of class 4g at the Beģigrad Grammar School. The publication's 

added value is the research potential it brings. By having published the key archival plebiscite 

documents and linking them to the online exhibition www.zbralismopogum.si via a QR code, the 

reader is directed to the search engines of the Archives of the Republic of Slovenia and can access 

electronic databases, including the electronic database Plebiscite 1990, which contains the results 

at the national and municipal level, as well as the results by individual polling stations across 

Slovenia. From there, it is only a short step to visiting the archive's reading room and embarking 

on the first independent research of the world of primary historical sources.  

http://www.zbralismopogum.si/
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Park vojaġke zgodovine je osrednji vojaġki in najveļji muzejski kompleks v Sloveniji. Kljub temu 

da do nedavnega ni imel sistematiļno zastavljene in urejene ponudbe pedagoġkih programov, ki 

bi sledila naļelom Skupnosti muzejev Slovenije,1 se pedagoġka dejavnost muzeja hitro razvija. 

Muzejske razstave in zbirke so namreļ moļno povezane s temami v uļnih naļrtih osnovnoġolskih 

in srednjeġolskih predmetov, kar predstavlja odliļno izhodiġļe za tesnejġe sodelovanje muzeja z 

izobraģevalnimi ustanovami. S svojimi programi je zato Park lahko pomemben partner, ki ponuja 

ġirok vpogled v bogato vojaġkozgodovinsko dediġļino naġe drģave.  

Prvi korak v smeri priprave sistematiļne ponudbe pedagoġkih vsebin muzeja predstavlja Katalog 

pedagoġkih programov Parka vojaġke zgodovine za uļitelje, v katerem so skupaj s pedagoġkimi 

delavnicami in muzejsko ponudbo predstavljene tudi stiļne toļke med njimi in uļnimi naļrti. Ob 

Katalogu pa muzej ġolam ponuja tudi Delovni list Pot v samostojnost, namenjen uļencem 9. 

razreda in dijakom. Ġolarjem je na voljo tudi nekaj drugih aktivnosti, ki poleg ogleda notranjosti 

podmornice kot ï ġe vedno ï najatraktivnejġega eksponata predstavljajo zanimive uļne elemente. 

Med njimi v prispevku izpostavljam t. i. infomat in mobilno igro Vitezov izziv.  

Leta 2017 je bila v Parku odprta razstava Do pekla in nazaj ï zgodba o padlih ameriġkih letalih 

med 2. svetovno vojno na obmoļju Slovenije, katere osrednja zanimivost je infomat oz. 

informacijski portal, ki predstavlja kataster padcev letal, njihove lokacije, usode posadk, vire (Park 

vojaġke zgodovine, 2017). Z infomatom se je Park vojaġke zgodovine raziskovanja in obdelovanja 

zgodovinskih tem lotil na zelo inkluziven naļin, saj so v njegovo pripravo vkljuļene razliļne 

institucije, zasebni raziskovalci in zbiratelji, za njegovo nadgradnjo in nadaljnji razvoj pa bodo 

skupaj z muzejskimi strokovnimi sodelavci skrbeli tudi ġtudenti. Zaradi dobrega odziva 

obiskovalcev in inovativnega naļina hrambe sicer razdrobljenih podatkov si v Parku vojaġke 

zgodovine tudi v prihodnje ģelimo vzpostavitve podobnih informacijskih portalov, kot recimo 

takġnega s podatki o jugoslovanskih vojaġnicah, kjer bi pri postavljanju in interpretiranju te vrste 

dediġļine sodelovali skupaj s priļevalci ï bivġimi vojaki, ki so v teh vojaġkih objektih sluģili 

vojaġki rok.   

Posebej za mlade je bila v letu 2021 pripravljena mobilna igra Vitezov izziv (Park vojaġke 

zgodovine, 2021) kot ena od inovativnih moģnosti vodenega ogleda muzeja. Obiskovalci Parka si 

lahko na svoje mobilne naprave (brezplaļno) prenesejo igro, ki jih prek desetih postaj vodi po 

muzejskem kompleksu. Na vsaki toļki uporabnik reġuje razliļne naloge in ob tem zbira èviteġke 

vrlineç, ki ga vodijo do konļnega cilja. Koncept je svojevrstna meġanica muzejskega vodenja, 

                                                
1 Glavni vzrok zapostavljenosti pedagoġke dejavnosti Parka je vsekakor dejstvo, da bo njegovo financiranje s strani 

drģave urejeno ġele z letoġnjim letom (N. Ġ., 2021).  
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interaktivne igre in ustvarjalnih miselnih izzivov, ki vsebine predstavlja mladim obiskovalcem na 

preprost in razumljiv, a inovativen naļin ter je odliļna alternativa individualnemu ogledu muzeja. 

Park vojaġke zgodovine se na pedagoġkem podroļju, predvsem v zadnjih letih, aktivno vkljuļuje 

v razliļne projekte (npr. Zbrali smo pogum), sodeluje z domaļimi in tujimi izobraģevalnimi 

ustanovami (npr. Univerzo v Lincolnu) ter pripravlja svoje pedagoġke aktivnosti. Kljub temu pa s 

svojimi razstavami in zbirkami nudi ġe obilico moģnosti za razvoj v prihodnje in ima skoraj 

neizļrpen ustvarjalni potencial za inovativno uļenje zgodovine v muzejskem uļnem okolju.   

Kljuļne besede: muzej, pedagoġki programi, Vitezov izziv, infomat, vojaġka zgodovina 

 

Extended Abstract 

The Park of Military History is the central military complex and the largest museum complex in 

Slovenia. Despite the fact that until recently it did not have a systematically designed and organised 

offer of pedagogical programmes that would be in line with the principles of the Slovenian 

Museum Association,2 the museum's pedagogical activity is developing rapidly. The museum's 

exhibitions and collections are closely connected with the topics in the curricula of primary and 

secondary school subjects, which represents an excellent starting point for a closer collaboration 

between the museum and educational institutions. Owing to its programmes, the park could act as 

an important partner that provides a broad insight into the rich military heritage of our country.  

The first step towards preparing a systematic offer of pedagogical museum contents is the 

Catalogue of Pedagogical Programmes of the Park of Military History for Teachers, which 

presents pedagogical workshops and the museum's offer, as well as the features it has in common 

with the curricula. In addition to the Catalogue, the museum also offers schools the so-called Road 

to Independence Worksheet, which is intended for 9th grade pupils and secondary school students. 

A few other activities are also available to schoolchildren, which contain interesting learning 

elements; however, the most attractive exhibit is still the viewing of the interior of a submarine. 

The article highlights the activities ñInfomat/Infomachineò and the mobile game Vitezov 

izziv/Knight's Challenge.  

In 2017 the park opened the exhibition ñTo Hell and Back ï Story of Downed American Aircraft 

over Slovenian Territory in the Second World Warò, whose most interesting feature is the 

infomachine or information portal showing the register of downed aircraft, their locations, the fates 

of their crews, and sources (Park vojaġke zgodovine, 2017). With the infomachine the Park of 

Military History decided to research and discuss historical topics in a very inclusive way by 

involving various institutions, private researchers and collectors into its preparation; students, on 

the other hand, will be in charge of its upgrade and further development, together with the 

museum's technical collaborators. In light of the good response from visitors and the innovative 

way of storing scattered data, the Park of Military History aims to set up similar information portals 

in the future; for example, one with information about the Yugoslav barracks, where we would set 

                                                
2 The main reason for the park neglecting its pedagogical activities is undoubtedly the fact that it did not receive 

state funding until this year (N. Ġ., 2021).  
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up and interpret this type of heritage in cooperation with witnesses ï ex-soldiers who completed 

their military service in these military facilities.   

In 2021 the mobile game Knight's Challenge (Park vojaġke zgodovine, 2021) was prepared 

especially for young people, as an innovative guided museum tour. Park visitors can download the 

game (for free) on their mobile devices; it guides them through the museum complex via ten stops. 

At each stop the user solves different tasks and collects ñknightly virtuesò, which lead the user to 

the final destination. The concept is a unique mixture of a museum tour, an interactive game and 

creative brain teasers, presenting the contents to young visitors in a simple, understandable, yet 

innovative way. It is an excellent alternative to an individual tour of the museum. 

As regards pedagogical activities, the Park of Military History has been actively participating in 

various projects, especially in recent years (e.g., Zbrali smo pogum), collaborating with domestic 

and foreign educational institutions (e.g., the University of Lincoln) and preparing its own 

pedagogical activities. Nevertheless, its exhibitions and collections offer a multitude of 

possibilities for future development and an almost inexhaustible creative potential for the 

innovative learning of history in a museum learning environment.   

Keywords: museum, pedagogical programmes, Knight's Challenge, infomachine, military history 
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USTVARJALNO IN INOVATIVNO UĻNO OKOLJE SKOZI MUZEJSKE 

FOTOGRAFSKE ZBIRKE IN PEDAGOĠKE PROGRAME MUZEJA NOVEJĠE 

ZGODOVINE SLOVENIJE/CREATIVE AND INNOVATIVE LEARNING 

ENVIRONMENT THROUGH MUSEUM PHOTOGRAPHIC COLLECTIONS AND 

PEDAGOGICAL PROGRAM MES OF THE NATIONAL MUSEUM OF 

CONTEMPORARY HISTORY OF SLOVENIA  

 

Mag. Nataġa Robeģnik 

Muzej novejġe zgodovine Slovenije 

natasa.robeznik@muzej-nz.si 

 

Razġirjeni povzetek 

 

Muzej novejġe zgodovine Slovenije je osrednji drģavni muzej za kulturno dediġļino s podroļja 

zgodovine danaġnjega slovenskega prostora od zaļetka 20. stoletja. Pri oblikovanju pedagoġkih 

programov sledimo trendom sodobnega pouļevanja zgodovine z aktivnim vkljuļevanjem uļencev 

ter mentorsko vlogo vodiļev. Po mnenju D. Trġkan (2016) uļenci z aktivno udeleģbo doseģejo 

trajnejġe, uporabnejġe in koristnejġe znanje. 

Namen prispevka je pokazati nekaj primerov, kako lahko uļence nauļimo èbrati fotografijeç kot 

zgodovinski vir. Ģelimo jih nauļiti opazovati fotografijo kot vir raznovrstnih podatkov, ki jih lahko 

zdruģijo v koristno informacijo. 

Aktualni uļni naļrt za zgodovino, sprejet leta 2011, spodbuja aktivno vlogo uļencev. Izsledki 

raziskave bralne pismenosti v slovenskih osnovnih ġolah (V. Brodnik, 2013) kaģejo, da se ġibkost 

uļencev kaģe predvsem pri vrednotenju besedil, razmiġljanju o vsebini in pomenu. Prav zato je 

treba poļasi in vztrajno uvajati nove aktivne metode in oblike dela. 

Pri pouku zgodovine se kot osrednjo uļno metodo oznaļuje metodo dela z zgodovinskimi viri. V. 

Brodnik (2013) pravi, da naļrtno in kontinuirano delo z zgodovinskimi viri lahko pomembno 

prispeva k uresniļevanju bralne pismenosti. Zgodovinski viri so uļencem pri uļenju lahko v veliko 

pomoļ. Pomagajo jim razvijati spretnost kritiļne presoje informacij, zbranih iz razliļnih virov. 

V Muzeju novejġe zgodovine Slovenije smo se za pripravo delavnic in uļnih ur z uporabo 

fotografij odloļili iz dveh razlogov. Prvi je, da je Fototeka Muzeja novejġe zgodovine Slovenije 

najveļji fotografski arhiv 20. stoletja v Republiki Sloveniji. Drugi razlog je, da nas fotografija 

spremlja vsepovsod, s pojavom sodobnih tehnologij pa je praktiļno dostopna vsakomur. Kljub 

temu se je pri delu izkazalo, da uļenci ne znajo opazovati fotografij, jih analizirati in na njih 

prepoznati informacij. 

Pri vseh starostnih skupinah uļenci rabijo fotografije za ponazoritev in popestritev povedanega 

(slikovna demonstracija); s fotografije skupaj razbiramo zanimive informacije v podkrepitev 

razlagi. 
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Predġolske otroke in uļence prvega in drugega vzgojno-izobraģevalnega obdobja (VIO) uļimo na 

fotografijah iskati motive, ki jih poznajo iz svojega vsakdana. 

Za uļence 3. VIO osnovnih ġol, dijake srednjih ġol in maturante fotografije uporabljamo kot 

dodatni vir informacij: s fotografij s pomoļjo dodatnih zgodovinskih virov (besedil, grafov, 

zemljevidov) poiġļejo zgodovinska dejstva, razliļne informacije in dokaze ter oblikujejo svoje 

sklepe, razlage in mnenja. 

Maturante uļimo uporabe fotografij kot ġtudijskega gradiva: fotografije in dodatne zgodovinske 

vire o doloļenem dogodku jim predstavimo z razliļnih perspektiv (veļperspektivnost) in jih 

povabimo k ugotavljanju podobnosti in razlik ter razlogov za nastanek razliļnih interpretacij 

zgodovinskega dogajanja.  

Potoļnik (2017) je objavil analizo ankete, s katero so ģeleli ugotoviti, kaj menijo uļenci o 

vpeljevanju novih didaktiļnih pristopov in s tem novih metod dela v pouk zgodovine. Rezultati so 

pokazali, da skoraj 70 odstotkov anketiranih uļencev ģeli, da bi pri pouku veļ delali z 

zgodovinskimi viri, in le 28 odstotkov jih tega ne ģeli. 

Z uporabo zgodovinskih virov doseģemo veļjo aktivizacijo, individualizacijo in predvsem veļjo 

ģivljenjskost pouka zgodovine. Tovrstno delo uļencem omogoļa, da se uļijo zunaj uļilnice, so v 

stiku z izvirnimi predmeti in ves ļas aktivno odkrivajo novo. 

 

Kljuļne besede: muzej, fotografije, delavnice, zgodovinski vir, uļenje z raziskovanjem 

 

Extended Abstract 

 

The National Museum of Contemporary History of Slovenia is the main national museum for 

cultural heritage relating to the history of present-day Slovenia since the beginning of the 20th 

century. In designing pedagogical programmes, we follow the trends of modern history teaching 

with the active involvement of students and mentorship of museum guides. According to Trġkan 

(2016), through active participation students achieve more lasting, useful and beneficial 

knowledge. 

The purpose of this paper is to show some examples of how we can teach students to ñread 

photographsò as a historical source. The main goal is to teach them how to observe photography 

and recognize it as a source of diverse and useful information. 

The current history curriculum, adopted in 2011, encourages the active role of students. The results 

of the research on reading literacy in Slovenian primary schools (Brodnik, 2013) show that the 

students' main weakness is reflected in the evaluation of texts, in thinking about the content and 

meaning. For this reason, new active methods and forms of work need to be introduced slowly and 

persistently. 

Working with historical sources is recognized as a central teaching method in teaching history. 

Brodnik (2013) says that planned and continuous work with historical sources can make an 
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important contribution to the realization of reading literacy. Historical sources can be of great help 

to students in their learning. They help them to develop the skill of critically evaluating information 

gathered from a variety of sources. 

The National Museum of Contemporary History of Slovenia made the decision to prepare 

workshops and lessons using photographs for two reasons. The first is that the Photo Library of 

the National Museum of Contemporary History of Slovenia is the largest photographic archive of 

the 20th century in the Republic of Slovenia. The second reason is that photography accompanies 

us everywhere, and with the advent of modern technologies, it is practically accessible to everyone. 

Nevertheless, the work showed that students do not know how to observe photographs, analyse 

them, nor recognize information from them. 

We found that all age groups need photographs for a better illustrated and more varied lecture 

(pictorial demonstration); together we recognize interesting information from the photographs as 

they are a useful tool to support the explanation. 

We teach preschool children and pupils of the first and second triennia to look for motifs in 

photographs that they know from their everyday lives. 

For students of the 3rd triennium of primary school, secondary school students and graduates, we 

use photography as an additional source of information: they use historical sources (texts, graphs, 

maps) to find historical facts, various information and evidence, and form their own conclusions, 

explanations and opinions. Graduates are taught to use photographs as study material: photographs 

and additional historical sources about a particular event are presented to them from different 

perspectives (multiperspectivity) and we invite them to identify similarities and differences and 

the reasons for different interpretations of historical events. 

Potoļnik (2017) published an analysis of a survey with which they wanted to find out what students 

think about the introduction of new didactic teaching approaches and thus new methods in history 

teaching. The results showed that almost 70 percent of the surveyed students want to work more 

with historical sources in class, and only 28 percent do not want to. 

By using historical sources, we achieve greater activation, individualization and, above all, a 

greater vitality of history lessons. Through this kind of work, students learn outside the classroom, 

come in contact with original objects, and are constantly discovering new ones. 

Keywords: museum, photographs, workshops, historical resource, active learning 
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VIRTUALNA SOBA POBEGA KOT OBOGATITEV PEDAGOĠKE DEJAVNOSTI V 

MUZEJU / VIRTUAL ESCAPE ROOM AS AN ENRICHMENT OF PEDAGOGICAL 

ACTIVITY AT A MUSEUM  

 

Tomaģ Smole 

Osnovna ġola Ġmartno v Tuhinju 

tomaz.smole@guest.arnes.si 

 

Razġirjeni povzetek 

 

Izobraģevanje na daljavo je moļno poseglo v ustaljene naļine institucionalnega izobraģevanja v 

Sloveniji in po svetu. Uļitelji so se sreļevali z novimi izzivi takġnega pouka, kot so motivacija, 

preverjanje znanja in podobno. Kot zelo uspeġen naļin izobraģevanja na daljavo se je izkazala 

virtualna soba pobega. V ļasu epidemije covida-19 so se tudi muzeji sreļali z novimi, zahtevnimi 

pogoji dela. Veļino ļasa so bili fiziļno zaprti. Zato so trpele njihove aktivnosti, èki so namenjene 

temu, da svoje znanje in zbirke posreduje javnosti, ljudem vseh starosti in ģivljenjskih ozadij in jim 

omogoļa sodelovanje v znanju in kulturiç (Br¿ninghaus-Knube, 2011). S tem je bila tudi okrnjena 

definicija muzejev, ki poudarja delovanje muzejev za namene izobraģevanja (Museum definition, 

b. d.). Tukaj se postavlja vpraġanje, ali bi lahko virtualna soba pobega delno zapolnila to 

pomanjkanje pedagoġkega procesa predstavljanja muzejske zbirke oziroma interakcije med 

muzejem in zainteresirano javnostjo.  

Virtualne sobe pobega so s pedagoġkega glediġļa zanimiv uļni pripomoļek. Omogoļajo 

pridobivanje znanja na naļin, ki je otrokom in odraslim blizu. Delujejo motivacijsko in 

sodelovalno. Uporabljajo se lahko na razliļnih stopnjah pedagoġkega procesa ter za razliļne 

starostne skupine (Smole, 2021). Kot take so lahko uporabne v muzejski pedagogiki in ġirġe. 

Vendar se moramo tudi tukaj zavedati doloļenih omejitev, ki jih prinese poznavanje in uporaba 

tehnologije. Stara paradigma, da so uļenci digitalni domaļini, uļitelji pa imigranti (Prensky, 

2001), se je izkazala za napaļno. Tako K. Kennedy (2020) ugotavlja, da so se v ļasu epidemije 

razkrile ġtevilne pomanjkljivosti, kot sta dostopnost uļencev do tehnologije in njihovo dejansko 

znanje uporabe.  

Vse to pa ne zmanjġa uporabnosti virtualnih sob pobega za uporabo v ġolskem ali muzejskem 

izobraģevanju. Kolikġna je uporabnost teh sob za muzeje, se vidi ob dejstvu, da ġtevilo virtualnih 

obiskovalcev muzejev tako na podroļju izobraģevalnih kot informacijskih programov naraġļa in 

je marsikje preseglo obisk fiziļnih obiskovalcev (Br¿ninghaus-Knube, 2011). Muzeji lahko 

uporabijo virtualno sobo pobega na razliļnih stopnjah dela z obiskovalci. Uporabi se lahko kot 

predpriprava skupine na obisk muzeja, kot del vodenega ogleda po razstavi ali pa namesto 

delovnega lista oziroma ponovitve obravnavane uļne snovi v muzeju. V vseh primerih je smiselna 

objava povezave do virtualne sobe pobega na spletni strani muzeja. Virtualna soba pobega, ki 

vsebuje muzejsko razstavo in muzealije je uporabna tudi za namen oglaġevanja oziroma 

reklamiranja neke zbirke oziroma razstave.  
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V sodelovanju s Parkom vojaġke zgodovine Pivka je nastala virtualna soba pobega, ki se dotika 

osamosvajanja Republike Slovenije. Soba je sestavljena iz treh sob, ki so del stalne razstave 

muzeja, in sicer iz dnevne sobe, barikad in zakloniġļa. Prehajanje med sobami je prosto. Cilj pa je 

v doloļenem ļasu ugotoviti, kateri obvezni predmeti v zakloniġļu manjkajo, in ta podatek sporoļiti 

po telefonu na Center za obveġļanje. Soba pobega je zasnovana na iskanju napotkov oziroma 

namigov in delnih ali popolnih kljuļev. Tako udeleģenec iġļe kljuļe in namige v dnevni sobi in na 

barikadah za dve omari, ki sta zaklenjeni s ġtevilļno kljuļavnico oziroma kljuļavnico na vnos 

pravih smeri. Po pravilnih vnosih kombinacij v omaricah se najde nove namige oziroma kljuļe za 

nadaljevanje igre, ki se postopoma preseli v zakloniġļe. Tam se udeleģenec sreļa z novimi 

nalogami in reġitvami, ki pripeljejo do glavnega odgovora, kaj manjka v zakloniġļu. Ļe so podatki 

pravilno vneseni in je ġe ostal ļas, je igra uspeġno zakljuļena. V procesu iskanja kljuļev in 

namigov se udeleģenec sreļuje s predmeti muzejske zbirke, dokumenti, zlasti viri prve roke oz. 

priļevanji ter odgovarja na zastavljena vpraġanja, povezana s samo zbirko oziroma dogajanjem v 

tem ļasu. 

Virtualna soba pobega se lahko uspeġno uporabi v pedagoġkem procesu muzeja in je lahko 

nadomestna ali pa dopolnilna dejavnost muzeja. Omogoļa predajanje znanja ter vsebin muzeja 

ġirġi javnosti in lahko deluje tudi kot reklama zbirke ali muzeja. Uļiteljem omogoļa pripravo na 

ogled neke razstave ali pa sluģi kot uļni list za utrditev znanja pri uļencih. Povezava do virtualne 

sobe pobega je: 

https://docs.google.com/presentation/d/1w2lou25ZBTN1Bz9CQ3GJ0RduV-

ED_9YBRZ7Klm5ircY/preview?rm=minimal 

 

Kljuļne besede: virtualna soba pobega, izobraģevanje na daljavo, pedagoġke dejavnosti v 

muzeju, motivacija, Park vojaġke zgodovine Pivka 

 

Extended Abstract 

 

Distance education greatly changed the established methods of institutional education in Slovenia 

and the world. Such lessons brought about new challenges for teachers, such as maintaining 

motivation, performing knowledge assessment and the like. A virtual escape room has proved to 

be a very successful distance education method. During the COVID-19 epidemic, museums were 

also facing new and demanding working conditions. They were closed most of the time. That 

hindered their activities ñwhich are intended for passing on their knowledge and collections to the 

public, to people of all ages and walks of life, enabling them to take part in knowledge and cultureò 

(Br¿ninghaus-Knube, 2011). That also infringed on the definition of museums, which highlights 

the work of museums for educational purposes (Museum definition, n. d.). This gives rise to the 

question of whether a virtual escape room could partly make up for this missing pedagogical 

process of presenting a museum collection or for the interaction between the museum and the 

interested public?  

From the pedagogical perspective, virtual escape rooms are an interesting teaching resource. They 

enable children and adults to gain knowledge in a way that they can relate to. They are motivational 

and cooperative. They can be used at different levels of the pedagogical process and for different 

https://docs.google.com/presentation/d/1w2lou25ZBTN1Bz9CQ3GJ0RduV-ED_9YBRZ7Klm5ircY/preview?rm=minimal
https://docs.google.com/presentation/d/1w2lou25ZBTN1Bz9CQ3GJ0RduV-ED_9YBRZ7Klm5ircY/preview?rm=minimal
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age groups (Smole, 2021). As such, they can be applied in museum pedagogics and beyond. 

However, we should be aware of certain limitations brought on by the knowledge and use of 

technology. The old paradigm that students are digital natives while teachers are immigrants 

(Prensky, 2001) has been proved false. Thus K. Kennedy (2020) finds that many shortcomings 

were revealed during the epidemic, such as students' access to technology and their actual 

knowledge of using it.  

Regardless, that does not diminish the applicability of virtual escape rooms in the school or 

museum educational process. The applicability of such rooms for museums is evident in the fact 

that the number of virtual visitors to museums is increasing, both in educational and informative 

programmes; in many places, it has even exceeded the number of physical visitors (Br¿ninghaus-

Knube, 2011). Museums can use the virtual escape room in different stages of interacting with 

visitors. It can be used to prepare a group in advance for visiting the museum; as part of a guided 

tour of an exhibition, or instead of a worksheet or revision of the learning content discussed at the 

museum. Whatever the case, it would be wise to post a link to the virtual escape room on the 

museum's website. The virtual escape room, which contains the museum exhibition and exhibits, 

can also be used for advertising purposes or for promoting a collection or exhibition.  

In cooperation with the Park of Military History Pivka, a virtual escape room has been created 

which relates to the attainment of independence of the Republic of Slovenia. It consists of three 

rooms that are part of the museum's permanent exhibition, namely the living room, barricades and 

shelter. The user can freely walk from one room into another. The goal is to find out which required 

items are missing from the shelter within a specific amount of time and then inform the Intelligence 

Centre of this by telephone. The escape room is designed to make you search for instructions or 

hints and partial or complete clues. The participant thus looks for clues and hints in the living room 

and on the barricades for two cabinets that are locked with a combination lock for entering the 

right digits or directions. After entering the right combinations, they find new hints or clues in the 

cabinets to continue the game, which gradually moves to the shelter. There, they encounter new 

tasks and solutions that lead to the main answer of what is missing from the shelter. If the 

information has been entered correctly and time has not run out, the game is considered 

successfully completed. While looking for clues and hints, the participant encounters items from 

the museum collection, documents, mostly first-hand sources or accounts, and answers questions 

relating to the collection itself or to events from that time. 

A virtual escape room can be applied successfully in the museum's pedagogical process and can 

function as the museum's substitute or secondary activity. It enables passing on museum 

knowledge and contents to the wider community, and can be used to promote the collection or the 

museum itself. It enables teachers to prepare for viewing an exhibition or can be used as a 

worksheet for consolidating students' knowledge. The link to the virtual escape room: 

https://docs.google.com/presentation/d/1w2lou25ZBTN1Bz9CQ3GJ0RduV-

ED_9YBRZ7Klm5ircY/preview?rm=minimal 

 

Keywords: virtual escape room, distance education, pedagogical activities at a museum, 

motivation, Park of Military History Pivka 
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MUZEJ KOT PROSTOR INTERAKTIVNEGA IN  USTVARJALNEGA UĻENJA/ 

MUSEUM AS A PLACE FOR IN TERACTIVE AND CREATIVE LEARNING  

 

Veronika Bjelica, Duġka Ģitko, Guido Kriģman 

Pomorski muzej ''Sergej Maġera'' Piran, Zavod RS za ġolstvo 

veronika.bjelica@guest.arnes.si, duska.zitko@guest.arnes.si, guido.krizman@zrss.si 

 

Razġirjeni povzetek 

 

Muzeji so del podroļja neformalnega, vseģivljenjskega izobraģevanja, ki nadgrajuje formalno 

izobrazbo in nudi razliļne naļine uļenja, uģivanja in razpravljanja (Br¿ninghaus-Knubel, 2011, 

str. 29). Z razliļnimi vzgojno-izobraģevalnimi in interpretativnimi programi muzeji razvijajo 

odgovoren odnos do kulturne dediġļine, ki je kljuļen za njeno ohranjanje. Pozitiven odnos do nje 

lahko najbolje razvijejo, ļe ģe najmlajġe ļlane uļijo spoġtovanja lastne dediġļine. Sodelovanje med 

ġolami in muzeji pa pozitivno vpliva tudi na same uļence in dijake. Obiski muzejev uļence 

spodbujajo k samostojnemu in ustvarjalnemu razmiġljanju, omogoļajo preverjanje in analiziranje 

predhodnega znanja ter jih prek razliļnih vrst programov navajajo na delo v skupinah (Trampuġ, 

1998,  str. 43). Bogastvo in privlaļnost zbirk, moģnost rokovanja z izbranimi predmeti in njihovega 

prostorskega povezovanja so odliļna podlaga za pripravo in izvedbo vrste razliļnih pedagoġkih 

programov (Vidrih Perko, 2018, str. 65). 

Tudi v Pomorskem muzeju Piran se izvaja vrsta vzgojno-izobraģevalnih programov, ki temeljijo 

na specifikah razstavnih zbirk. Muzej, ki domuje v palaļi Gabrielli, zgrajeni sredi 19. stoletja tik 

ob piranskem pristaniġļu, zbira, preuļuje in predstavlja pomorsko dediġļino slovenskega in ġe 

posebej obalnega podroļja in na pomorstvo vezane gospodarske panoge. V ta namen ima urejeno 

zbirko pomorske arheologije, etnoloġko ribiġko zbirko ter zgodovinsko, etnoloġko in 

umetnostnozgodovinsko zbirko pomorstva od srednjega veka do konca druge svetovne vojne. 

Poleg tega ima muzej ġe ġtiri dislocirane enote: Muzej solinarstva v Seļoveljskih solinah, ki 

prikazuje nekdanje ģivljenje solinarjev in tradicionalni naļin pridelovanja soli; etnoloġko zbirko 

Tonina hiġa, kjer sta prikazana oljarstvo in naļin ģivljenja istrskega kmeta v preteklosti; Muzejska 

zbirka Giuseppeja Tartinija v njegovi rojstni hiġi v Piranu predstavlja svetovno znanega 

skladatelja, violinskega virtuoza, pedagoga in dragocene predmete iz njegove zapuġļine, med 

katerimi izstopa njegova violina; v nekdanjem skladiġļu soli Monfort pa sta zbirki tradicionalnega 

ladjedelstva in razvoja vodnih ġportov ter razstava Sal Nostum, ki kaģe razvoj skladiġļ soli in pot 

soli iz solin v skladiġļa (Bjelica in Karinja (ur.), 2019). 

Poleg rednih in tematskih vodenj lahko med vrsto programov izpostavijo dolgoletno sodelovanje 

z vzgojno-izobraģevalnimi ustanovami, kot so vrtec Mornarļek Piran, Osnovna ġola Cirila 

Kosmaļa Piran, Gimnazija, elektro in pomorska ġola Piran (GEPĠ Piran), Center za komunikacijo, 

sluh in govor pri projektu ArtDownUp, v okviru katerega potekajo ustvarjalne delavnice, na 

katerih sodelujejo mladi z oviranostjo. Muzej vrsto let sodeluje s ġolami pri izvedbi uļnih ur 

zgodovine v muzeju, kjer uļenci in dijaki spoznavajo vlogo in pomen muzeja pri ohranjanju 

kulturne dediġļine ter vlogo in pomen muzejskega predmeta. Poleg tega izvaja razliļne delavnice 

in interpretativne programe ob obļasnih razstavah in projektih. Na konferenci bodo predstavljeni 
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razliļni primeri muzejskih delavnic in drugih programov, ki otrokom in mladim omogoļajo 

doģivljanje pozitivnih izkuġenj in prepoznavanje pomena dediġļine in njenega ohranjanja, kar pa 

je ena izmed pomembnejġih nalog muzejev. V praktiļnem delu panela bosta predstavljena primera 

dveh delavnic spoznavanja razliļnih veġļin pomorġļakov, ki jim omogoļajo varno plovbo.  

Kljuļne besede: ustvarjalno razmiġljanje, kulturna dediġļina, sodelovanje, roļne spretnosti, 

povezanost 

 

Extended Abstract 

 

Museums are a part of non-formal, lifelong education, which builds on formal education and offers 

different ways of learning, enjoyment and discussion (Br¿ninghaus-Knubel, 2011, p. 29). Through 

various educational and interpretive programmes, museums develop a responsible attitude towards 

cultural heritage, which is crucial for its preservation. They can best develop a positive attitude 

towards it if the youngest members are taught to respect their own heritage. Collaboration between 

schools and museums also has a positive impact on primary and secondary school students. Visits 

to museums encourage students to think for themselves and creatively; they enable testing and 

analysing prior knowledge; they accustom students to working in groups through different types 

of programmes (Trampuġ, 1998, p. 43). The rich and attractive collections, the possibility of 

touching selected artefacts and spatially connecting them is an excellent foundation for preparing 

and implementing a number of different pedagogical programmes (Vidrih Perko, 2018, p. 65). 

The Maritime Museum Piran is also implementing a number of educational programmes, which 

are based on the specifics of exhibition collections. The museum, which is housed in the Gabrielli 

Palace, built in the mid-19th century next to the Piran harbour, is collecting, studying and 

displaying the maritime heritage of the Slovenian (in particular the coastal) area and the industries 

associated with maritime affairs. For this purpose, it has set up a maritime archaeology collection, 

an ethnological fishery collection, and a historical, ethnological and art-historical maritime affairs 

collection from the Middle Ages to the end of World War II. Moreover, the museum has four 

remote units: The Museum of Salt-Making at the Seļovlje saltpans, which presents the former life 

of salt-workers and the traditional way of salt-making; the ethnological collection Tona's House, 

where oil-making and the former Istrian farmer's way of life are presented; Tartini's Memorial 

Room in the house in which the famous composer, virtuoso violinist and pedagogue Giuseppe 

Tartini was born, where precious items from his legacy are presented, with his violin standing out; 

Monfort, the former salt warehouse, with the collections of traditional ship building and the 

development of water sports. Also on display there is the exhibition ñSal Nostrum: from the Pans 

to the Salt Warehousesò, which presents the development of salt warehouses and the path of salt 

from the pans to the warehouses (Bjelica & Karinja (eds.), 2019). 

In addition to regular and themed tours, the museum can also highlight a number of programmes, 

in particular the many years of collaboration with educational institutions, e.g., the Mornarļek 

Kindergarten in Piran, the Ciril Kosmaļ Primary School in Piran, the High School, Electro and 

Maritime School Piran/GEPĠ Piran, the Communication, Hearing and Speech Centre/Center za 

komunikacijo, sluh in govor under the ArtDownUp project, where creative workshops are held in 
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which handicapped young people are taking part. For many years now, the museum has been 

collaborating with schools in implementing history lessons at the museum, where primary and 

secondary school students learn about the role and importance of the museum in preserving 

cultural heritage, and about the role and importance of a museum artefact. Moreover, it implements 

various workshops and interpretive programmes during occasional exhibitions and projects. At the 

conference we will present different examples of museum workshops and other programmes that 

enable children and young people to gain positive experiences and to recognise the importance of 

heritage and its preservation, which is one of the most important tasks of museums. In the practical 

part we will present the examples of two workshops intended for learning about the different skills 

of mariners that enable a safe voyage.  

Keywords: creative thinking, cultural heritage, collaboration, manual skills, connectedness 
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ĠOLSKE RAZSTAVE KOT SODOBNI DIDAKTIĻNI PRISTOP IN UĻNO OKOLJE 

PRI OHRANJANJU SPOMINA NA POMEMBNE DOGODKE/ SCHOOL EXHIBITIONS 

AS A MODERN DIDACTIC APPROACH AND LEARNING ENVIRONMENT IN 

PRESERVING THE MEMORY OF IMPORTANT ANNIVERSARIES  

 

Mag. Bernarda Gaber 

Zavod RS za ġolstvo 

bernarda.gaber@zrss.si 

 

Razġirjeni povzetek 

 

Leta 2021 smo obeleģevali pomembne dogodke, pojave in procese, ki so povezani z zgodovino 

slovenskega naroda in zgodovino slovenskega prostora, kot so npr. 30. obletnica samostojnosti 

naġe drģave Republike Slovenije, 100. obletnica smrti dr. Josipa Ipavca, 200. obletnica 

znamenitega ljubljanskega kongresa, 300. obletnica Ġkofjeloġkega pasijona ter ġtevilne druge. V 

obeleģevanje in ohranjanje spomina so se vkljuļile ġtevilne institucije tako na lokalni, regionalni 

kot drģavni ravni, od ġtevilnih muzejev, galerij, knjiģnic, medijskih hiġ, vzgojno-izobraģevalnih 

zavodov do ġtevilnih drugih. Spominjanje in obeleģevanje teh dogodkov je sicer potekalo v 

okoliġļinah, ki so jih narekovale razmere, povezane z epidemijo covida-19, zato so tudi 

obeleģevanja teh dogodkov potekala na naļin, ki je od organizatorjev zahteval veliko mero 

ustvarjalnosti in inovativnosti. Glede na okoliġļine se je del naġega zasebnega kot del javnega 

ģivljenja in prenesel v virtualni svet oz. v svet, ki smo ga poimenovali èna daljavoç. Na daljavo 

je potekal vzgojno-izobraģevalni proces, na daljavo so bile na ogled ġtevilne stalne in obļasne 

muzejske razstave.  

Ogled muzejske razstave obiskovalcem omogoļi vģivljanje, razmiġljanje in raziskovanje o 

zgodovini ter primerjanje preteklosti s sedanjostjo (Stradling, 2004, str. 165). Ogled muzejske 

razstave pri uļencih poveļuje njihov interes in aktivno vlogo, poveļuje njihovo znanje in razvija 

umske sposobnosti (Potoļnik, 2009, str. 117).  

Uļitelji zgodovine si pri doseganju vzgojno-izobraģevalnih ciljev in standardov iz uļnega naļrta 

prizadevamo, da bi uļencem kar v najveļjem obsegu omogoļili izkustveno uļenje, kar nam 

omogoļajo ġtevilni didaktiļni pristopi, ki se jih lahko izvaja v uļilnici in/ali zunaj nje v obliki 

ekskurzij, zgodovinskega terenskega dela, projektnega dela ipd. Eden od sodobnih pristopov je 

tudi muzejsko delo, ki uļiteljem omogoļa obravnavo zgodovinske uļne vsebine z obiskom 

muzeja. V ļasu izobraģevanja na daljavo se je sicer zmanjġalo ġtevilo obiskov muzejev v ģivo (tudi 

galerij, arhivov, knjiģnic itd.), poveļalo pa se je ġtevilo virtualnih obiskov. Prav tako so uļitelji po 

sproġļanju ukrepov, povezanih z epidemijo covida-19 muzejsko delo in naļela muzejskega dela 

prenesli v ġolske prostore oz. v samo uļilnico. Pri tem lahko muzejska razstava postane samostojna 

razstava v ġolskih prostorih ali pa je del razstave v okviru ġirġe ġolske razstave. Ġolsko razstavo v 

ġolskih prostorih lahko uvrstimo med sodobne didaktiļne strategije in v koncept odprtega pouka, 

saj kot navajata Valenļiļ Zuljan in Kalin (2020, str. 118), lahko odprtost razumemo z razliļnih 

vidikov, med drugim tudi kot odprtost glede uporabe virov in prostorov, ne samo pouka v ġolskih 
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prostorih in uļilnicah, ampak tudi zunaj njih, v muzeju, v galeriji, arhivu, arheoloġkem parku itd. 

(prav tam).   

Katera strokovna naļela naj upoġtevamo pri postavitvi ġolske razstave v ġolskih prostorih? 

Herreman (2011, str. 66) je v svojem strokovnem prispevku v kratkem priroļniku Upravljanje 

muzeja navedel in opisal osnovne korake, ki jih zahteva postavitev dobre razstave, ne glede na 

velikost ali temo le-te. Izpostavil je pet faz v procesu oblikovanja razstave: 1. naļrtovanje razstave, 

2. raziskovanje/interpretacija (kaj je cilj razstave, kdo je ciljno obļinstvo), 3. oblikovanje razstave, 

4. izvedba razstave in materiala ali tehniļna izdelava razliļnih elementov in 5. sama postavitev 

razstave (prav tam).  

Podoben koncept smo zasledili tudi v angleġkem priroļniku o postavitvi ġolske razstave Museum 

in your classroom toolkit: a complete guide to creating an exhibition in your school, ki je nastal v 

okviru projekta Making a Mark med veļ muzeji in ġolami ter National Portrait Gallery in je bil del 

programa Museums and Schools Programme 2012ï16. Iz omenjenega priroļnika smo povzeli pet 

kljuļnih faz pri postavitvi ġolske razstave:   

1. Naļrtovanje razstave 

V vseh fazah postavitve razstave lahko uļitelj vkljuļi uļence posameznega oddelka ali uļence veļ 

oddelkov ene generacije ali uļence razliļnih generacij, lahko pa vkljuļi tudi samo posamezne 

uļence iste generacije ali posamezne uļence razliļnih generacij ter skupaj naredijo naļrt. 

2. Raziskovanje teme/vsebine razstave 

Pri raziskovanju teme oz. vsebine razstave uļencem omogoļimo, da se vģivijo v zgodovinski ļas, 

kar jih dodatno motivira in usmerja njihovo raziskovalno delo. Pri tem uļenci razvijajo veġļine 

zgodovinskega razumevanja in zgodovinske pismenosti, kot so skladen obļutek za kronologijo, 

prepoznavanje vzroļno-poslediļnih povezav, uporaba primarnih in sekundarnih virov, 

postavljanje relevantnih vpraġanj in oblikovanje odgovorov, strukturiranje in organiziranje 

nenarativnega zapisa, razvijanje in uporaba strokovnega besediġļa. 

 

3. Zbiranje in izbiranje razstavnega gradiva ter ustvarjane razstavnega gradiva  

Uļitelj skupaj z uļenci zbira in izbira gradivo za razstavo, hkrati pa jim omogoļi, da gradivo tudi 

sami kreirajo in ustvarjajo. Uļenci lahko vkljuļujejo razliļne predmete, fotografije, osebne 

spomine, lahko pa vkljuļijo tudi dela, ki so jih ustvarili sami, kot so njihovi osebni dnevniki, 

modeli, umetniġka dela, filmi, animacije, zvoļni posnetki, ļasopisna poroļila itd. Pri tem je uļitelj 

pozoren na to, da uļenci raziġļejo temo oz. vsebino razstave in predstavijo svoje ideje na kreativen 

in ustvarjalen naļin.  

4. Organizacija in postavitev razstave 

Na tej stopnji je pomemben razmislek, kako bomo skupaj z uļenci postavili ġolsko razstavo, oz. 

je pomembno, da oblikuje natanļen scenarij postavitve razstave, od priprave osnutka razstavnega 

vodnika do kreativne postavitve razstavnih elementov oz. razstavnih gradiv. 
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5. Odprtje razstave in predstavitev/vodenje po razstavi 

Ļe nameravamo razstavo odpreti za javnost, je smiselna javna najava otvoritve ġolske razstave, 

zato lahko skupaj z uļenci pripravimo vabilo, ki poskrbijo za javno objavo prek ġolskega radia, 

ġolskega glasila, ġolske spletne strani, ġolskega Facebooka ali ġolskega Twitterja, lokalnih medijev 

(radio, ļasopis) idr. 

 

Sklep 

Tudi v ļasu, ko je v svetu ġe vedno razglaġena pandemija covida-19, bomo obeleģevali ġtevilne 

dogodke, procese in pojave iz lokalne, regionalne in nacionalne zgodovine kakor tudi ġirġe 

evropske in svetovne zgodovine. Uļitelji zgodovine smo ġe vedno pred velikim izzivom, kako 

skupaj z uļenci v tem ļasu na ustvarjalen naļin obeleģiti ġtevilne pomembne dogodke. Eden od 

sodobnih didaktiļnih pristopov pri ohranjanju spomina je lahko tudi ġolska razstava (Gaber, 2021), 

pri kateri upoġtevamo kljuļna naļela za postavitev, ki smo jih nakazali v tem prispevku, in ki 

omogoļa uļno okolje za ustvarjalne izdelke kot ustvarjalni uļni proces. 

 

Kljuļne besede: ġolska razstava, obeleģevanje dogodkov, ohranjanje spomina, ustvarjalni pristop 

 

Extended Abstract 

 

In 2021, we remembered and commemorated important events, phenomena and processes related 

to the history of the Slovenian nation and the history of the Slovenian territory, e.g., the 30th 

anniversary of the independence of the Republic of Slovenia; the 100th anniversary of the death 

of Josip Ipavec, PhD; the 200th anniversary of the famous Congress of Ljubljana; the 300th 

anniversary of the Ġkofja Loka Passion Play and many others. Several institutions at the local, 

regional and national level, such as museums, galleries, libraries, media, educational institutions 

and many others, have been involved in commemorating and preserving the memory. The 

commemoration of these events took place during the COVID-19 pandemic, which required a 

great deal of creativity and innovation from the organizers. Depending on the circumstances, a part 

of our private lives, and a part of our public lives, has moved to the virtual world. The educational 

process was carried out in the form of distance education, and a number of permanent and 

occasional museum exhibitions were also displayed online. 

Visiting the museum exhibition allows visitors to empathize, reflect, explore history and compare 

the past with the present (Stradling, 2004, p. 165). Visiting a museum exhibition increases students' 

interest, their active role and knowledge, and develops mental abilities (Potoļnik, 2009, p. 117). 

In order to achieve the educational objectives and standards set out in the curriculum, history 

teachers seek to provide students with experiential learning as much as possible, which allows a 

number of didactic approaches that can be implemented in the classroom and/or outside it in the 

form of field trips, historical fieldwork, project work, etc. One of the forms of historical fieldwork 

is also museum work, which allows teachers to discuss historical learning content by visiting a 

museum. While the number of face-to-face visits to museums (and also galleries, archives, 

libraries, etc.) has decreased during distance education, the number of virtual visits has increased. 
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Additionally, after lift ing the measures related to the COVID-19 pandemic, history teachers 

transferred museum work and its principles to the school premises or into the classroom itself. In 

doing so, the museum exhibition can become an independent exhibition on the school premises, 

or it can be part of a more comprehensive school exhibition. Moreover, a school exhibition on 

school premises can be classified as a modern didactic approach and as a concept of open teaching, 

since, according to Valenļiļ Zuljan and Kalin (2020, p. 118), openness can be understood from a 

variety of perspectives, including openness to the use of sources and spaces, not only to lessons 

on school premises and in classrooms, but also outside, namely in museums, galleries, archives, 

archaeological parks, etc. (Valenļiļ Zuljan & Kalin, 2020). 

What professional principles should we consider when creating a school exhibition on school 

premises? In his expert paper, published in the practical handbook titled Running a Museum, 

Herreman (2011, p. 66) outlined and described the basic steps required to set up a good exhibition, 

regardless of its size or theme. He highlighted five stages in the exhibition design process: 1. 

planning, 2. research/interpretation (what the objective/goal of the exhibition is, who the target 

audience is), 3. design, 4. production (of the exhibition and materials or the technical production 

of various elements) and 5. installation (Herreman, 2011). 

A similar concept is also presented in the English practical handbook on creating school 

exhibitions titled Museum in Your Classroom Toolkit: a Complete Guide to Creating an Exhibition 

in Your School. The handbook was created under the project titled ñMaking a Markò, which is a 

part of the Museums and Schools Programme 2012ï16, which included several museums, schools 

and the National Portrait Gallery. From the above-mentioned handbook, we have summarized five 

key phases for creating a school exhibition: 

1. Planning 

In all phases of the exhibition, the teacher can include students of a given class or students of 

several classes of one generation or students of different generations, or he/she can include only 

individual students of the same generation or individual students of different generations, and they 

all make a plan together. 

2. Researching the theme (the content of the exhibition) 

When researching the theme or the content of the exhibition, we enable students to immerse 

themselves in the historical time, which further motivates them and guides their research work. In 

the process, students develop the skills of historical understanding and historical literacy, such as 

a coherent sense of chronology; making connections and recognising cause and effect; using 

primary and secondary sources; framing historically valid questions and answering them; 

structuring and organizing non-narrative writing; developing and using specialist vocabulary. 

3. Creating the displays (collection, selection and creation of exhibition material)  

The teacher and the students collect and select materials for the exhibition together. The teacher 

also enables the students to make and create the materials themselves. Students can include various 

objects, photographs, personal memories, and also materials they have created themselves, such 

as their personal diaries, models, works of art, movies, animations, sound recordings, newspaper 
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reports, etc. In the process, the teacher pays attention to students exploring the theme of the 

exhibition and presenting their ideas in a creative way. 

4. Bringing the exhibition to life (organization and installation of the exhibition) 

At this stage, it is important to consider, together with the students, how to set up a school 

exhibition. It is important to prepare a detailed scenario for the installation of the exhibition, 

namely from the preparation of the draft exhibition guide to the creative layout of the exhibition 

materials. 

5. Publicizing and launching the exhibition (opening of the exhibition and presentation/guided 

tour of the exhibition) 

If we intend to open the exhibition to the public, it makes sense to publicize the opening of the 

school exhibition, so we can, together with students, prepare an invitation and arrange the public 

announcement via the school radio, school newsletter, school website, school's Facebook or 

Twitter profile, the local media (radio, newspaper), etc. 

Conclusion 

Despite the COVID-19 pandemic, we remembered and commemorated numerous events, 

processes and phenomena from local, regional and national history, as well as from the wider 

European and world history. History teachers, together with students, are still facing the challenges 

of commemorating major historical events in a creative way. One of the modern didactic 

approaches to preserving memory, as presented in this paper, can also be a school exhibition 

(Gaber, 2021), since it enables a learning environment for researching, collecting and making 

creative materials, as well as a creative learning process. 

Keywords: school exhibition, commemoration of events, preservation of memory, creative 

approach 
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S KULTURO SPOMINJANJA SKOZI ĠOLSKO RAZSTAVO KREPIMO 

DOMOLJUBJE/WE STRENGTHEN PATRIOTISM WITH A CULTURE OF 

REMEMBRANCE  AND A SCHOOL EXHIBITION  

 

Lidija Kotnik Klauģer 

Osnovna ġola Lesiļno 

lidija.kotnik -klauzer@os-lesicno.si 

 

Razġirjeni povzetek 

 

Pri vzgoji za domoljubje so poleg domaļega okolja kljuļnega pomena ġolski prostor in uļitelji. 

Pozitiven in spoġtljiv odnos do domovine in drģave ni naloga posameznih uļiteljev, temveļ celotne 

ġole. Naloga vsakega uļitelja pa je, da poleg podajanja izobraģevalnih vsebin uļence vzgaja v 

smislu ozaveġļanja in ponotranjenja razliļnih vrednot, med katerimi je tudi domoljubje (Ļekada 

Zorn, 2014).  

Ena izmed oblik izkazovanja domoljubja in spoġtovanja slovenske drģave je tudi obeleģevanje 

slovenskih drģavnih praznikov. S tem gojimo kulturo spominjanja, ki vpliva na oblikovanje 

pripadnosti druģbi, narodu, drģavi. Z obeleģevanjem pomembnih zgodovinskih obletnic v okviru 

kulture spominjanja se krepita narodna zavest in pripadnost (Brodnik, 2021).  

Proslavljanje treh slovenskih drģavnih praznikov je obvezno in je del ġolskega koledarja. V 

Pravilniku o ġolskem koledarju je v 6. ļlenu zapisano, da ġola zadnji dan pouka pred dnevom 

samostojnosti in enotnosti, dnevom drģavnosti in pred slovenskim kulturnim praznikom organizira 

proslavo. Ġolske prireditve ob omenjenih treh praznikih, ki zaznamujejo pomembne dogodke iz 

naġe narodne zgodovine in poudarjajo naġo kulturno samobitnost, predstavljajo priloģnost, ko 

uļenci lahko razmiġljajo o svoji domovini oz. drģavi, v kateri ģivijo, ji izrazijo spoġtovanje, hkrati 

se o njej in o slovenski zgodovini ter kulturi tudi nekaj novega nauļijo in se kot aktivni drģavljani 

vkljuļijo v ġirġe druģbeno okolje (Ļekada Zorn, 2014).  

Poleg prireditve pa lahko prazniki spodbujajo pri uļencih lastno razmiġljanje o lastni domovini 

tudi tako, da se izvede projektni dan s ciljem pripraviti razstavo (Dobnikar in Ļekada Zorn, 2014). 

Gaber (2021) je ugotovila, da ni zaslediti strokovnih naļel pri postavitvi ġolske razstave v ġolskih 

prostorih, zagotovo pa je potrebno upoġtevati sploġna naļela, ki veljajo pri postavljanju razstav. 

Po angleġkem priroļniku o postavitvi ġolske razstave je povzela pet kljuļnih faz pri postavitvi 

ġolske razstave, na katere naj bo pozoren uļitelj:  

1. naļrtovanje razstave, 

2. raziskovanje teme/vsebine razstave, 

3. zbiranje in izbiranje razstavnega gradiva ter ustvarjanje razstavnega gradiva, 

4. organizacija in postavitev razstave, 

5. otvoritev razstave in predstavitev/vodenje po razstavi. 

 

Na Osnovni ġoli Lesiļno smo v preteklem ġolskem letu spodbujali razmiġljanje o domovini na 

zadnji ġolski dan, ki smo ga zasnovali kot projektni dan z naslovom Slovenija praznuje 30 let. 

mailto:lidija.kotnik-klauzer@os-lesicno.si
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Vkljuļeni so bili vsi uļenci in uļitelji. Vodji dneva sta pripravili zgodovinski pregled dogajanja, 

povezanega z osamosvojitvijo, in delavnice po posameznih razredih, na katerih so uļenci na 

ustvarjalne naļine izraģali svoje domoljubje. Uporabili smo tudi posnetek in virtualne razstave na 

portalu www.zbralismopogum.com. Delavnice smo izvedli v prvih dveh ġolskih urah, tretja ura pa 

je bila namenjena pripravi ġolske razstave. Zaradi pandemije covida-19 smo upoġtevali ukrepe za 

zajezitev in prepreļevanje ġirjenja virusa in si ġolsko razstavo ogledali po posameznih razredih, za 

kar smo porabili dve ġolski uri. 

Vkljuļevanje kulture spominjanja s sodobnimi didaktiļnimi pristopi v dneve dejavnosti spodbuja 

motivacijo za spoznavanje nacionalne zgodovine in izgradnjo inkluzivnega kolektivnega spomina 

na slovensko osamosvojitev ter spodbujanje pripadnosti skupni pluralni demokratiļni druģbi in 

drģavi, ki omogoļa blaginjo ter ļlovekove pravice in svoboġļine (Brodnik, 2021).  

Tudi v prihodnje bomo krepili pozitiven odnos do domovine, izvedli ġe kak projektni dan in z 

aktivno vkljuļenostjo uļencev spodbujali in krepili njihovo ustvarjalnost.  

Kljuļne besede: domovina, domoljubje, kultura spominjanja, prazniki, ġolska razstava 

 

Extended Abstract  

 

Besides the home environment, the school and teachers are very important in the education for 

patriotism. A positive and respectful attitude towards one's homeland is not a task for individual 

teachers, but for the whole school. In addition to providing educational content, teachers should 

educate students in the awareness and internalization of various values, including patriotism 

(Ļekada Zorn, 2014). 

The celebration of Slovenian national holidays also shows patriotism and respect for the Slovenian 

state. Thus, we nurture a culture of remembrance, which influences the formation of a sense of 

belonging to a society, nation, country. National awareness are strengthened by commemorating 

important historical anniversaries within the culture of remembrance (Brodnik, 2021). 

Celebration of three Slovenian national holidays is mandatory in the school calendar. Article 6 of 

the Rule Book states that schools have to organize a celebration on the last school day before the 

Independence and Unity Day, the Statehood Day and the Slovenian Cultural Holiday. School 

performances on these holidays, which mark important events in our national history and 

emphasize our cultural identity, are an opportunity for students to think about their homeland, pay 

their respects, and learn something new about the Slovenian history and culture. Thus, they become 

involved in the broad social environment as active citizens (Ļekada Zorn, 2014). 

In addition to school performances, these holidays can motivate students to think about their 

homeland by organizing a project day that results in an exhibition (Dobnikar & Ļekada Zorn, 

2014). 

http://www.zbralismopogum.com/


 
82 

Gaber (2021) found that there are no professional principles in setting up a school exhibition on 

school premises, but it is necessary to follow the general principles for it. From an English 

handbook she summarized five key stages that the teacher should follow: 

1. Exhibition planning; 

2. Researching the topic/content of the exhibition; 

3. Collection and selection of exhibition material and creation of exhibition material; 

4. Organization and setting up of the exhibition; 

5. Opening of the exhibition and presentation/guided tour of the exhibition. 

 

At the Lesiļno Primary School, we encouraged thinking about the homeland on the last school day 

of the previous school year, in the form of a project day entitled ñSlovenia Celebrates 30 Yearsò. 

All students and teachers were involved. The leaders of the project day prepared a historical 

overview of events related to the independence and workshops for individual classes, in which 

students creatively expressed their patriotism. We also used the recording and virtual exhibitions 

from the portal www.zbralismopogum.com. Workshops were held during the first two periods, 

and during the third period we prepared a school exhibition. Due to the new coronavirus, we took 

measures to prevent the spread of it and visited the school exhibition individually, as classes, for 

which we spent two periods. 

Integrating the culture of remembrance with modern didactic approaches into the school days of 

activities encourages motivation to learn about national history, to build an inclusive collective 

memory of Slovenian independence, and to promote a sense of belonging to a common plural 

democratic society and state that enables prosperity, human rights and liberties (Brodnik, 2021). 

We will continue to strengthen the positive attitude towards our homeland, carry out other project 

days, and by actively involving students encourage and strengthen their creativity. 

Keywords: homeland, patriotism, culture of remembrance, holidays, school exhibition 
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S ĠOLSKIMI  RAZSTAVAMI USTVARJALNO V SVET ZGODOVINE /HEADING INTO 

THE WORLD OF HISTORY CREATIVELY THROUGH SCHOOL EXHIBITIONS  

Leonida Babiļ 

Osnovna ġola Starġe 

leonida.babic@os-starse.si 

 

Razġirjeni povzetek 

Ustvarjalnost, ki je osrednja tema konference uļiteljev druģboslovnih, umetnostnih in 

humanistiļnih premetov, spada med najpomembnejġe veġļine vseģivljenjskega uļenja. Pri pouku 

zgodovine uļni naļrt omogoļa vkljuļevanje ġtevilnih dejavnosti, ki se lahko izvajajo v uļilnici ali 

zunaj nje v obliki ekskurzij, zgodovinskega terenskega in projektnega dela s postavitvijo ġolskih 

razstav, s katerimi uļitelj usmerja uļence k samostojnemu delu z zgodovinskimi viri (Uļni naļrt, 

2011, str. 41). Postavitev ġolske razstave uļencem omogoļa ustvarjalno uļenje, s katerim ġirijo 

svoje znanje in izkuġnje, odkrivajo svoje sposobnosti in razvijajo spretnosti ter domiġljijo. Uļijo 

se komunikacije in sodelovanja, medsebojnega upoġtevanja in spoġtovanja, osebne odgovornosti, 

kritiļnega presojanja ter izvirnega in ustvarjalnega reġevanja nalog. Uļenci ob pomoļi uļitelja 

dajejo pobude, izbirajo teme in cilje ter naļrtujejo potek dela. Uļitelj pa je le usmerjevalec in 

spodbujevalec (Novak, 2009). 

V knjiģnici Osnovne ġole Starġe pogosto ob razliļnih dogodkih, pomembnih obletnicah in 

zakljuļkih projektov postavijo na ogled ġolske razstave, ki jih pripravijo sami ali v sodelovanju z 

drugimi institucijami. V postavitev ġolske razstave so najpogosteje vkljuļeni uļenci, ki so 

nadarjeni na razliļnih podroļjih, saj dejavnost zajema naļrtovanje, raziskovanje, oblikovanje in 

postavitev razstav, pripravo vabil ter spremljevalnih dejavnosti, otvoritev in vodstva po razstavah 

(Gaber, 2021, str. 47ï49). 

Ob stoti obletnici zaļetka prve svetovne vojne so v sodelovanju z zgodovinskim druġtvom in 

lokalnimi zbiratelji pripravili prvo veļjo razstavo z naslovom Spomini na veliko vojno, ob obletnici 

njenega konca pa so gostili razstavo z naslovom On je ob Visli ali ob Drini. Obe razstavi sta bili 

povezani z uļnimi cilji v 9. razredu. 

V projekt ĠOA ï spominjajmo se so vkljuļeni od leta 2015. V okviru projekta ob dnevu spomina 

na ģrtve holokavsta izvajajo razliļne dejavnosti, s katerimi uļence seznanjajo z nevarnostjo 

ġirjenja sovraġtva, nestrpnosti in predsodkov ter opozarjajo na spoġtovanje ļlovekovih pravic 

(Luthar, 2013). Pri tem so jim v pomoļ razstave o holokavstu, ki jih obiġļejo ali postavijo na ogled 

v ġoli. Prva razstava, ki so jo gostili, je bila razstava Holokavst 1933ï1945. Na otvoritvi razstave, 

ki je bila odprta za javnost, so uļenci obiskovalce vodili med razstavnimi panoji. Otvoritev so 

popestrili s kulturnim programom. Kasneje pa so po razstavi vodili tudi uļence ġole. Ob razstavi 

Anini mariborski vrstniki so uļenci spremljevalne dejavnosti zasnovali medpredmetno. Po 

prebranem odlomku iz Dnevnika Ane Frank so pri slovenġļini pisali pismo Ani, pri etiki so se 

pogovarjali o krġenju ļlovekovih pravic, pri tehniki pa so izdelali maketo Anine hiġe. Na otvoritvi 

razstave Romi v gibanju so romski uļenci s tradicionalnim plesom in pesmijo predstavili svojo 

kulturo. Uļence, ki so si ogledali razstavo, pa so nauļili nekaj besed albanskega jezika. S 

mailto:leonida.babic@os-starse.si
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spominsko uro z naslovom Slovenski praviļniki med narodi so uļenci ģeleli predstaviti tiste 

Slovence, ki so prejeli ļastni naziv praviļnikov. Spremljajoļa razstava je nastala spontano, saj so 

ob preurejanju ļitalnice za izvedbo spominske ure na mizah razstavili literaturo in fotografije na 

to temo. 

S ġolskimi razstavami uļenci ustvarjalno stopajo v svet zgodovine, saj njihova postavitev razvija 

ustvarjalnost, inovativnost in kritiļnost ter spodbuja timsko delo, samostojnost in sodelovanje med 

uļenci, ki z dejavnostjo spoznavajo osnovne korake postavitve razstave (Herreman, 2011, str. 66) 

ter pridobivajo specifiļna znanja in spretnosti.  

Kljuļne besede: ġolske razstave, zgodovina, ustvarjalnost, projektno delo, nadarjeni uļenci 

Extended Abstract 

Creativity, which is the central topic conference of the teachers of social sciences, art and 

humanities subjects, is one of the most important lifelong learning skills. The curriculum for 

history allows the inclusion of numerous activities, which can be performed in the classroom or 

outside of it in the form of field trips, historical fieldwork and project work by setting up school 

exhibitions through which the teacher guides the students towards independent work with 

historical sources (Uļni naļrt, 2011, p. 41). Setting up a school exhibition enables students to think 

creatively and thus broaden their knowledge and experience, discover their abilities, and develop 

their skills and imagination. They learn communication and cooperation, mutual consideration and 

respect, personal responsibility, critical judgement, and solving tasks in an original and creative 

way. With the teacher's help, the students give suggestions, choose the topics and goals, and plan 

the work process. The teacher is merely a guide and promoter (Novak, 2009). 

The Starġe Primary School often sets up school exhibitions in the library during various events, 

important anniversaries and on the completion of projects; the school prepares these exhibitions 

by itself or in cooperation with other institutions. Setting up a school exhibition often involves 

students who are gifted in different areas, as the activity itself requires planning, researching, 

designing and setting up exhibitions, preparing invitations and side activities, the opening 

ceremony and tours of the exhibitions (Gaber, 2021, pp. 47ï49).  

On the centenary of the start of World War I they prepared the first major exhibition in cooperation 

with the historical society and local collectors, titled Spomini na veliko vojno/Memories of the 

Great War; on the anniversary of the end of the war, they hosted the exhibition titled On je ob 

Visli ali ob Drini/He Is at the Vistula or the Drina River. Both exhibitions were connected with 

the learning objectives in the 9th grade. 

The school has been involved in the project ñĠOA ï spominjajmo se/SHOAH ï Let Us Rememberò 

since 2015. Under the project, they implement various activities on the International Holocaust 

Remembrance Day, teaching students about the dangers of spreading hatred, intolerance and 

prejudice, and reminding them to respect human rights (Luthar, 2013). They can make use of the 

Holocaust exhibitions which they either visit or put on display at the school. The first exhibition 

they hosted was the exhibition Holokavst 1933ï1945/Holocaust 1933ï1945. At the public opening 

of the exhibition the students guided the visitors on a tour among the display panels. They spiced 
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it up with a cultural programme. Later on, they also led the school's students on a tour of the 

exhibition. For the exhibition Anini mariborski vrstniki/Anne's Peers from Maribor the students 

designed the side activities in a cross-curricular way. After reading an excerpt from The Diary of 

Anne Frank, they wrote a letter to Anne in Slovenian language class, discussed the violation of 

human rights in ethics class, and made a model of Anne's house in technology class. At the opening 

of the exhibition Romi v gibanju/The Roma in Motion Roma students presented their culture with 

their traditional dance and song. They taught a few Albanian words to the students who viewed 

the exhibition. With the commemorative lesson entitled Slovenski praviļniki med 

narodi/Slovenian Righteous Among the Nations, the students wanted to present the Slovenes who 

had received the honorific Righteous Among the Nations. The accompanying exhibition was 

created spontaneously when they rearranged the reading room to implement the commemorative 

lesson, thus displaying the literature and photographs on this topic on the desks. 

Through school exhibitions students head into the world of history creatively, because setting up 

an exhibition develops their creativity, innovativeness and critical thinking. It encourages 

teamwork, autonomy and cooperation between students, who come to know the basic steps in 

setting up an exhibition through this activity (Herreman, 2011, p. 66), and gain specific knowledge 

and skills.  

Keywords: school exhibitions, history, creativity, project work, gifted students 
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Razġirjeni povzetek 

Uvod 

Priļujoļi razġirjeni povzetek predstavlja primer dobre prakse, kako na inovativen in ustvarjalen 

naļin pribliģati dijakom doloļeno lokalno temo, ki je del uļnega naļrta za druģboslovje in/ali 

zgodovino z vidika razvijanja in ohranjanja slovenske kulturne tradicije in dediġļine ter krepitve 

nacionalne identitete in narodne zavesti na ravni sploġnih ciljev predmeta, kakor tudi na ravni 

operativnih ciljev predmeta spoznavanja domaļega okolja, lokalne zgodovine, lokalne umetnosti, 

ter procesnimi in odnosnimi cilji itd.  Gre za preplet sploġnih in operativnih ciljev predmetov na 

ravni interdisciplinarne povezanosti ter povezanosti s cilji letnega delovnega naļrta ġole. Za 

Ġentjur in okolico je rodbina Ipavec izjemnega pomena, leto 2021 pa je bilo tudi razglaġeno za 

Ipavļevo leto na drģavni ravni. Hkrati so ģeleli dijakom pribliģati ġe nekatere druge teme lokalne 

zgodovine, kot je na primer zgodovina gradu Rifnik, naselbina Rifnik, pomen Franca Guzaja, 

zgodovina ġolske vrbe itd. Spoznavanje, uļenje in poustvarjanje o rodbini Ipavec ter drugih 

lokalnozgodovinskih temah so izpeljali v okviru dneva interesnih dejavnosti. Pripravili so 

delavnice za vse dijake srednje ġole, kjer so le-ti lahko pridobljeno znanje primerno nadgradili 

glede na njihovo izobraģevalno smer. Dijaki so po predstavitvi rodbine Ipavec in njihovega 

pomena za Ġentjur ï in hkrati tudi pomena za samo ġentjursko srednjo ġolo ï poustvarjali, 

samostojno zakljuļevali svoje poglede in mnenja ter se vģivljali v razliļne perspektive. Prepletala 

se je lokalna zgodovina, naravna in kulturna dediġļina z razliļnimi veġļinami in znanji. 

Dijaki so lahko izbirali med desetimi razliļnimi delavnicami; le-te so obsegale spoznavanje lepote 

in pomena inicial v povezavi z zgodovino gradu Rifnik, izurili so se v peki svojega najljubġega 

kruha, okuġali in vonjali kavo v korelaciji z znamenitim Guzajem, spoznavali zgodovino Rifnika 

in pomen rodbine Ipavec, izdelovali nakit, posvetili so se izdelovanju cepiļev, ptiļjih hiġic, 

valilnic, se seznanili z zgodbo o ġolski vrbi in bogatinki ter nato literarno in likovno poustvarjali, 

oblikovali lasten video, doumeli pomen obrti nekoļ in danes ter se preizkusili v pletenju 

najrazliļnejġih koġar.  

Opis delavnic 

V nadaljevanju je na kratko opisanih pet delavnic, ki se neposredno povezujejo z lokalno 

zgodovino in kulturno ter naravno dediġļino. Pri prvi delavnici, ki so jo poimenovali Pravljiļno 

lepopisje, so dijaki spoznavali iniciale, njihov pomen, spoznavali zgodovino gradu Rifnik ter se 

na koncu preizkusili v kaligrafiji.  
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V okviru delavnice Naj sladica ĠCĠ se je porodila ideja o nateļaju za sladico ġole, ne nazadnje se 

tukaj urijo izjemno nadarjeni dijaki slaġļiļarji. Tako so ob spoznavanju rodbine Ipavec in jablane 

bogatinke ustvarili svojo zgodbo lastne sladice, ki je morala vsebovati sestavini jabolko in med, 

poimenovali pa so jo Ipavļeva bogatinka. Sadiko drevesca jablane bogatinke, ene od avtohtonih 

starih slovenskih sort, so vzgojili v Ġolskem centru Ġentjur, kjer to sorto skrbno vzgajajo. 

Bogatinke so namreļ moļno povezane s spominom na rojake Ipavce. To sorto naj bi nekdanji 

ģupan Gustav, tudi sicer moļno dejaven na podroļju sadjarstva in zasluģen za ustanovitev druġtva 

s tega podroļja, tudi ustanovitelj kmetijske ġole v Ġentjurju, vzgojil skupaj z èoļetom slovenskega 

sadjarstvaç, prav tako po rodu Ġentjurļanom, Dragotinom Riġplom. Za ġirjenje te sorte pa sta 

skrbela tako Benjamin kot Gustav Ipavec. Pri naslednji delavnici so dijaki odkrivali zanimivo 

ģivljenje lokalnega junaka ï razbojnika ï izpred dobrih 140 let, to je Franca Guzaja, ki je jemal 

bogatim, da bi dajal revnim. Lokalni turistiļni center je povezal Franca Guzaja in lokalno pridelavo 

kave, kar so dijaki tudi spoznali, nato pa ustvarili lastno zgodbo v povezavi s kavo na temo Franca 

Guzaja.  

Vrba pripoveduje je bila poimenovana ena izmed delavnic, kjer so dijaki spoznali zgodovino 

ġolske vrbe, ki raste na ġolskem otoku ljubezni ï njena zgodba je bila tudi motivacija za nadaljnje 

literarno in likovno ustvarjanje. Poleg tega so tudi ti dijaki spoznali zgodovino Ipavec, njihov 

pomen za Ġentjur in Ipavļevo bogatinko, kjer so svoje znanje nadgradili s pisanjem pripovedi 

oziroma ustvarjali ġolski zaġļitni znak oziroma grb. 

Zakladi naġih davnih prednikov, delavnica, kjer so dijaki spoznali zgodovino bliģnjega Rifnika in 

nekoliko oddaljenega Ģusma. Predstavljeno jim je bilo ģivljenje na bliģnjem hribu v povezavi z 

najdbami ï le-te vkljuļujejo precej nakita, zato so dijaki poustvarjali na temo nakita in poslikave 

kamnov ter ustvarili duhovno sporoļilo. 

Sklep 

Dan, ki so ga z dijaki preģiveli nekoliko drugaļe in spoznavali lokalno zgodovino ter na to 

poustvarjali, je bil prav gotovo izjemno bogat. Dijaki so bili pri svojem delu uspeġni in motivirani. 

Cilj je bil spoznavanje lokalne zgodovine na interdisciplinaren naļin, spodbujanje ustvarjalnosti 

pri dijakih in povezovanje med izobraģevalnimi programi. Delo je potekalo na daljavo, zato so si 

pomagali z viri in literaturo s spleta. 

 

Kljuļne besede: lokalna zgodovina, Ipavec, Ġentjur, Rifnik, delo na daljavo 

 

Extended Abstract 

The extended abstract presents an example of good practice, showing how to bring a specific local 

topic closer to secondary school students in an innovative and creative way. The topic is a part of 

the social sciences and/or history curriculum relating to the development and preservation of the 

Slovenian cultural tradition and heritage, and to strengthening national identity and national 

consciousness at the level of the general subject goals, at the level of the subject's operative goals 

(e.g., getting to know one's home environment, local history, local art), and of procedural and 

relational goals ... The general and operative goals of subjects are intertwined in an 
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interdisciplinary way and integrated with the objectives of the school's annual work plan. For 

Ġentjur and the surrounding area, the Ipavec family is of exceptional importance; 2021 was 

declared Ipavec's Year at the national level. They also wanted to bring a few other topics from 

local history closer to the students, e.g., the history of Rifnik Castle, the Rifnik settlement, the 

importance of Franc Guzaj, the history of the school's willow tree, etc. The students got to know, 

learnt about and reproduced works about the Ipavec family and other local historical topics during 

an Extracurricular Activities Day. They prepared workshops for all students of the secondary 

school, where they were able to suitably build on their acquired knowledge based on their field of 

study. After presenting the Ipavec family and their importance for Ġentjur ï and simultaneously 

their importance for the secondary school in Ġentjur ï the students reproduced works, 

independently formulated views and opinions, and took a look from different perspectives. Local 

history, natural and cultural heritage intertwined with different skills and knowledge. 

The secondary school students could choose from ten different workshops: they learnt about the 

beauty and importance of initials in connection with the history of Rifnik Castle; they learnt how 

to bake their favourite bread; they tasted and smelled coffee associated with the famous Guzaj; 

they learnt about the history of Rifnik and the importance of the Ipavec family; they made 

jewellery; they focused on making grafts, bird houses and hatcheries; they learnt the story about 

the school's willow tree and the bogatinka variety of apple tree, after which they created literary 

and art works on the topic; they designed their own video; they realised the importance of crafts 

in the past and present, and tried their hand at weaving different baskets.  

Description of workshops 

Below is a short description of five workshops that are directly connected with local history and 

with cultural and natural heritage. In the first workshop, which we called ñPravljiļno 

lepopisje/Fairy-Tale Calligraphyò, secondary school students learnt about initials and their 

importance, about the history of Rifnik Castle, and in the end tried their hand at calligraphy.  

At the workshop ñNaj sladica ĠCĠ/Best Dessert of Ġentjur School Centreò, we came up with the 

idea for a school dessert contest; after all, extremely talented confectioners are being trained there. 

By getting to know the Ipavec family and the bogatinka variety of apple tree, they created a story 

about their own dessert, which had to contain apple and honey and was named The Ipavec 

bogatinka. They cultivated a seedling of the bogatinka variety of apple tree, an autochthonous old 

Slovenian variety, at the Ġentjur School Centre, where this variety is being cultivated with care. 

That is because the bogatinka is closely associated with the memory of their fellow countrymen, 

the Ipavec family. It is said that this variety was originally cultivated by former mayor Gustav, 

who was also actively engaged in fruit growing and responsible for establishing a fruit-growing 

society. He was also the founder of the School of Agriculture in Ġentjur, together with the ñfather 

of modern fruit growingò, likewise from Ġentjur, Dragotin Ripġl. Both Benjamin and Gustav 

Ipavec saw to the spread of this variety. In the next workshop the secondary school students 

discovered the interesting life of a local hero ï a bandit ï who had lived more than 140 years ago, 

i.e., Franc Guzaj, who took from the rich to give to the poor. The local tourist centre connected 

Franc Guzaj and locally produced coffee, which the students learnt about and then created their 

own story about coffee on the topic of Franc Guzaj.  
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ñVrba pripoveduje/The Willow Tells a Taleò was the name of one workshop, where secondary 

school students learnt the history of the willow tree growing on the school's ñisland of loveò ï its 

story was also a source of motivation for their subsequent literary and artistic creations. Moreover, 

these students also learnt the history of the Ipavec family, their importance for Ġentjur, and about 

the Ipavec bogatinka. They built on their knowledge by writing a tale or by creating the school's 

trademark or coat of arms. 

ñZakladi naġih davnih prednikov/Treasures of Our Ancient Ancestorsò, a workshop where 

secondary school students learnt the history of the nearby Rifnik hill and of the more remote Ģusem 

hill. They were presented the way of life on the nearby hill in connection with the finds ï these 

include a great deal of jewellery, which is why the students created works on the topic of jewellery 

and stone painting, creating a spiritual message. 

Conclusion 

The day which these students spent in a slightly different way, learning about local history and 

then creating their own works was undoubtedly a productive one. The students were successful 

and motivated in their work. The goal was to learn about local history in an interdisciplinary way, 

to encourage creativity in students, and to integrate educational programmes. The work was carried 

out remotely, so they were able to use online sources and literature. 

 

Keywords: local history, Ipavec, Ġentjur, Rifnik, remote work 
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DE LA SHOA IZ PARIZA/ PROMOTING INNOVATIVE LEARNING 

ENVIRONMENTS THROUGH SEMINARS OF M£MORIAL DE LA SHOA FROM 

PARIS 

 

Vojko Kunaver  
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vojko.kunaver@zrss.si  

 

Razġirjeni povzetek 

 

M®morial de la Shoah je raziskovalno-dokumentacijski center, ki se nahaja v nekdanji judovski 

ļetrti glavnega francoskega mesta. Ļeprav so bili poskusi za ustanovitev tovrstnega centra ģe veļ 

desetletij prej, pa so ga uradno odprli leta 2005. M®morial zdruģuje eno stalno in dve obļasni 

razstavi, arhivsko dokumentacijski center, v sklopu aktivnosti pa igra pomembno vlogo tudi 

izobraģevanje uļiteljev.  

Od leta 2018 tudi Slovenija sodeluje v trilateralnih seminarjih (webinarji) s skupnim naslovom 

Holokavst kot izhodiġļe, ki povezujejo uļitelje in krepijo njihovo strokovno in didaktiļno znanje 

ter pomagajo presegati stereotipe in razlike med pouļevanjem v posameznih drģavah. Okrepilo se 

je sodelovanje med slovenskimi, hrvaġkimi in italijanskimi uļitelji. Uļitelji so bili s kakovostjo 

izvedenih seminarjev zelo zadovoljni, zato bomo tovrstne oblike sodelovanja nadaljevali tudi v 

prihodnje. 

Pouļevanje obļutljivih tem 20. stoletja, s holokavstom kot izhodiġļem, je za mlade generacije 

uļencev zelo pomembno. V ļasu vse veļje nestrpnosti in tudi mednacionalnih trenj, ko je priġlo 

celo do nove vojne v evropskem prostoru, je vsaka pobuda k izobraģevanju za vsebine strpnega 

medsosedskega dialoga vredna podpore. Lahko smo veseli in ponosni, da so to priloģnost in izziv 

za svoje zahtevno delo prepoznali tudi slovenski uļitelji zgodovine in se aktivno vkljuļili v ta 

izobraģevanja. Tako mladi generaciji dajemo pomembno sporoļilo, naj opazijo in prepreļujejo 

dejanja, povezana s skrajnimi gibanji, kar je v polpretekli zgodovini na ģalost vse preveļkrat 

pripeljalo do zelo tragiļnih posledic, ki jih kot boleļe v naġi druģbeni skupnosti ļutimo ġe danes.  

Kot primer dobrega sodelovanja med uļitelji iz Italije, Hrvaġke in Slovenije predstavljam uļno 

pripravo Taboriġļe Kampor na otoku Rabu iz ļasa druge svetovne vojne, ki so jo pripravile tri 

uļiteljice zgodovine Maja Colianz (Italija), Tamara Mikġa (Hrvaġka) in Polona Sodnik (Slovenija). 

Uļna priprava je namenjena srednjeġolski populaciji 18-letnikov v obsegu dveh uļnih ur in je 

primerna za obravnavo problematike faġistiļnega nasilja nad civilnim prebivalstvom v vseh treh 

drģavah. Avtorice menijo, da je ob nekoliko poglobljenem uvodu in dodatnih navodilih uļna 

priprava primerna tudi za zadnje leto osnovnoġolskega izobraģevanja. Podlage za obravnavo te 

teme najdemo v uļnih naļrtih za zgodovino vseh treh drģav. 

Pri realizaciji in za doseganje uļnih ciljev so avtorice predvidele kombinirane oblike dela, ki 

vsebujejo predstavitev dejstev prek aplikacije Sutori, delo z analizo virov (pisni, ustni ï 

videoposnetek, analiza fotografij) v treh skupinah. Pri tem uļenci uporabljajo ġtevilne metode dela, 
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kot so npr.: metoda dela s tekstom, metoda vodene diskusije, analiza virov, priprava miselnega 

vzorca s pomoļjo aplikacije Popplet). Prek tovrstnih aktivnosti uļenci dosegajo konļne cilje ki so: 

¶ ugotoviti vzroke za ustanovitev koncentracijskega taboriġļa Kampo, 

¶ opisati ģivljenjske razmere v taboriġļu in posledice za internirance, 

¶ primerjati priļevanja internirancev in opozarjati na podobnosti in razlike izjav, 

¶ razloģiti, kaj se je zgodilo po opustitvi taboriġļa z interniranci, 

¶ razpravljati o pomenu kulture spominjanja preteklosti skupaj z vplivom na kolektivni in 

individualni zgodovinski spomin.  

Za sklepno refleksijo avtorice predvidevajo izvedbo kviza prek aplikacije Kahoot. Ta zajema 

sedem kompleksno zastavljenih trditev, na katere morajo uļenci pravilno odgovoriti. 

Primer uļne ure, kot so ga zastavile kolegice, kaģe veliko dobrih idej za izvedbo pouka s pomoļjo 

sodobnih metod dela. Ker je bila ta uļna ura ģe preizkuġena v praksi (in na podlagi izkuġenj ġe 

nadgrajena), lahko reļemo, da predstavlja inovativen in sodoben naļin pouļevanja zgodovine. 

Vrednost te uļne priprave pa je ġe toliko veļja, ker je nastajala s sodelovanjem treh uļiteljic treh 

razliļnih drģav za enako uļno vsebino oziroma temo. 

 

Kljuļne besede: M®morial de la Shoah, trilateralni seminarji, holokavst, taboriġļe Kampor na 

Rabu 

 

Extended Abstract 

M®morial de la Shoah from Paris is a research and documentation centre located in the former 

Jewish quarter of the capital of France. Despite attempts to establish such a centre decades earlier, 

it was not officially opened until 2005. The M®morial houses one permanent and two occasional 

exhibitions, and an archival documentation centre; teacher education is also an important activity 

there.  

Since 2018 Slovenia has been collaborating on trilateral seminars (webinars) under the common 

title Holokavst kot izhodiġļe/The Holocaust as a Starting Point, which connect teachers, build on 

their professional and didactic knowledge, and help to overcome stereotypes and differences 

between teaching practices in individual countries. Cooperation between Slovenian, Croatian and 

Italian teachers has been strengthened. Teachers were very satisfied with the quality of the 

implemented seminars, which is why we will continue with such forms of collaboration in the 

future. 

Teaching sensitive topics of the 20th century, with the Holocaust as a starting point, is very 

important for young generations of students. At a time of growing intolerance and tensions 

between nations, when a new war has actually broken out in the European area, every initiative 

for education for a tolerant neighbourly dialogue is worthy of support.  We should be happy and 

proud that Slovenian history teachers have also recognised this opportunity and challenge, and 

have become actively involved in such education. This way, we convey an important message to 

the young generation to watch out for and prevent actions connected with radical movements, as 

these have sadly often led to very tragic consequences in the recent past, which are still painful for 

our social community.  
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We present an example of good cooperation between teachers from Italy, Croatia and Slovenia, 

namely the lesson plan Taboriġļe Kampor na otoku Rabu iz ļasa druge svetovne vojne/Kampor 

Camp on the Island of Rab from World War II, which was prepared by three history teachers ï 

Maja Colianz (Italy), Tamara Mikġa (Croatia) and Polona Sodnik (Slovenia). This lesson plan is 

intended for the secondary school population of 18-year-olds; it comprises two lessons and is 

suitable for discussing the issue of Fascist violence against the civilian population in all three 

countries. The authors believe that, by adding an in-depth introduction and additional instructions, 

this lesson plan would also be suitable for the final year of primary education. The bases for 

discussing this topic can be found in the history curricula of all three countries. 

For the realisation and attainment of the learning objectives, the authors have envisaged combined 

forms of work, which include a presentation of facts using the Sutori application and analysing 

sources (written and oral sources ï videos, analysis of photographs) in three groups. Secondary 

school students apply many work methods in the process, e.g.: working with a text; the guided 

discussion method; source analysis; preparing a mind map using the Popplet application. Through 

such activities, students attain the following end goals: 

¶ Determine the causes for the establishment of the Kampor concentration camp; 

¶ Describe the living conditions at the camp and the consequences for the internees; 

¶ Compare the internees' first-hand accounts and point out the similarities and differences in 

their statements; 

¶ Explain what happened to the internees after the camp was abandoned; 

¶ Discuss the importance of a culture of remembrance, along with the impact on collective 

and individual historical memory.  

For the final reflection, the authors have envisaged a quiz in the Kahoot application.  It consists of 

seven complex statements, which the students must answer correctly. 

The example of a lesson, as designed by these three teachers, provides many good ideas for 

implementing lessons using modern work methods. As this lesson has already been tested in 

practice (and upgraded based on experience), it can be said that it represents an innovative and 

modern way of teaching history. This lesson plan is that much more valuable because it was created 

by three teachers from three different countries for the same learning content or topic. 

 

Keywords: M®morial de la Shoah, trilateral seminars, Holocaust, Kampor Camp on the island of 

Rab 
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Osnovna ġola Polhov Gradec 

simonpurger@gmail.com 

 

Razġirjeni povzetek 

 

Pouk zgodovine je lahko suhoparna stvar, lahko pa uļitelj s svojim zanosom in slikovito 

pripovedjo uļence pritegne v zanimivo dogajanje. Uļitelji moramo upoġtevati, da so danes mladi 

medmreģni domorodci in da so jim avdiovizualne vsebine zelo blizu, z njimi jih lahko dodatno 

nagovorimo in jih motiviramo za nadaljnje raziskovanje. 

Z izbruhom pandemije covida-19 spomladi 2020 se je zaļelo obdobje ġolanja na daljavo. Uļitelji 

smo se morali hitro odzvati na spremenjene razmere za pouļevanje. Iskali smo naļine, kako 

uļencem in dijakom pribliģati snov in kako jih motivirati za domaļe delo. 

Sam sem zaļel snemati kratke (4- do 6-minutne) izobraģevalne in motivacijske filmļke in jih 

nalagati na YouTube kanal, k projektu me je spodbudil tudi Zavod RS za ġolstvo, ki je na svoji 

strani delil povezavo do omenjenih vsebin. V dobrem letu in pol je nastalo okoli 190 filmļkov s 

podroļja zgodovine, geografije, drģavljanske in domovinske kulture in etike. Med njimi pa so tudi 

bolj sproġļeni motivacijski filmļki, v katerih razloģim kako znamenitost, se uļencem oglaġam s 

svojih izletov in kolesarskih poti, pokaģem, kako nastajajo moji videi, in jim celo zapojem in 

zarapam (Beseda, Ģive naj vsi narodi). V filmļkih gledalce spodbujam, da tudi sami raziġļejo 

tematiko in si razġirijo znanje. Tudi pri pouku zgodovine in pri zgodovinskem kroģku spodbujam 

ustvarjalnost uļencev in uporabo sodobnih avdiovizualnih sredstev.  

Cilj izobraģevalnih videov je, da bi imeli uļenci pregled nad doloļeno tematiko, snov razlagam 

kratko in jedrnato, s kakġnim zabavnim vloģkom za popestritev. Osrednji motiv je torej ustvariti 

sintezo doloļene snovi in jo posluġalcem pribliģati na privlaļen in njim razumljiv naļin. Menim, 

da sta ravno jedrnata (ne predolga) razlaga in humor tisti odliki, ki sta pritegnili veliko ġtevilo 

mladih. Element igrive komunikacije in preseneļenja je pristop, ki tudi pri nastopu v ģivo na 

posluġalce po navadi naredi dober vtis in pridobi njihovo naklonjenost ter pozornost. 

YouTube kanal simonpurger ima ģe skoraj 400.000 ogledov (maj 2022), nekateri izobraģevalni 

filmļki v tem ļasu dosegajo ģe veļ kot 6000 ogledov. V ļasu ġolanja na daljavo je bilo dnevnih 

ogledov do 2800 na dan, v ġolskem letu 2021/2022, ko smo bili zopet celo leto v ġolskih uļilnicah, 

se dnevni ogledi ġe vedno gibljejo med 250 in 1200, kar pomeni, da se mnogi uļenci s pomoļjo 

teh videorazlag uļijo in utrjujejo znanje. To potrjujejo tudi ġtevilni pozitivni odzivi, ki jih dobivam 

od svojih sedanjih in bivġih uļencev, pa tudi od uļiteljev in drugih uļencev iz vse Slovenije na 

druģabnih omreģjih, kjer sem prisoten (FB, IG, YouTube, TikTok), ali pa tudi v ģivo.  
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Kljuļne besede: videorazlaga, jedrnatost, motivacija, ustvarjalnost, humor 

 

Extended Abstract 

 

History lessons can be dull; however, the teacher can intrigue students with an excited and 

picturesque narration of interesting events. As teachers we must take into account that today's 

youth are digital natives and that they can relate to audiovisual contents; these can be used to 

address and motivate them for further research. 

The outbreak of the COVID- 19 epidemic in the spring of 2020 introduced distance education. 

We, teachers, had to quickly respond to the changed teaching circumstances. We looked for ways 

to bring the learning content closer to primary and secondary school students, and to motivate them 

to work at home. 

I started filming short (4- to 6-minute) educational and motivational videos and uploaded them on 

my YouTube channel; the National Education Institute Slovenia encouraged me to continue with 

this project and posted a link to these videos on its website. Over the last year and a half, I have 

created around 190 videos relating to history, geography, citizenship and patriotic culture and 

ethics. Some of them are more relaxed motivational videos in which I explain the sights, report to 

the students from one of my trips and cycling routes, show them how my videos are made, and 

even sing or rap to them (ñBeseda/Wordò, ñĢive naj vsi narodi/God's Blessing on All Nationsò). 

In the videos I encourage the viewers to explore the topic by themselves and broaden their 

knowledge. During history lessons and in the history club I also encourage students' creativity and 

the use of modern audiovisual means.  

The goal of these educational videos is to provide students with a review of a specific topic; I 

explain the learning content briefly and succinctly, throwing in an entertaining element or two. 

The leitmotif is to create a synthesis of specific content and bring it closer to the listeners in an 

appealing and understandable way. I believe that the succinct (not too lengthy) explanation and 

humour are the two qualities that have attracted so many young people. The element of playful 

communication and surprise is the didactic approach that usually makes a good impression on 

listeners, even during live performances; it wins their favour and attracts their attention. 

The YouTube channel simonpurger has almost 400,000 views (May 2022); certain educational 

videos have reached over 6000 views. During distance education there were up to 2800 views per 

day; in the 2021/2022 school year, when we spent the entire year in school classrooms, the daily 

views still ranged from 250 to 1200, which means that many students use these video explanations 

to study and consolidate their knowledge. This has been confirmed by the many positive reactions 

I have received from my current and former students, and from teachers and other students from 

all over Slovenia on the social networks where I am active (FB, IG, YouTube, TikTok), or in 

person.  

Keywords: video explanation, succinctness, motivation, creativity, humour 
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Razġirjeni povzetek 

 

Pri pouku zgodovine se sooļamo z monotonostjo podajanja snovi uļencem, kar okrepi odpor 

uļencev do predmeta in vpraġanje o smiselnosti uļenja zgodovine se pojavi ģe na zaļetku 

izobraģevalne poti posameznika. Hkrati pa se pri pouku sooļamo z uļenci, ki se ne znajo uļiti in 

poslediļno je njihovo znanje kratkotrajno in brez razumevanja (Rutar Ilc, 2005). Frontalna oblika 

podajanja snovi ġe okrepi odvisnost znanja otrok od zunanjega dejavnika. Kako pa pritegniti 

uļence k zgodovini in jih nauļiti uļiti se? 

 

Formativno spremljanje je proces, prek katerega uļenca vkljuļimo v vse faze uļenja. Naļela 

formativnega spremljanja uvajamo postopno s krajġimi nalogami in le-te nadgrajujemo, dokler ne 

ustvarimo celotnega procesa formativnega spremljanja (Brodnik idr., 2018). Pomembno je, da 

uļencem predstavimo takġen naļin uļenja ģe na zaļetku (ġolskega leta), saj takrat zaļrtamo naļin 

dela v razredu in pri pouku. Pri formativnem spremljanju govorimo o preoblikovanju ustaljenega 

naļina pouļevanja, ki omogoļa razumevanje in usvajanje nove uļne snovi na ravni posameznega 

uļenca. S tem ima uļenec priloģnost, da novo uļno snov spozna v skladu z lastnimi zmoģnostmi. 

Prav zato igra formativno spremljanje pomembno vlogo pri vzpostavljanju inovativnega uļnega 

okolja.  

 

Odgovor na zgoraj postavljeni vpraġanji vidim v formativnem spremljanju in avtentiļnih nalogah. Med 

letom poskuġamo spodbujati ustvarjalnost uļencev in zanimanje za zgodovino prek kratkih nalog, ki 

pa uvajajo naļelo formativnega spremljanja in so tudi opora, kako se uļiti zgodovino. Na primer, ko 

obravnavamo Napoleona, uļenci napiġejo dnevnik, ko je Napoleon v izgnanstvu. V tem zajamejo vse, 

kar so spoznali o Napoleonu, hkrati pa podajo tudi svoje mnenje in pogled na njegov naļin vodenja 

drģave na inovativen naļin. Podoben pristop lahko uporabimo pri vojnah s pismom vojaka starġem ali 

pismom matere vojaku, dnevnikom vojaka, ļlankom vojnega novinarja, kjer povzemajo nekajmeseļno 

dogajanje na fronti. Skozi razliļne naloge lahko uļenci ustvarijo povezavo med danaġnjimi situacijami 

in preteklostjo: kratenje ļlovekovih pravic, ģivljenje v ļasu vojne, vohunjenje ipd. In tako sami pridejo 

do Cicerovega spoznanja, da je zgodovina uļiteljica ģivljenja. Ogled videoposnetkov o terezijanskih 

in joģefinskih reformah, razglednic in ļlankov, ki govorijo o kulturi in turizmu v 20. stoletju na 

Slovenskem. Uļenci samostojno obravnavajo doloļeno temo s pomoļjo pisnih, materialnih, slikovnih 

in avdiovizualnih virov. Pri kmeļkih uporih lahko uļence razdelimo v skupine in s ļlanki, literaturo 

ustvarijo pesem, zgodbo, novico ipd. in nato uļni doseģek predstavijo. Vse te naļine na zaļetku in na 

koncu opremimo z obrazci o predznanju in samoevalvaciji. Uļenci se uļijo izluġļiti kljuļne 

informacije, brati zgodovinske vire, sklepati in analizirati ter tudi sodelovati (Potoļnik, 2013). 

Zgodovino spoznavajo samostojno, aktivno in inovativno. Pri oblikovanju pouka po naļelih 
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formativnega spremljanja izhajamo iz uļencev, tako da skupaj razmislimo, preizkusimo in evalviramo 

uļinkovitost takġnega naļina uļenja. Vsak je zmoģen samoevalvacije, saj to poļnemo (nezavedno) 

ģe od malih nog (Jarvis, 2015). 

 

Zgodovina je ģiva veda, ki se spreminja in igra pomembno vlogo pri razumevanju sedanjosti in 

razmiġljanju o prihodnosti. S formativnim spremljanjem je uļenec in njegovo uļenje v srediġļu 

pozornosti. Uļenci aktivno spoznavajo lasten proces uļenja in le-tega zavedno ter samostojno 

nadgrajujejo. èNjihova motivacija prihaja od znotraj in je osebna.ç (Perġolja, 2019, 21) Njihovo 

aktivno sodelovanje pri zastavljanju namenov uļenja, v sami dejavnosti, pri podajanju povratne 

informacije in pri samoevalvaciji uļnih doseģkov spodbuja samostojnost, aktivnost, radovednost 

in tudi kritiļno miġljenje. Uļitelj prevzame vlogo smerokaza in prepusti tok uļenja uļencu 

samemu. 

 

Kljuļne besede: formativno spremljanje, uļenje zgodovine, aktivna vloga uļenca, kritiļno 

miġljenje, didaktika zgodovine 

 

Extended Abstract 

 

In history lessons, we are faced with the monotony of teaching, which strengthens students' 

resistance to the subject and makes them question the point of learning history already at a young 

age. At the same time, we are confronted with students who do not possess the required learning 

skills and as a result their knowledge is superficial (Rutar Ilc, 2005). With a teacher-centred 

teaching method the child's knowledge is more and more dependent on the external factor. But 

how can we, history teachers, attract students' interest in learning history and how can we develop 

their own ñlearning-to-learnò skills? 

Formative assessment is a process which involves the students in all the learning stages. The 

principles of formative assessment have to be introduced to the students gradually through short 

assignments, which we then develop into hours-long formative assessment (Brodnik et al., 2018). 

It is important to introduce such a teaching method at the beginning of the school year. Why? 

Because that is when we lay down our teaching methods and students' work in the class. Formative 

assessment can be seen as a transformation of the regular way of teaching into a way that enables 

students to set their own ñpaceò of learning in class. This way, they get the chance to adjust the 

learning process to their own capabilities. Therefore, formative assessment plays an important role 

when establishing an innovative learning environment. 

For me, the answer to the question posed above lays in formative assessment and authentic 

learning assignments. Throughout the school year, I encourage students' creativeness and interest 

in history with short tasks that introduce the principle of formative assessment and simultaneously 

support their ñlearning-to-learnò history skills. For example, when talking about Napoleon, we ask 

them to pretend to be Napoleon in exile and write a diary about his accomplishments, and to 

provide some insights into his thoughts. That way, they put themselves in someone else's shoes. 

Such tasks can be used also when teaching about wars. Students can write a letter from a soldier 

to his mum and vice versa, or a diary, an article by a war correspondent, etc. Some tasks can 



 
99 

demand from a student to make or find a connection between the past and present, for example, a 

violation of human rights, life during wartime, espionage, etc. With the help of such tasks, the 

students independently arrive at Cicero's discovery ñHistory is the teacher of lifeò. Other examples 

are watching videos about Maria Theresa and the reforms; postcards and articles about the culture, 

tourism and life of 20th-century Slovenia. Independent learning by reading, watching and listening 

to historical sources can be encouraged also in themes such as peasant uprisings. The students can 

be divided into groups and write a song, story or news item, which they later on present. All these 

tasks come with formative assessment forms for prior knowledge and self-evaluation. Students 

learn how to extract key information, read historical sources, reach conclusions, analyse and 

participate (Potoļnik, 2013). They learn independently and actively. Lessons designed according 

to the principles of formative assessment are based on the student. Together we think, test and 

evaluate the effect of this learning method. Everyone is capable of self-evaluation. We have been 

doing it since we were born (Jarvis, 2015). 

History is still being written and changed. Therefore, it has an important role in understanding the 

present and thinking about the future. The centre of attention in the formative assessment teaching 

method are the students and their learning. They not only discover their own learning process 

actively but also consciously and independently improve it. ñTheir motivation comes from within 

them and is personalò (Perġolja, 2019, p. 21). Their active participation in specifying the purpose 

of learning, in the activity itself, in giving feedback, and in the self-evaluation of learning 

achievements promote independence, activeness, curiosity and critical thinking. The teacher's role 

is to be the ñsignpostò and let the students learn on their own. 

Keywords: formative assessment, learning history, active role of student, critical thinking, history 

didactics 
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Razġirjeni povzetek 

 

Druga svetovna vojna je ena izmed tem, ki dijake najbolj pritegne. V ġolskem letu 2021/2022 pa 

ġe posebej, saj je bila omenjena tema tudi na zgodovinskem tekmovanju, ki ga organizira Druġtvo 

uļiteljev zgodovine Slovenije. Po didaktiļno-metodiļnih priporoļilih kataloga znanja je fond ur 

pri zgodovini v programih srednjega strokovnega in poklicno-tehniġkega izobraģevanja (SSI in 

PTI), namenjen poglabljanju znanja iz zgodovine strok, za katere se dijaki izobraģujejo, in tako se 

je porodila zamisel, da se druga svetovna vojna ne predstavi klasiļno frontalno, ampak na 

inovativen naļin ter da se vkljuļi informacijske, medijske in tehnoloġke veġļine in spretnosti 

dijakov ter da se medpredmetno poveģemo tako uļitelji sploġnoizobraģevalnih predmetov kot 

stroke (Katalog znanja, 2007). 

Dijaki se razdelijo v dvojice/trojice in si glede na kronoloġki potek druge svetovne vojne razdelijo 

tematike, ki jih na podlagi strokovne literature prouļijo. Potem sledi viharjenje moģganov, kako 

usvojeno znanje ne le predstaviti, ampak tudi posneti. Dijaki ģe na samem zaļetku naletijo na 

doloļene ovire, ki jih morajo s skupnimi moļmi premostiti, in to je, kako predstaviti posamezne 

drģave ļim bolj objektivno glede na zelo obļutljivo tematiko. Odloļijo se, da bodo osebe, ki bodo 

predstavljale posamezno drģavo, obleļene v bele in ļrne majice (glede na razdelitev sil med vojno) 

in da bodo drģavo najlaģe predstavili skozi pokrivalo, ki drģavo predstavi kar najbolj objektivno. 

Sledi medpredmetno povezovanje med uļitelji in dijaki: medijski tehniki gredo s pomoļjo uļitelja 

zgodovine in stroke ļez veļ faz, ki vodijo do izdelave izbranega uļnega izdelka ï zamisel, sinopsis, 

scenarij, zgodboris, produkcija, postprodukcija ter na koncu do konļnega izdelka ï in tako 

poglobijo strokovno znanje za samo izvedbo. Grafiļni oblikovalci ustvarjajo/ponazarjajo npr. 

doloļen sporazum roļno (risanje karikaturna A3-format) ter nato ġe raļunalniġko/digitalno gradivo 

uredijo. Oblikovalci uporabnih predmetov bodo najprej naredili vektorizacijo zemljevidov 

(posamezne drģave Evrope v obdobju druge svetovne vojne in Evropa danes) v programu 

AutoCAD. Po konļanem risanju bodo s pomoļjo laserskega rezalnika na vezano ploġļo izrezali 

zemljevide, ki bodo oblikovno in barvno nazorno prikazovali prikljuļevanje, osvajanja in 

nastajanje novih meja v drugi svetovni vojni. Modni oblikovalci bodo poskrbeli za naglavna 

pokrivala, ki bodo predstavljala glavne drģave, ki so bile vpletene v drugo svetovno vojno na 

slednji naļin: za ģeleno pokrivalo bodo narisali skico in tehniļno skico, v nadaljevanju sledi risanje 

kroja na krojni papir ali folijo, nato se izreģe kroj, ki ga poloģijo na izbrano blago in ga skrojijo. 

Sledi ġivanje in dodajanje raznih dodatkov na izbrano pokrivalo. Frizerji bodo vsem udeleģencem 

skrbno uredili priļeske. 
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S pripravo prispevka o drugi svetovni vojni, za kar smo porabili 10 ur, dijaki ne le usvojijo in 

poglobijo svoje znanje o omenjeni tematiki, temveļ tudi urijo informacijske, medijske in 

tehnoloġke spretnosti ter uļne in inovativne veġļine, saj skozi ustvarjanje prispevka medsebojno 

komunicirajo in sodelujejo, ustvarjajo, kritiļno razmiġljajo, sproti reġujejo nastale teģave in z 

avtentiļno nalogo predstavijo drugo svetovno vojno na inovativen naļin. Bistvo ustvarjanja takġne 

avtentiļne naloge je ne le medpredmetno povezovanje, paļ pa tudi povezovanje med razliļnimi 

programi na ġoli (medijski tehnik in grafiļni oblikovalec, modni oblikovalec in oblikovalec 

uporabnih predmetov ter frizer), tako med dijaki, uļitelji kot tudi strokovnimi delavci (Katalog 

znanja, 2007). 

Kljuļne besede: druga svetovna vojna, evropske drģave v drugi svetovni vojni, avtentiļna naloga, 

prispevek, medpredmetno povezovanje 

Extended Abstract 

 

World War II is one of the topics that attracts students the most. Especially this school year, since 

the topic was part of a history competition organized by the Slovenian History Teachers' 

Association (DUZS). According to the didactic and methodological recommendations of the 

curriculum, the history lessons in upper secondary vocational and technical education programs 

(SSI and PTI programs) are intended to deepen the knowledge of the history of professions for 

which the students are being educated. Thus, the idea was born not to present World War II in the 

classical frontal way but rather in an innovative way, to include students' information, media and 

technological skills, and to establish cross-curricular integration of teachers of general education 

subjects and of professional subjects (Katalog znanja, 2007). 

Students are divided into pairs or threes and, according to the chronological course of World War 

II, they choose the topics, which they then study with the help of professional literature. This is 

followed by brainstorming ï how to not only present but also record the acquired knowledge. From 

the very beginning, students encounter certain obstacles that they must overcome together, namely 

how to present individual countries as objectively as possible in relation to a very delicate topic. 

They decide that the students representing a country will be dressed in white and black T-shirts 

(according to the division of forces during the war) and that the easiest way to represent the country 

is through a headgear which will signify the country as objectively as possible. This is followed 

by cross-curricular links between teachers and students: a history teacher and media technicians 

go through several phases which lead to the making of a product ï an idea, synopsis, screenplay, 

storytelling, production, post-production and then the final product. That way, they deepen their 

expertise for the project implementation. Graphic designers create/illustrate a certain agreement 

manually (drawing a caricature on A3 format) and then edit the whole thing digitally on the 

computer. Industrial designers will first do a vectorization of maps (individual European countries 

during World War II and Europe today) in the AutoCAD program. After completing the drawing, 

they will use a laser cutter to engrave the maps on a plywood board. These maps will illustrative 

the annexations, conquests and the formation of new borders in World War II through design and 

color. Fashion designers will create the headgears representing the major countries involved in 

World War II in the following way: they will draw a sketch and a technical sketch for the desired 



 
102 

headgear; the sketch will then be drawn on pattern cutting paper or foil; the pattern will be cut out 

and placed on the selected fabric and cut out again. The whole process is followed by sewing and 

adding various accessories to the selected headgear. Hairdressers will carefully style all 

participants. 

By preparing a paper on World War II, which took 10 hours, students not only acquired and 

deepened their knowledge on this topic, but also practiced their information, media, technological, 

learning and innovation skills as, while creating the paper, they communicated, collaborated, 

created, thought critically, regularly solved problems and presented World War II in an unclassical 

way with an authentic assignment. The essence of creating such an authentic assignment is not 

only to link different school subjects but also different school programs (media technician and 

graphic designer, fashion designer, industrial designer and hairdresser) among students, teachers 

and professionals (Katalog znanja, 2007).  

Keywords: WWII, European countries in WWII, authentic assignment, paper, cross-curricular 
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SKRIVNOSTNO SPOROĻILO V ZABOJU: KULTURNA DEDIĠĻINA V OBLIKI 

IZZIVOV SOBE POBEGA IN TERENSKEGA DELA/ MYSTERIOUS MESSAGE IN A 

BOX: CULTURAL HERITAGE IN THE FORM OF AN ESCAPE ROOM AND 

FIELDWORK  

 

Boġtjan Kernc  

Osnovna ġola Davorina Jenka Cerklje na Gorenjskem 

bostjan.kernc@guest.arnes.si 

 

Razġirjeni povzetek 

Uvod 

Pomemben cilj pouka zgodovine je poveļanje aktivnosti uļencev in zdruģevanje razliļnih vrst 

znanja, poleg vsebinskega razvijati tudi odnos do zgodovine in razliļne spretnosti ter veġļine (Uļni 

naļrt, 2011; Stradling, 2004). Eden od poskusov je kulturni dan za 6. razred v obliki enostavne 

èsobe pobegaç, kjer so izzivi in gradiva shranjeni v zaboju, uļenci pa si pri reġevanju pomagajo s 

terenskim delom.    

Teoretiļni izhodiġļi 

Sobe pobega se uveljavljajo tudi v didaktiļnih procesih. Obstajajo razliļne oblike, pri katerih soba 

sploh ni nujen element. Bistvo igre temelji na izzivih, kjer igralci odkrivajo namige, reġujejo 

uganke in opravljajo naloge, da bi dosegli doloļen cilj obiļajno v skupini in v omejenem ļasu 

(Clarke, 2017).  

Izzivi v predstavljenem gradivu so vezani na zgodovinsko terensko delo. Za samostojno 

raziskovanje so uļenci v naselju izkoristili stavbe in spominska obeleģja, ki pripovedujejo o 

potrebah ļasa, spremembah, vsakdanjem ģivljenju é (Where culture meets é, 2012). 

Opis primera 

Ġestoġolcem ģe vrsto let organiziramo kulturni dan Spoznavam dediġļino svojega kraja, pri 

katerem z uļiteljico obiġļejo kulturne znamenitosti, posluġajo razlago in izpolnjujejo delovne liste. 

Dan dejavnosti smo preoblikovali v terensko razliļico sobe pobega.  

V lesene zaboje smo skrili veļ zgodovinskih virov, knjiģico z osnovno zgodbo in misijo ter 

razliļne izzive. Uļenci, razdeljeni v manjġe skupine (5, 6 uļencev), so s pomoļjo razliļnih napisov 

na spominskih obeleģjih in virih v zaboju (fotografijah, ļasopisnih izrezkih, plakatih itd.) skuġali 

reġiti posamezne naloge, da bi priġli do konļne reġitve. 

¶ Izdelave zaboja pobega smo se lotili v treh korakih (Make your own é, 2022): najprej smo 

skuġali skicirati prepriļljivo zgodbo z zapletom in ciljem, ki ga morajo igralci ï uļenci doseļi; 

dogajanje smo postavili v leto 1901, ko naj bi se v Cerkljah sreļali trije pomembni moģje, 

Davorin Jenko, Ignacij Borġtnik in Ivan Hribar. Zgodi se nepredviden dogodek, uļenci, ki se 

prelevijo v detektive in arheologe, pa morajo s pomoļjo virov ugotoviti, kdo je odgovoren zanj. 
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Zgodbo sestavlja veļ gradnikov, vsak od njih postane uganka, ki pove, kaj morajo igralci 

storiti, da se premikajo od zaļetka do konca naloge. 

¶ Naļrtovali smo uganke oziroma izzive; uļenci morajo poiskati ustrezne letnice ali izraze na 

spominskih tablah, materialnih, pisnih in ustnih virih, s katerimi reġijo kriģanko, ki tvori geslo 

za naslednji izziv; izpolnjevati morajo ļasovni trak ali osebne izkaznice pomembnih 

sovaġļanov, postavljati posamezna obeleģja na zemljevid, v pravilno zaporedje postaviti 

fotografije, sestaviti strgan plakat é pravilna reġitev jim zopet prinese geslo, s katerim 

nadaljujejo pot do konļne reġitve. 

¶ Zgradili smo svojo sobo pobega; napisali zgodbo, zbrali zgodovinske vire, slikovno in 

avdiogradivo, listke z nalogami in lesene zaboje s kljuļavnico (kar bi lahko nadomestili s 

kuvertami). 

Sklep 

Navedene naloge smo dopolnjevali s spletno aplikacijo CĠOD Misija, kar nam je omogoļilo 

dodatne izzive in laģji dostop do spletnih gradiv s pomoļjo mobilnikov. Uļenci so v ģivo razvijali 

odnos do kulturne dediġļine, spodbujali sodelovalno uļenje, bili so aktivni, iznajdljivi, natanļneje 

so opazili objekte, mimo katerih dnevno hodijo. Na podlagi primera verjamemo, da so enostavnejġi 

zaboji pobega organizacijsko lahko izvedljivi, predvsem pa primerna popestritev sodobnega pouka 

zgodovine. 

 

Kljuļne besede: kulturna dediġļina, inovativne uļne metode, reġevanje izzivov, soba pobega, 

terensko delo 

 

Extended Abstract 

Introduction  

A goal of great importance in history lessons is, on the one hand, to increase student activity and 

combine different types of knowledge and, on the other hand, to develop not only an attitude 

towards the content itself, but also various skills and abilities in students (Uļni naļrt, 2011; 

Stradling, 2004). One of the experiments we have conducted is a cultural day for 6th grade students 

in the form of a simple "escape room", whereby the challenges and materials the students are to 

deal with during fieldwork are stored inside a box. 

Theoretical starting points 

Escape rooms are gaining ground also in didactic processes. There exist various forms in which 

the room is not a necessary element at all. The objective of the game is based on challenges in 

which players ï usually in groups and within a limited time frame ï are to discover clues, solve 

puzzles and accomplish tasks with the aim to achieve a specific goal (Clarke et al., 2017). 

The challenges in the presented material are related to historical fieldwork. Conducting 

independent research, the students referred to buildings and memorials, which tell of the needs of 

the time, changes, everyday life, etc. (Where culture meets vocational education, 2012). 
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Example description 

For several years, a cultural day about the heritage of their hometown has been organized for sixth 

graders at our school. On this day, the students visit cultural sites with their teacher, listen to 

explanations, and fill out worksheets. The activity day has been transformed into an outdoor 

version of the escape room (escape box). 

We hid several historical sources, a booklet with a basic story and a mission, as well as various 

challenges inside a wooden box. The students, divided into smaller groups (5 to 6 students), tried 

to complete individual tasks by means of various inscriptions on memorials and sources inside the 

box (photographs, articles, posters, etc.) in order to reach the final solution. 

We started making an escape box in three steps (Make your own escape room, 2022). 

First, we tried to draft a convincing story with a plot and a goal the players have to reach. The key 

event in the story is set in 1901, when three important men, Davorin Jenko, Ignacij Borġtnik and 

Ivan Hribar, met in Cerklje. An unforeseen event occurs and students, who transform themselves 

into detectives and archaeologists, must ï using all the available resources ï find out who the 

driving force behind it is. The story is built with several building blocks, whereby each block 

becomes a riddle indicating what the players need to do to move from the beginning to the end of 

the task. 

Second, we devised puzzles or challenges: students must find the appropriate years or expressions 

on memorial plaques, material, written and oral sources to solve the crossword puzzle whose 

keyword makes up the password for the next challenge. They need to fill in a timeline or ID cards 

of important fellow citizens; put individual landmarks on a map; arrange photos in the correct 

sequence; put the pieces of a torn poster together, etc. The correct solution brings students a new 

password which leads them to the final solution. 

Last, we built the escape box: we wrote a story, collected historical sources, pictorial and audio 

material, notes containing tasks, and wooden boxes with a lock (which could be replaced with 

envelopes). 

Conclusion 

We upgraded the aforementioned tasks with the web application CĠOD Misija, which brought 

additional challenges and provided us with easier access to online materials by means of mobile 

phones. The students thus developed their attitude towards cultural heritage in person and 

encouraged active learning, whereby they were not only active and resourceful, but also paid 

attention to the buildings they pass by daily. Based on the example above, we believe that the 

organization of simple escape boxes is feasible, and above all, a suitable diversification of modern 

lessons. 

 

Keywords: cultural heritage, innovative teaching methods, solving challenges, escape box, 

fieldwork 
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RAZVIJANJE USTVARJALNOSTI PRI POUKU ZGODOVINE/DEVELOPING 

CREATIVITY IN HISTORY TEACHING  

 

Marjetka Pivk  

Osnovna ġola Brġljin 

marjetka.pivk@brsljin.si  

 

Razġirjeni povzetek  

 

Ustvarjalnost je veġļina, potrebna za uspeġno spopadanje z izzivi vsakdanjega ģivljenja. Prispevek 

predstavlja, kako in koliko lahko k razvijanju ustvarjalnosti pripomore uļitelj zgodovine. 

Uļitelji vplivamo na razvoj znanja, veġļin in samopodobe uļencev. Prav zaradi slednje je 

pomembno, da pri pouku ustvarjamo varno uļno okolje, kjer uļenci lahko ostajajo zvedavi in (se) 

spraġujejo. Na vpraġanja uļencev je treba podati odgovor ali jih usmeriti v raziskovanje, da ne 

ubijemo radovednosti, ki je prvi pogoj za ustvarjalnost. C. Vorderman (2017) namreļ opozarja, da 

ustvarjalnost zavirajo strah pred neuspehom in poniģanjem ali ģelja po perfekcionizmu. 

Naloga uļitelja v ġoli 21. stoletja je, da pri uļencih spodbuja razvoj ustvarjalnosti. C. Vorderman 

svetuje, da zaļnemo z razvijanjem miġljenja, kjer uļence uļimo o vsem dvomiti in postavljati 

vpraġanja. Temu sledi razvoj kritiļnega miġljenja s preizpraġevanjem o toļnosti in nepristranskosti 

informacij. Nazadnje uļence spodbujamo k iskanju povezav med razliļnimi stvarmi in k 

vpraġanjem èKaj bi bilo, ļeç. Razvijanje razmiġljanja prouļuje tudi De Bono (2014) z metodo 

ġestih klobukov. 

Razliļni avtorji (Cenciļ (2014); Likar (2004); Peļjak (2004)) izpostavljajo nabor metod in nalog 

za spodbujanje in razvijanje ustvarjalnosti. Nekatere izmed teh so metode pogovora, 

pripovedovanja, igre in vizualizacije, med nalogami pa so nevihta moģganov, zapisovanje idej, 

naloge spreminjanja gradiva, naloge iznajdljivosti in konstrukcije, iskanje vzrokov in posledic ter 

igranje vlog.  

Uļenci ģelijo o zgodovini vedeti veļ, ġe posebej o manj znanih in zanimivih dogodkih. To je 

odliļno izhodiġļe za usmerjanje k samostojnemu raziskovanju ter ustvarjalnosti. V prispevku 

predstavljamo lastne primere iz pouka. Uļence v 6. razredu spodbujamo, da izdelajo zgodovinski 

predmet (maketo koliġļa, prazgodovinsko sekiro), ustvarjalnost pa se pokaģe tudi pri izdelavi 

ļasovnih trakov. V 7. razredu uļenci raziskujejo izvor antiļnih metafor, dodajo ilustracijo ter 

pojasnijo danaġnji pomen metafore. Pri obravnavi antiļne kulture izdelujejo tematske plakate, 

raziskujejo mitoloġke zgodbe in jim piġejo drugaļne konce. Uļenci 8. razreda ustvarjalnost 

razvijajo v sklopu obravnave kmeļkih uporov, saj se morajo vģiveti v vlogo kmeta ter napisati 

svoj status, ki bi ga objavili na druģabnem omreģju. Pouk izvajamo tudi v povezavi s knjiģniļnimi 

informacijskimi znanji, kjer izkoristimo sklop izumiteljev v 19. stoletju. Uļenci med brskanjem 

po knjiģnem gradivu izdelajo plakat, na katerem predstavijo izumitelja, izum ter prispevek k 

znanosti. Uļence 9. razreda zelo zanima vojna tematika, zato je interes smiselno izkoristiti za 

izvirne naloge. Izvajamo medpredmetno povezavo s slovenġļino: uļenci preberejo knjigo z vojno 

tematiko ter tudi s pomoļjo zgodovinskega znanja zapiġejo prvoosebni dnevniġki zapis vojaka ali 
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civilista. Obravnavo holokavsta podkrepimo z nalogami, ki spodbujajo vģivljanje, zato uļenci 

izdelujejo izdelke, povezane s holokavstom, ali kot ujetniki v koncentracijskih taboriġļih piġejo 

razglednice svojcem. O drugi svetovni vojni vedo veliko, zato vojno predstavijo v obliki broġure, 

pri ļemer zajamejo politiļno in gospodarsko zgodovino ter ģivljenje civilistov. Spodbujamo tudi 

njihovo vedoģeljnost, zato smo jih med poukom na daljavo usmerjali v samostojno raziskovanje 

novejġe zgodovine z namigi za knjigo ali film in z idejo, kaj naj raziġļejo (npr. koncert Live Aid, 

genocid v Srebrenici). 

Predstavljeni primeri prakse potrjujejo, da je pouk zgodovine lahko odliļna priloģnost, da med 

uļenci vzbudimo vedoģeljnost in jih spodbudimo k ustvarjanju in iskanju novih idej. 

Kljuļne besede: ustvarjalnost, vedoģeljnost, razmiġljanje, kritiļno miġljenje, vģivljanje 

 

Extended Abstract 

 

Creativity is a skill needed to successfully tackle the challenges of everyday life. In this paper, we 

will explore how and how much a history teacher can help to develop creativity. 

Teachers influence the development of the students' knowledge, skills and self-image. Because of 

the latter, it is important that we create a safe environment in the classroom, where the students 

can stay curious and ask (themselves) questions. The students' questions need to be answered or 

they should be directed towards research so as not to kill their curiosity which is a prerequisite for 

creativity. Namely, Vorderman (2017) points out that creativity is inhibited by fear of failure and 

humiliation or the desire for perfectionism. 

The task of the teacher in the school of the 21st century is to encourage the development of 

creativity in the students. Vorderman advises that we start by developing thinking skills, where we 

teach the students to doubt everything and ask questions. This is followed by the development of 

critical thinking by questioning the accuracy and impartiality of information. Finally, we 

encourage the students to look for connections between different things and to ask ñwhat ifò. The 

development of thinking skills is also taught by De Bono (2014) using the method of the six 

thinking hats. 

Various authors (Cenciļ, 2014; Likar, 2004; Peļjak, 2004) highlight a set of methods and tasks for 

encouraging and developing creativity. Some of these are methods of conversation, storytelling, 

play and visualization, and tasks that include brainstorming, brainwriting, changing material, 

ingenuity and construction, finding causes and effects, and role-playing. 

Students want to know more about history, especially about the lesser known and interesting facts. 

This is a great starting point for focusing on independent research and creativity. In this paper, we 

present our own examples from classes. Students in the 6th grade are encouraged to make a 

historical object (a model of a pile-dwelling, a prehistoric axe); they also show creativity in the 

making of timelines. In the 7th grade, the students explore the origins of ancient metaphors, add 

illustrations, and explain today's meaning of the metaphor. When discussing the ancient culture, 

they make thematic posters, research mythological stories, and write different endings to them. 
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The 8th grade students develop creativity as part of the discussion of peasant uprisings, as they 

have to empathize with the role of a peasant and write down their status, which they would post 

on a social network. When discussing the inventors of the 19th century, we also teach library and 

information knowledge. While browsing the books, the students create a poster presenting the 

inventor, the invention, and its contribution to science. The 9th grade students are very interested 

in war themes, so it makes sense to use this interest for original assignments. We provide an 

interdisciplinary connection with Slovene language class: the students read a book on a war topic 

and use their historical knowledge to write a first-person diary entry of a soldier or civilian. The 

topic of the Holocaust is supported by tasks that promote empathy, so students make Holocaust-

related products or write postcards to relatives as prisoners in concentration camps. They know a 

lot about World War II, so they present the war in the form of a brochure, covering the political 

and economic history and lives of civilians. We also encourage their curiosity, so during distance 

education we directed them towards independently researching the recent history, hinting at a book 

or film and giving them an idea of what to explore (e.g., the Live Aid concert, the genocide in 

Srebrenica). 

The presented examples of practice confirm that teaching history can be a great opportunity to 

arouse curiosity among students and encourage them to create and seek new ideas. 

Keywords: creativity, curiosity, thinking, critical thinking, empathy 
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RAZVIJANJE USTVARJALNOSTI S POMOĻJO KNJIG/DEVELOPING CREATIVITY 

THROUGH BOOKS  

 

Mag. Mateja Drnovġek Zvonar 
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Razġirjeni povzetek 

Uvod 

Mladostniki so danes bombardirani s ġtevilnimi dejavnostmi, druģabnimi omreģji in drugimi 

'motnjami', ki jih odvraļajo od branja knjig oziroma jim jemljejo ļas, ki so ga prej posvetili branju. 

V nacionalni strategiji za razvoj bralne pismenosti (2020) pa ugotavljajo, da branje spodbuja 

intelektualni, ļustveni in jezikovni razvoj, hrani domiġljijo, pripomore k razvoju empatije in ġiri 

besediġļe. Vse to pa omogoļa tudi veļjo ustvarjalnost. V luļi tega je bil na Osnovni ġoli Polje 

zasnovan projekt, ki uļence spodbuja k branju raznolike literature glede na tematiko in zvrst. Za 

obravnavo vsake zvrsti in tematike so bili uporabljeni drugaļni pristopi in razliļne strategije 

motiviranja za branje (Sarto, 2015). Na koncu prebranih knjig so nastali razliļni izdelki, 

organizirali pa smo tudi sreļanja in predstavitve. 

Za vsako prebrano knjigo drug izdelek 

Velik vpliv na ustvarjalnost ima ġola, saj v njej uļenci preģivijo veliko svojega ļasa. Med 

dejavnike, ki vplivajo na ustvarjalnost uļencev, pa spadajo tudi knjige. Strogo gledano bralna 

pismenost ocenjuje, kako poglobljeno znamo brati, razļlenjevati, analizirati ter iskati odgovore, ki 

nam jih ponuja zgodba. A branje je predvsem vģivljanje v dogajanje in like, kako bi premagali 

ovire in se spopadli s teģavami glavnih junakov. Ġe preden pridemo do konca zgodbe, skuġamo v 

glavi poiskati reġitev. Ob branju si riġemo lastne podobe junakov, pokrajin in dogodkov, kar v nas 

spodbuja ustvarjalnost. 

Ustvarjalni proces je disciplinirano miġljenje, spodbujeno s strategijami pouļevanja. Ustvarjalna 

oseba tako prepozna problem, oblikuje mogoļe reġitve, oceni uļinkovitost uporabljenih strategij 

ter se zna z drugimi pogovoriti o vrednosti svojih idej ali reġitev (Lucariello, 2018). Na 

ustvarjalnost uļitelj vpliva z izbiro naļina dela in nalogami, ki niso namenjene ocenjevanju. 

Uļenci zato ne ļutijo pritiska, njihove naloge pa so bolj izvirne in spontane (Peļjak, 1987). 

Raznolikost, preseneļenje, domiġljija in izziv so bistveni za ustvarjanje. Nepriļakovani gostje, 

nenavadni izleti in spontani projekti pa dodajajo pestrost branju, pisanju in pogovorom (Dryden in 

Vos, 2001). 

S skupino otrok, ki so se prikljuļili interesni dejavnosti, smo zaļeli z bolj enostavnimi nalogami. 

Za vsako nalogo pa so vsi morali prebrati knjigo. V ta namen smo pridobili veļje ġtevilo izvodov 

posameznih knjig, na pomoļ pa je priskoļila tudi bliģnja sploġna knjiģnica. Najprej smo 

obravnavali knjigo Milijonļek za prijaznost. Po prebrani knjigi je sledil pogovor z vpraġanji. 

Uļenci so se v tem primeru urili v argumentiranju in hkrati razmiġljanju, zakaj so glavne osebe 
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delovale, kot so, in kaj bi bilo drugaļe, ļe bi sprejemale druge odloļitve. Naslednja knjiga je bila 

kratka pravljica, ki obravnava migracije zaradi vojne, z naslovom Usoa, priġla si kot ptica. Knjigo 

smo prebrali skupaj in jo obravnavali s strategijo 'v tujih ļevljih'. Dodatna naloga za uļence je bila, 

da so uļenci morali nadaljevati zgodbo v pisni obliki. Podani sta bili dve iztoļnici, iz katerih so 

nato izhajali uļenci. Ena je bila beg evropske druģine zaradi vojne, druga obisk Usoine druģine v 

Afriki.  

S knjigo Tat strele smo zajadrali v znanstveno fantastiko in na podroļje grġke mitologije. Vsi 

uļenci so morali prebrati knjigo. Sledilo je odkrivanje strokovnih knjig s podroļja grġke 

mitologije, uļenci pa so si pri izdelavi plakatov o tej temi lahko pomagali tudi s spletom. Nastali 

so zelo raznoliki plakati in ģe takoj je bilo razvidno, kateri del grġke mitologije zanima 

posameznega uļenca. Po teh dveh aktivnostih so uļenci noļ preģiveli na ġoli (v ġolski knjiģnici). 

Da bi preverili njihovo znanje, ki so ga pridobili s pomoļjo vseh prebranih knjig, so se zabavali 

pri leteļem kvizu ter si ogledali film Tat strele. Za konec dejavnosti ob tej knjigi pa so morali 

poiskati razlike in narediti primerjavo med knjigo, filmom in s tem, kar so prebrali v strokovnih 

knjigah. 

Uļenci so prebirali ġe knjige iz zbirke Sinji galeb ter na glogsterje (interaktivne plakate) zapisali 

njihovo oceno. Pripravili so tudi razstavo ob 70. obletnici zbirke. V knjiģnici imamo tudi vse 

mladinske romane Vinka Mºderndorferja in veļino njegovih mladinskih pesniġkih zbirk. 

Posamezniki so brali romane, drugi pesniġke zbirke. Vse to z namenom, da so mu ob njegovem 

obisku lahko odigrali odlomke iz njegovih knjig, mu recitirali njegove pesmi in laģe pripravili 

intervju ter ga izvedli. 

Za obisk Narodne galerije je bil povod obravnava knjige Pesmi iz galerije. Uļenci so se preizkusili 

v ustvarjanju lastnih rim, interpretaciji pesmi Andreja Rozmana Roze, slikanju in primerjavi 

njegovih pesmi z dejanskimi slikami.  

Kot zadnje so na vrsto priġle geografske knjige in vodniki. Uļenci so na podlagi teh knjig in 

zemljevidov na spletu izdelali program ekskurzije v Celje. Na koncu so ekskurzijo v Celje tudi 

doģiveli. Obiskali so muzej, grad in se zabavali ob raziskovanju mestnega jedra Celja s pomoļjo 

Alfredove uganke (Escape Room Misterius). Vsaka ekipa raziskuje mesto po zaļrtani poti in reġuje 

uganke. Cilj igre je priti do konļne skrite lokacije in razvozlati Alfredovo uganko.  

Sklep 

Zelo pomembno je, da uļenci ġirijo svoje obzorje in znanje tako, da nimajo obļutka, da bi se uļili 

ali se ļutili obremenjene. S pomoļjo projekta, ki smo ga zagnali na Osnovni ġoli Polje, smo 

dejansko zadeli bistvo ustvarjalnega uļenja. V enem ġolskem letu smo izvedli veliko ġtevilo 

dejavnosti. Te so temeljile na izkustvenem uļenju, projektnem uļnem delu, uļenci so se 

preizkuġali v igri vlog, uporabljali smo digitalno tehnologijo. Uļenci so dobili ohlapna navodila 

in na podlagi teh so nastali res dobri izdelki. Presenetljivi so bili njihovi odgovori v pogovorih o 

posameznih knjigah. Njihovo razmiġljanje je bilo ġiroko, podkrepljeno z argumenti, sogovornikom 

pa so mirno prisluhnili, kljub drugaļnemu mnenju. Ob vseh dejavnosti so pridobili tudi veliko 

znanja na nov, inovativen naļin. Zelo pomembno je tudi, da so se ob vsem tem tudi moļno zabavali 
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in vse, kar smo poļeli, tudi ponotranjili. Sami od sebe namreļ zdaj veļkrat poseģejo po knjigah in 

jih skuġajo dramatizirati, se o njih pogovarjajo in jih priporoļajo soġolcem. 

 

Kljuļne besede: strategije motiviranja za branje, projektno uļno delo, povezovanje z zunanjimi 

institucijami, zvrsti knjig, igre vlog 

 

Extended Abstract 

Introduction  

Today, young people are bombarded with many activities, social networks and other distractions 

that discourage them from reading books or take away the time they previously devoted to reading. 

However, the National Strategy for the Development of Reading Literacy (Nacionalna strategija 

za razvoj bralne pismenosti za obdobje 2019ï2030, 2020) finds that reading promotes intellectual, 

emotional and language development, nourishes the imagination, helps to develop empathy, and 

expands vocabulary. All this also leads to greater creativity. In light of this, we designed a project 

at the Polje Primary School, which encourages students to read a variety of literature according to 

the topic and genre. We used different approaches and different motivations for reading to address 

each genre and topic (Sarto, 2015). After reading the books, we created various products, meetings 

and presentations.  

A different product for each book read 

The school has a great influence on creativity, as students spend a lot of their time in it. Books are 

among the factors that influence students' creativity. Strictly speaking, reading literacy assesses 

how deeply we can read, analyse and look for the answers that a story offers us. Reading is 

primarily about empathizing with the events and characters, how to overcome obstacles and deal 

with the problems of the main characters. Even before we get to the end of the story, we try to find 

a solution in our head. As we read, we draw our own images of heroes, landscapes and events, 

which encourages creativity. 

The creative process is thinking promoted by teaching strategies. The creative person thus 

recognizes the problem, designs possible solutions, evaluates the effectiveness of the strategies 

used, and knows how to talk to others about the value of their ideas or solutions (Lucariello, 2018). 

The teacher influences creativity by choosing the way of working and tasks that will not be graded. 

Pupils therefore do not feel pressure, and their tasks are more original and spontaneous (Peļjak, 

1987). Diversity, surprise, imagination and challenge are essential for creating. Unexpected guests, 

unusual excursions, and spontaneous projects, however, add variety to reading, writing, and 

conversation (Dryden & Vos, 2001). 

We started with simpler tasks with a group of children who joined the extracurricular activity. For 

each assignment, however, everyone had to read a book. For this purpose, we obtained a large 

number of copies of individual books, and the nearby public library came to the rescue. We first 

discussed the book A Million for Kindness. After reading the book, we had a conversation and 

asked questions. That way, the students trained in argumentation and at the same time thought 
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about why the main characters acted the way they did, and what would have been different if they 

made other decisions. The next book was a short fairy tale dealing with migrations caused by war, 

entitled Usoa, You Came as a Bird. We read the book together and discussed it using the strategy 

ñin other people's shoesò. An additional task for the students was that they had to continue the 

story in writing. They were given two clues, from which the students then proceeded. One was the 

flight of a European family due to war; the other was a visit to Usoa's family in Africa. 

With the book The Lightning Thief, we sailed into science fiction and the field of Greek mythology. 

All students had to read the book. This was followed by the discovery of scholarly books in the 

field of Greek mythology, and students made posters for which they could research this topic 

online. They created very diverse posters and you immediately got a sense of which part of Greek 

mythology interested an individual student. After these two activities, the students spent the night 

at the school (in the school library). To test their knowledge, which they gained with the help of 

all the books they read, they had fun taking a flying quiz and watched the film The Lightning Thief. 

To end the activity for this book, they had to find the differences and draw a comparison between 

the book, the film and what they had read in scholarly books. 

Pupils also read books from the Sinji galeb collection and wrote their assessments on glogsters 

(interactive posters). They also prepared an exhibition on the 70th anniversary of the collection. 

The library also has all of Vinko Mºderndorfer's youth novels and most of his youth poetry 

collections. Some students read books, while others read poetry collections. They did all that, so 

that during his visit, they could enact excerpts from his books, recite his poems, and more easily 

prepare an interview and conduct it. 

The reason for visiting the National Gallery was the reading of the book Poems from the Gallery. 

The students tried their hand at creating their own rhymes, at interpreting Andrej Rozman Roza's 

poems, at painting and at comparing his poems with the actual paintings. 

Geographical books and guides came last. Based on these books and maps, the students created an 

excursion programme to Celje online. In the end, they also went on the excursion to Celje. They 

visited the museum, the castle, and had fun exploring the city centre of Celje with the help of 

Alfred's riddle (Escape Room Misterius). 

Conclusion 

It is very important that students broaden their horizons and knowledge in a way that they do not 

feel that they are learning or feel burdened. With the help of the project that we launched at the 

Polje Primary School, we actually hit the mark of creative learning. We carried out a large number 

of activities in one school year. These were based on experiential learning, project work, students 

trying out role-play, using digital technology. The students were guided only by vague instructions, 

based on which they created really good products. Their answers in conversations about individual 

books were surprising. Their thinking was broad, supported by arguments, and they listened calmly 

to their interlocutors, despite their different opinions. Along with all the activities, they also gained 

a lot of knowledge without even being aware of it. It is also very important that they had a lot of 
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fun and internalized everything we did. Namely, they now reach for books on their own more often 

and try to dramatize them, talk about them, and recommend them to classmates. 

 

Keywords: motivational strategies for reading, project work, collaboration with external 

institutions, types of books, role-play 
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ZGODOVINA IN DT Z ROKO V ROKI/  

WHEN HISTORY AND D T GO HAND IN HAND  

 

Ines Sliġko 

Osnovna ġola F. S. Finģgarja Lesce 

ines.slisko@oslesce.si 

 

Razġirjeni povzetek  

 

Izvedba pouka zgodovine je v obdobju epidemije covida-19 preġla na delo na daljavo, pozneje pa 

v obliko kombiniranega (hibridnega) pouka. Uļitelji smo bili postavljeni v drugaļno vlogo, ki je 

zahtevala usposabljanja za nove, inovativne naļine pouļevanja z digitalno tehnologijo (DT). Pri 

tem smo naleteli na ġtevilne izzive. 

DT smo ģe uporabljali, saj nas k temu spodbuja tako uļni naļrt za pouk zgodovine v osnovni ġoli 

kot smernice za uporabo digitalne tehnologije pri predmetu zgodovina, a ne v tolikġni meri. Razvoj 

tehnologije v druģbi je izjemno hiter, zaradi ļesar je pomembno uļencem zgodaj omogoļiti razvoj 

ustreznih digitalnih veġļin, saj se od posameznika priļakuje informacijska pismenost 

(Izobraģevanje v digitalnem svetu, 2015).  

Med izzive dela na daljavo spadajo izbira ustreznih digitalnih orodij v mnoģici obstojeļih, priprava 

kakovostnih e-gradiv z namenom celostnega uļenja, vzpostavitev dobre komunikacije z uļenci in 

podajanje jasnih navodil za uporabo orodij, motiviranje in spremljanje manj odzivnih uļencev, 

dostopnost mobilnih naprav, sprotna evalvacija dela in podajanje povratne informacije, blaģenje 

ravni stresa itd. Velik deleģ odgovornosti za izpeljavo pouka z DT nosijo uļenci. Bistvena sta 

njihovo sodelovanje in doslednost, kar pa je odvisno od osebnih lastnosti in zmoģnosti ter 

uļinkovite pedagoġke podpore (E-izobraģevanje za digitalno druģbo, 2020).  

Usvojeni naļini dela z DT so rezultat lastnega interesa in preizkuġanja. Kljuļna je uļiteljeva 

samozavest in zaupanje v sposobnosti. Pomemben dejavnik pri izbiri digitalnih orodij je tudi 

enostavnost njihove uporabe. Ta nudijo raznolike moģnosti, a so v celoti izkoriġļena le tedaj, ko 

so uļenci aktivno vkljuļeni v delo z njimi (Informacijska tehnologija pri pouku zgodovine v 

osnovni ġoli v Sloveniji, 2015). Pri pouku zgodovine pogosto uporabljamo aplikacijo Zoom, Arnes 

Moodle spletne uļilnice, prezentacijo Sutori in PowerPoint, interaktivne kvize (Oodl¿, Quizlet, 

Kahoot) in delovne liste (Liveworksheets) ter QR-kode.  

Uļenci pogosteje uporabljajo mobilne naprave, in sicer pri iskanju informacij in analizi 

zgodovinskih virov iz razliļnih medijev. Pri tem je poudarek na razvoju kritiļnega miġljenja. DT 

je uporabna v razliļnih fazah uļnega procesa in oblikah dela, tudi v fazi ocenjevanja znanja 

(Smernice za uporabo digitalne tehnologije pri predmetu zgodovina, 2021); recimo predstavitve 

uļencev, ki vkljuļujejo izdelke, narejene z razliļnimi digitalnimi orodji.  

Kot priporoļljivo obliko dela izpostavljam pouļevanje s QR-kodami, ki so uļinkovite tudi pri 

terenskem delu. Postale so kljuļni del dneva dejavnosti, izvedenega v bliģnji okolici. S ļitalnikom 

QR-kod na mobilnih napravah so uļenci, razdeljeni v skupine, analizirali razliļne zgodovinske 
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vire, si ogledali videoposnetke, sledili zapisanim navodilom in reġevali vnaprej zastavljene naloge. 

Nekatere odgovore so pridobili v Muzeju talcev Begunje na Gorenjskem. Svoja dognanja so 

zapisali v spletno oglasno tablo Padlet. S pomoļjo orodja Scrumblr so razvrġļali kljuļne pojme, 

vezane na tematiko. Odzivi uļencev so bili pozitivni, uļitelju pa je omogoļen vpogled v njihovo 

sprotno delo. 

S premostitvijo veļine ovir znotraj pouka na daljavo in usvojitvijo rabe digitalnih orodij je DT 

pouk zgodovine na ġoli obogatila. Pouk je postal bolj zanimiv in uļencem vġeļen. Opremil jih je 

z novimi digitalnimi veġļinami, ki so v sodobni druģbi pomembne. Uļenci razvijajo raļunalniġko 

miġljenje, spodbujani so k sodelovalnemu uļenju in problemskemu reġevanju nalog. Digitalna 

orodja omogoļajo laģje spremljanje uļenļevega dela in vrednotenje doseģenih ciljev ter 

standardov znanja. Raba mobilnih naprav mora biti premiġljeno zastavljena, nadzorovana in v 

sozvoļju z drugimi oblikami pouka, saj lahko v nasprotnem vodi do mnogih pasti. 

Kljuļne besede: digitalna tehnologija, digitalna orodja, mobilna naprava, QR-koda, terensko delo 

 

Extended Abstract 

 

During the COVID-19 epidemic, history was first taught virtually, and later hybrid teaching was 

used. Teachers had to assume a different role that demanded extensive knowledge of using digital 

technologies (DT) for teaching, which presented numerous challenges.  

DT had been used before, as both the curriculum and the guidelines for teaching history suggest 

the use of digital tools, but never to such a great extent. The development of technology in our 

society is rapid, therefore students need early introduction as well as the acquisition and 

development of suitable skills in order to become technologically literate to the extent that is 

expected in contemporary society (Izobraģevanje v digitalnem svetu, 2015).  

Some of the challenges we are facing are: the choice of a suitable tool; preparation of quality e-

materials that encourage integral learning; establishing good communication with students; 

providing clear instructions for the use of tools; motivation and encouragement of less active 

students; availability of mobile devices; regular evaluation and feedback; stress levels é Students 

themselves bear a large part of the responsibility for the success of the learning process when the 

use of DT is involved. They need to fully participate in the process and be consistent. This in turn 

depends on their personality and abilities, and on effective pedagogical support (E-izobraģevanje 

za digitalno druģbo, 2020).  

The ability of using DT in the teaching process is a direct result of the teacher's interests and 

experimentations. The teacher's self-confidence and self-assurance play a key role, as well as the 

ease of use of a certain digital tool. Tools offer various options, but are fully functional only when 

the students actively participate in the process (Informacijska tehnologija pri pouku zgodovine v 

osnovni ġoli v Sloveniji, 2015). Some of the tools used in history lessons are: Zoom; Moodle 

classrooms; Sutori and PowerPoint presentations; interactive quizzes (Oodl¿, Quizlet, Kahoot) and 

worksheets (Liveworksheets); and QR codes.  
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Students increasingly use mobile devices to search for information or analyse historical sources 

from various media. A key point is the development of critical thinking. DT can be used in different 

phases of the learning process and teaching methods, as well as for assessment (Smernice za 

uporabo digitalne tehnologije pri predmetu zgodovina, 2021); for example, students' presentations 

that include various digital tools.  

QR codes have proved to be an effective teaching and learning tool that can be used during 

fieldwork. They have become an integral part of a field trip day. Students used QR code scanners 

on their own mobile devices to analyse various historical sources, look at video clips, follow 

written instructions, and carry out pre-prepared tasks. Some answers were obtained in the Museum 

of Hostages in Begunje in the Gorenjska region. The students entered their findings into a Padlet 

noticeboard. They used Scrumblr to sort out the keywords connected with the theme. The students' 

reactions were positive and the teacher was able to monitor their work while they were performing 

the tasks. 

The use of DT and the acquisition of skills for the use of digital tools provided a better learning 

environment for history lessons in both virtual and on-site teaching. Lessons became more 

interesting and likeable. Students acquired new and important digital skills. They developed their 

thought process, and were encouraged to use collaborative learning and problem solving. Digital 

tools enable the teacher to monitor the students' progress more easily, to provide feedback and to 

assess the acquired level of knowledge and the attainment of learning goals. The use of mobile 

devices must be carefully planned, supervised and used in accordance with other teaching methods 

in order to avoid the numerous pitfalls.  

Keywords: DT, digital tools, mobile device, QR code, fieldwork 
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Razġirjeni povzetek  

 

Na Osnovni ġoli Antona Martina Slomġka Vrhnika sami organiziramo ġolske ekskurzije. Uļenci 

imajo po dve ekskurziji v 6., 7., 8. in 9. razredu. Tim uļiteljev se predhodno dogovori in pripravi 

razliļne aktivnosti za doloļeno ekskurzijo, glede na kraj in pokrajino, kamor gremo. Pri predmetu 

zgodovina ekskurzija ni le pouļni izlet, kot je pojem razloģen v enciklopedijah, ampak morda bolj 

oblika stvarnega pouka v zvrsti intenzivnega zgodovinskega sreļevanja z zgodovinskimi predmeti 

oziroma ostalinami (Trġkan, 2018). Uļenci na ekskurzijah spoznavajo najpomembnejġe 

zgodovinske dogodke, razvijajo zavest o narodni identiteti, seznanjajo se z ģivljenjem ljudi v 

posameznih zgodovinskih obdobjih, razvijajo spoġtovanje razliļnih kultur, pridobivajo v®denja o 

kulturni dediġļini v sploġnem okviru, razvijajo zgodovinsko miġljenje, uļijo se kritiļne presoje, 

razmiġljajo in delujejo medpredmetno (Uļni naļrt, 2011). 

S spoznavanjem zgodovinskih dogodkov, ģivljenja ljudi, njihovih raznovrstnih dejavnosti in 

ustvarjalnosti zgodovina uļence ne le seznanja z izkuġnjami prejġnjih rodov, ampak hkrati prispeva 

in mora prispevati k razvijanju uļenļevega obļutka pripadnosti skupnosti, postopnemu 

oblikovanju njegovega zgodovinskega miġljenja in osebnostnega razvoja. Razliļni primeri iz 

narodne zgodovine in slovenske zgodovinske izkuġnje prispevajo k oblikovanju slovenske narodne 

zavesti in identitete (Uļni naļrt, 2011). 

V 9. razredu so uļenci, zaradi izkuġenj v predhodnih razredih, vajeni dela na terenu. Opazovanje 

je miselni proces pridobivanja informacij prek ļutil. Po navadi gre za zbiranje novih informacij iz 

okolja (Marzano idr., 1988). Kljuļne postaje prve ekskurzije so Gen-i Krġko, Grad Rajhenburg v 

Brestanici, Repnice Najger, Slom in Anton Martin Slomġek ter Olimje. Kljuļne postaje druge 

ekskurzije so Solkanski most, Sabotin (Sabotin ï park miru), Brda, Stolp Gonjaļe, Ġmartno v 

Brdih, Tone Kralj (poslikave cerkve v Ġmartnem), Alojz Gradnik (spomenik pri gradu na 

Dobrovem). Uļenci toļno ved·, kaj uļitelji na ekskurzijah in po njih od njih priļakujemo. Na 

ekskurzijo gredo s predhodnimi navodili, v katerih je napisano, na kaj naj bodo ġe posebej pozorni, 

katere dokaze naj fotografirajo in predloģijo pri poroļilu. Pri teh navodilih uļitelj izhaja iz 

uļenļevih izkuġenj in pridobljenega znanja, k postavljanju vpraġanj spodbuja tudi uļence. 

Zastavlja odprta, problemska vpraġanja, ki spodbujajo razmiġljanje, in uļencem omogoļa dovolj 

ļasa za odgovore. Sprejema vse odgovore in znanje izgrajuje tudi na nepravilnih in delnih 

odgovorih (Brodnik idr., 2018). Nekateri uļenci zapiġejo zgodbe po igri vlog, ubesedijo svoja 

obļutja, napiġejo pesmice, drugi sestavijo kvize ali kriģanke. Vsi uļenci vriġejo pot v zemljevid 

Slovenije in si pri posameznih postankih zabeleģijo pomembnejġe podatke. S pomoļjo teh zapisov 

kasneje v ġoli preverimo in utrdimo, vļasih tudi ocenimo znanje. Ekskurzijo s terenskim delom 

uļitelji na naġi ġoli ġtejemo pod inovativno uļno okolje, ker metoda uļenja z odkrivanjem po 

navadi motivira tudi uļence, ki jih manj zanimajo ġolski predmeti in uļna snov. Na ekskurzijah 
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uļenci skupinsko oziroma timsko sodelujejo in iġļejo reġitve, kar pozitivno vpliva na klimo v 

razredu, po drugi strani pa gradi posameznikovo samozavest. Pri uļencih spodbuja odgovornost 

do kulturne in naravne dediġļine ter gradi pozitiven odnos do gibanja, kar je danes izjemno 

pomembno.  

Navodila sestavimo uļitelji razliļnih predmetov. Tako so uļenci aktivni pri slovenġļini, geografiji, 

zgodovini, biologiji itd. S takim naļinom dela uļitelji skupaj z uļenci ustvarimo veļpredmetne 

kurikularne povezave. To so tiste, ki poveģejo uresniļevanje uļnih ciljev in izvajanje veļ 

predmetov kurikula oz. uļitelje veļ predmetov na ġoli in s tem omogoļijo boljġe, uļinkovitejġe 

doseganje ciljev vseh sodelujoļih predmetov oz. uresniļitev nekega nadpredmetnega 

kurikularnega cilja (Rutar Ilc idr., 2010). 

Uļenci gredo radi na ekskurzije. Ko se sreļamo z bivġimi uļenci povejo, da so si najbolj od vsega 

zapomnili ravno ekskurzije, saj je uļenje v naravi drugaļno, inovativno. Uļitelji imajo veliko dela 

s pripravo ekskurzije. Ļe je ta dobro zasnovana, so na ekskurziji uļenci aktivni, uļitelji jih po 

potrebi usmerjamo in podpiramo, zadovoljstvo pa je obojestransko. 

Kljuļne besede: ekskurzija, medpredmetno povezovanje, teren, opazovanje, uļenje 

 

Extended Abstract 

 

At the Anton Martin Slomġek Primary School in Vrhnika we organize the field trips ourselves. 

Our students attend two field trips in the sixth, seventh, eighth and ninth grade. The team of 

teachers arranges and prepares various activities in advance for a particular field trip, depending 

on the place and landscape we are going to. In the subject of history, a field trip is not only an 

educational trip, as the concept is explained in encyclopaedias, but perhaps more a form of factual 

instruction in the form of intensive historical encounters with historical objects or remains (Trġkan, 

2018). On field trips, students learn about the most important historical events; develop awareness 

of national identity; learn about people's lives in individual historical periods; develop respect for 

different cultures; gain knowledge of cultural heritage in general; develop historical thinking; learn 

critical judgment; think and act interdisciplinary. 

By learning about historical events, people's lives, their diverse activities and creativity, history 

not only acquaints students with the experiences of previous generations, but also contributes to 

the student's sense of community, gradually shaping his/her historical thinking and personal 

development. Various examples from national history and Slovene historical experience contribute 

to the formation of Slovene national consciousness and identity (Uļni naļrt, 2011). 

In the ninth grade, students are already accustomed to working in the field because of their 

experience in previous grades. Observation is the mental process of obtaining information through 

the senses. It is usually a matter of gathering new information from the environment (Marzano et 

al., 1988). The key stops on the first field trip are: Gen-i Krġko; Rajhenburg Castle in Brestanica; 

repnice caves in Najger; the village Slom and Anton Martin Slomġek; Olimje. The key stops on 

the second field trip are: the Solkan bridge; Sabotin (Sabotin ï peaceful place); Brda; the Gonjaļe 

tower; Ġmartno v Brdih; Tone Kralj (his paintings in the church of Ġmartno); Alojz Gradnik (a 
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monument to the poet next to Dobrovo Castle). Students know exactly what teachers expect from 

them on and after field trips. They go on a field trip with preliminary instructions, which mention 

what they should pay special attention to, what evidence they should photograph and present in 

the report. In these instructions, the teacher draws on the student's experience and acquired 

knowledge, and encourages students to ask questions. The teacher asks open, problematic, 

thought-provoking questions and gives students plenty of time to answer. The teacher accepts all 

answers and builds knowledge on incorrect and partial answers (Brodnik et al., 2018). Some 

students write stories after role-playing, articulate their feelings, write songs; others compose 

quizzes or crossword puzzles. All students draw a path on the map of Slovenia and record 

important information at individual stops. With the help of these records, later in school we check 

and consolidate, sometimes even grade knowledge. 

The instructions are compiled by teachers of various subjects. Thus, students are active in Slovene 

language, geography, history, biologyé In this way, teachers work with students to create multi-

subject cross-curricular links. These connect the realization of learning goals and the 

implementation of several curricular subjects or teachers of several subjects at the school, thus 

enabling better, more efficient attainment of the goals of all participating subjects or of a cross-

curricular objective (Rutar Ilc et al., 2010). 

Students like to go on field trips. Whenever we meet former students, they say that they remember 

the field trips the most, because outdoor learning is different. Teachers have a lot of work to do in 

preparing the field trips. If they are prepared well, then students do most of the work on the field 

trip, and the satisfaction is mutual. 

Keywords: field trip, interdisciplinary teaching, field, observation, learning 
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POTRKAJ, NA LES, ZA SREĻO!/KNOCK  ON WOOD FOR LUCK ! 

 

Nuġa Berendijaġ 

Osnovna ġola Janka Padeģnika, Maribor 

nusa.zv@gmail.com  

 

Razġirjeni povzetek 

 

Z vraģami in vraģeverjem se sooļamo vsak dan. Ġe posebno v teh nenavadnih ļasih se ljudje, ġe 

bolj kot kadar koli prej, zatekajo k raznim vedeģevalkam in oprezajo za razliļnimi znamenji, ki bi 

jim pokazala, da so na pravi poti. 

Na sploġno velja prepriļanje, da je praznoverje nastalo po ģelji za razlago ģivljenja in naravnih 

pojavov, ki jih ļlovek dotlej ni mogel razumeti in je bil ob njih nemoļen. Povezano je s ļlovekovo 

potrebo po varnosti in zanesljivosti (Ovsec, 2001, str. 31ï39). 

Pri pouku se vļasih pojavi kakġno zanimivo vpraġanje, na katerega ne vemo natanļnega odgovora. 

Tokrat nas je na to napeljal zapis, ki je kroģil na socialnih omreģjih, v katerem je avtor, Ġpanec po 

rodu, pripovedoval o svojih zapletih z razumevanjem naġih frazemov. Pri pouku smo odprli to 

temo pri obravnavi besednih zvez, in sicer frazemov. Ker smo ustvarjalni in kreativni, odprti za 

nove naļine pouka, smo tokrat ġli zunaj okvirov uļnega naļrta in se lotili raziskovalne naloge. 

Uļitelji smo si zadali nalogo, da bomo uļence spodbujali v ustvarjalnosti.  

Priġli smo na idejo, da bi raziskali naġe vraģe, raziskovalno nalogo pa bi lahko razġirili tako, da bi 

jih primerjali z vraģami v kakġni drugi drģavi. Najbolj zanimiva se nam je zdela Argentina, saj tam 

ģivi veliko priseljenih Slovencev.  

Z raziskovalno nalogo so se ukvarjale tri uļenke 8. razreda. Raziskovalno nalogo smo uvrstile v 

podroļje kulturne dediġļine, v povezavi s slovenġļino in zgodovino. Na naġi ġoli ģe vrsto let 

sodelujemo z Zvezo prijateljev mladine, ki v okviru programa Mladi za napredek Maribora vsako 

leto organizira tekmovanje na podroļju raziskovalnih nalog, zato smo se odloļili, da bomo tokrat 

sodelovali z naġo raziskovalno nalogo. 

Cilj v naġi raziskovalni nalogi je bil ugotoviti, kako so vraģe nastale in od kod izvirajo, saj iz 

njihovega izvora lahko veliko izvemo o ģivljenju v preteklosti. Zaradi nove znanosti in podprtosti 

z dokazi smo prepriļani, da po svetu nove vraģe ne nastajajo veļ. Vraģe so se stoletja ohranjale, 

predvsem iz roda v rod, vendar pa jih je zagotovo veliko utonilo v pozabo.  

Segli smo po literaturi in raziskali njihov izvor. Ugotovili smo, da je tudi literature na to temo 

malo. Zanimalo nas je, ali so vraģe v Argentini podobne naġim ali se pa moļno razlikujejo. V ta 

namen smo izvedli intervju z argentinsko druģino, katere ļlani so potomci slovenskih priseljencev, 

vendar so vsi rojeni v Argentini.  

Vemo, da v digitalni dobi navade in vraģe tonejo v pozabo, zato smo se pozanimali, ali naġi vrstniki 

poznajo vraģe, jih uporabljajo v vsakdanjem ģivljenju in vanje verjamejo. Izvedli smo anketo na 
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naġi ġoli. Na podlagi zbranih rezultatov smo zapisali nekaj najpogostejġih vraģ v Sloveniji in 

Argentini. Vraģe smo razdelili na tri skupine, pregledali vraģeverja po svetu ter zapisali njihov 

pomen. 

Ugotovili smo, da so vraģe nastale iz ģelje po razlaganju ģivljenja in naravnih pojavov, ki jih ļlovek 

ni bil sposoben razumeti in ob katerih je bil nemoļen. Iz pisnih virov in iz intervjuja smo ugotovili, 

da se naġe in argentinske vraģe razlikujejo. Sliġali smo veliko novih in nam neznanih vraģ. Vendar 

pa smo spoznali, da imamo nekatere vraģe vseeno skupne. Na naġe veliko preseneļenje smo 

spoznali, da uļenci naġe ġole poznajo vraģe, pribliģno polovica jih sicer ni vraģeverna, vendar 

nekateri uporabljajo razne talismane za sreļo. Nepriļakovano pa so uļenci poznali kar nekaj vraģ 

iz tujine oziroma drugih deģel. Menili smo, da teh odgovorov ne bomo dobili ï glede na stanje 

vraģ v Sloveniji, ki so v zatonu. Ģeleli smo izvedeti, ali je najbolj znana vraģa v Sloveniji èļrna 

maļka, ki preļka cestoç, saj se je nam zdelo, da je to naġa najpogostejġa vraģa. Iz anketnega 

vpraġalnika smo izvedeli, da uļenci naġe ġole najbolj verjamejo v vraģo èpetek, trinajstiç. Najbolj 

zanimiva nam je bila argentinska, in sicer vraģa o èrdeļih lasehç, ki pravi, da rdeļelasi ljudje 

prinaġajo nesreļo, zato ļe vidiġ ģensko z rdeļimi lasmi, se moreġ dotakniti leve strani prsi, ļe 

moġkega, pa za desno stran.  

Namen naġe raziskovalne naloge je bil vzpodbuditi kreativnost uļencev in narediti pouk drugaļen 

in zanimiv, saj se uļitelji zavedamo problema monotonije, ki 'ubija' radovednost, zato smo si zadali 

nalogo, da bomo uļence spodbujali v ustvarjalnosti. Ģe to, da so priġli na zamisel o raziskovalni 

nalogi, je bila zanje novost, uvod v ustvarjalnost. Ko smo po zaļetnih preseneļenjih in 

kompleksnosti raziskovalne naloge zaļeli konļno raziskovati in delati, se je marsikje zataknilo, 

vendar je radovednost reġila vse prepreke. Tokrat sem jih spodbujala, da se pri postavljanju 

hipotez, vzdrģijo prenagljenih sodb. Sestaviti anketni vpraġalnik, je bila ġe ena novost, kjer so 

morali uporabiti ustvarjalnost in znanje. Ģelela sem, da so odprti za nove izkuġnje, ravno zato smo 

posegli po intervjuju z argentinsko druģino. Za uļence je bila to predvsem nova in zanimiva 

izkuġnja. Ko so naleteli na negotovost in kompleksnost, predvsem pri analizi podatkov, smo skupaj 

z radovednostjo ter umirjenostjo reġevali teģave. Spodbujala sem jih, da so bili pogumnejġi v 

izraģanju, ter krepila njihovo samozavest. Uriti smo se morali tudi v fleksibilnosti, saj so vedno 

znova v ospredje postavljali svoje potrebe in ne ģelje in zamisli skupine. Ponosni so bili na svoj 

doseģek, vendar sem jim zamajala temelje, ko sem jih izzvala, kje bi bil ta doseģek druģbeno 

uporaben. Tudi to so premagali z na novo nauļenimi vrlinami ustvarjalnosti in pripravili kulturni 

dan na temo vraģ, ki ga bomo izvedli naslednje ġolsko leto. 

Upamo, da naġe zanimive vraģe ne bodo utonile v pozabo in da jih bodo prihodnje generacije znale 

ohranjati in spoġtovati, saj je naġa kulturna dediġļina na tem podroļju zelo bogata. 

Kljuļne besede: vraģa, izvor vraģ, verovanje, Argentina, kulturna dediġļina 

Extended Abstract 

 

We encounter superstition every day. Especially in these strange times, when people are turning to 

fortune tellers more than ever, looking for signs that would let them know they are on the right 

path. 
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It is generally believed that superstition was created in the desire to explain life and the natural 

phenomena which people were at the time unable to understand and were powerless against. It is 

connected with the human need for safety and reliability (Ovsec, 2001, pp. 31ï39). 

An interesting question sometimes arises during lessons to which we do not know the exact answer. 

On this occasion, the reason for the question was a post being shared on social media in which the 

author of Spanish descent talked about his difficulty in understanding our idioms. We tackled this 

topic in class when discussing phrases, namely idioms. Because we are creative and open to new 

methods of instruction, we went beyond the curriculum framework and tackled a research 

assignment. We, the teachers, tasked ourselves with encouraging the students' creativity.  

We came up with the idea to research our superstitions and to expand the research assignment by 

comparing our superstitions with those of another country. We found Argentina the most 

fascinating because many Slovenian immigrants live there.  

The research assignment was performed by three female eighth-grade pupils. We classified the 

research assignment under cultural heritage, in connection with Slovenian language and history. 

Our school has been collaborating with the Slovenian Association of Friends of Youth for many 

years now; under the programme ñMladi za napredek Maribora/Youth for the Progress of 

Mariborò the association organises an annual research assignment competition, so we decided to 

participate with the above-mentioned assignment. 

The aim of our research assignment was to discover how superstitions were created and where 

they originate from, because their origin can tell us a great deal about life in the past. Due to new 

science and evidence-based discoveries we are convinced that new superstitions are no longer 

being created around the world. Superstitions have been preserved through the centuries, mostly 

from generation to generation, yet many must have been forgotten.  

We looked up the literature and researched their origin. We discovered that there was not much 

literature on the topic. We were interested in whether superstitions in Argentina are similar to ours 

or completely different. For this purpose, we conducted an interview with an Argentinian family, 

whose members are descendants of Slovenian immigrants but were all born in Argentina.  

We know that customs and superstitions are being forgotten in this digital age, so we inquired 

whether our peers are familiar with superstitions, use them in their daily lives, and believe in them. 

We conducted a survey at our school. Based on the results obtained, we wrote down some of the 

most common superstitions in Slovenia and Argentina. We divided the superstitions into three 

groups, examined superstitions around the world, and wrote down their meaning. 

We discovered that superstitions were created in the desire to explain life and the natural 

phenomena which people were unable to understand and were powerless against. Based on the 

written sources and the interview we realised that ours and Argentinian superstitions differ. We 

heard many new and unfamiliar superstitions. However, we also learnt that we have a few 

superstitions in common. Much to our surprise, we found out that the students at our school are 

familiar with superstitions; roughly half of them are not superstitious but some of them use various 
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good luck charms. Unexpectedly, the students knew quite a few superstitions from other countries. 

We thought we would not get these answers as superstition is in decline in Slovenia. We wanted 

to find out whether the most famous superstition in Slovenia is ña black cat crossing the roadò, 

because we felt it was the most common Slovenian superstition. The survey questionnaire 

informed us that the students at our school believe the most in the ñFriday, the thirteenthò 

superstition. The most interesting Argentinian superstition was the one about ñred hairò which 

says that red-haired people bring bad luck, so if you see a woman with red hair, you have to touch 

the left side of your chest, or the right side if you see a red-haired man.  

The purpose of our research assignment was to encourage students' creativity and to make lessons 

different and interesting, as we, teachers, are aware of the problem of monotony, which ñkillsò 

curiosity; that was why we tasked ourselves with encouraging the students' creativity. The very 

fact that they came up with the idea for a research assignment was new to them, an introduction to 

creativity. When we finally started researching and working after the initial surprises and 

complexity of the research assignment, we encountered many obstacles but our curiosity helped 

us to overcome them all. I encouraged them to refrain from hasty judgements when proposing the 

hypotheses. Compiling a survey questionnaire was another novelty, where they had to use their 

creativity and knowledge. I wanted them to be open to new experiences, which is why we decided 

to interview the Argentinian family. It was a new and interesting experience for the students. When 

they encountered ambiguity and complexity, especially when analysing the data, we solved our 

problems together through curiosity and calmness.  I encouraged them to express themselves more 

and boosted their self-confidence. They also had to learn to be flexible, because the students kept 

focusing on their own needs and not on the desires and ideas of the group. The students were proud 

of their achievements but I shook their confidence by challenging them to find a social application 

for this achievement. They overcame that too, using the newly learnt creative skills, and prepared 

a Culture Day on the topic of superstition, which will be implemented in the next school year. 

We hope that our interesting superstitions will not be forgotten and that future generations will 

know how to preserve and honour them, as we have a very rich cultural heritage. 

Keywords: superstition, origin of superstitions, belief, Argentina, cultural heritage 
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Razġirjeni povzetek 

Osnovna ġola Antona Martina Slomġka je ģe leta 2012 dobila naziv kulturne ġole. Ta naziv 

skuġamo upraviļiti. Uļitelji se trudimo po najboljġih moļeh, da uļencem pribliģamo umetnost in 

kulturo. V ta namen vsako leto organiziramo kulturni teden. Ģe samo ime pove, da gre za sklop 

kulturnih dogodkov, ki potekajo ves teden. V dopoldanskem ļasu se uļenci predstavijo preostalim 

uļencem na ġoli, na popoldanske aktivnosti in prireditve pa povabimo tudi starġe. 

Ġolsko leto 2020/2021 je bilo posebno zaradi epidemioloġkih ukrepov. Javnih prireditev nismo 

smeli organizirati, a smo se odloļili, da kulturni teden kljub temu izpeljemo. Odloļili smo se za 

virtualni naļin. Uļence smo posneli znotraj razredov (mehurļkov), saj se oddelki niso smeli 

zdruģevati. 

Vlada Republike Slovenije je leto 2021 razglasila za leto Josipa Jurļiļa, saj je minilo 140 let od 

njegove smrti, in Josipa Ipavca, ker se spominjamo 100. obletnice njegove smrti. Oba umetnika 

imata isto ime, zato je padla ideja, da prireditev poimenujemo Josip2 (Josip na kvadrat). 

Z uļenci smo se lotili organizacije dogodka. Zaļeli smo z raziskovanjem njunih ģivljenj in del. 

Takoj smo ugotovili, da je veliko veļ napisanega o Josipu Jurļiļu kot o Josipu Ipavcu. Odloļili 

smo se, da na zaļetku predstavimo njuni ģivljenji in nato predstavimo nekaj del Josipa Jurļiļa. 

Ġestoġolci so se takoj spomnili, da smo pri slovenġļini brali odlomek o Krjavlju. Odloļili so se, da 

ga zaigrajo. S pregledovanjem Jurļiļevih del smo ugotovili, da ni bil samo pisatelj, ampak tudi 

pesnik. Z uļenci smo izbrali tri njegove pesmi (Sinļkovo vpraġanje, Doma in Dvom) in jih 

predstavili. Ena od uļenk je pesem interpretativno prebrala, med branjem pa so preostali uļenci 

igrali vsebino pesmi.  

Osmoġolci so raziskovali Jurļiļevo prozo. Ugotovili so, da so na njegovo ustvarjanje pomembno 

vplivale pravljice, anekdote in pripovedke iz ljudskega izroļila, ki mu jih je pripovedoval ded. Vse 

te pripovedi je zbral in izdal v zbirki Spomini na deda. Ena izmed teh pripovedi so tudi anekdote 

iz ģivljenja Vrbana Smuka, ki je bil samostojni lastnik zadnje koļe za vasjo. Uļenci so se med 

prebiranjem njegovih anekdot zelo zabavali. Odloļili so se, da eno zaigrajo. Skupina uļenk je 

prozno besedilo spremenila v dramskega. Vse nastope smo povezali v celoto, napisali vezno 

besedilo in prireditev popestrili z glasbenimi toļkami. 

Vse nastope smo morali posneti. Knjiģnica se je spremenila v oder, v prostor za snemanje. Vse 

toļke smo posneli in jih zmontirali v en posnetek, ki je bil objavljen na spletni strani naġe ġole in 

so si ga lahko ogledali vsi na povezavi:  

https://www.thinglink.com/scene/1433371895834607618?buttonSource=viewLimits.   
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V ļasu dela na daljavo smo vsi pogreġali druģbo, pogovor in sodelovanje. Pri organizaciji kulturne 

prireditve so se uļenci zopet druģili, sodelovali in ustvarjali. Ugotovili smo, da smo skupaj 

moļnejġi in bolj ustvarjalni. S tem smo upraviļili slogan naġe ġole: èSkupaj zmoremo in znamo.ç 

Kljuļne besede: Josip Jurļiļ, Josip Ipavec, kulturni teden, kulturna prireditev, izobraģevanje na 

daljavo 

Extended Abstract 

The Anton Martin Slomġek Primary School was named a cultural school in 2012. We are trying 

to justify this title. Teachers do their best to bring art and culture closer to students. For this 

purpose, we organize a cultural week every year. As the name itself suggests, it is a set of cultural 

events that take place throughout the week. In the morning, students introduce themselves to other 

students at the school, and we also invite parents to afternoon activities and events. 

The 2020/2021 school year was special due to the epidemiological measures. We were not allowed 

to organize public events, but we decided to carry out a cultural week at our school anyway. We 

opted for the virtual mode. Students were filmed within classes (bubbles) as classes were not 

allowed to merge. 

The Government of the Republic of Slovenia declared 2021 the Year of Josip Jurļiļ, as 140 years 

had passed since his death, and of Josip Ipavec, because we commemorated the 100th anniversary 

of his death. Both artists have the same first name, so we came up with the idea to name the event 

Josip2 (Josip squared). 

We started organizing the event with the students. We started by exploring their lives and works. 

We immediately found out that much more has been written about Josip Jurļiļ than about Josip 

Ipavec. We decided to present their lives at the beginning and later on also present some works by 

Josip Jurļiļ. Sixth graders immediately remembered that we had read a passage about the character 

Krjavelj in Slovene language class. They decided to act it out. By reviewing Jurļiļ's works, we 

found out that he was not only a writer, but also a poet. We selected three of his poems with the 

students ("Son's Question", "Home" and "Doubt") and presented them. One of the students read 

the poem interpretatively, while the other students also acted out the content of the poem while 

reading. 

Eighth graders researched Jurļiļ's prose. They found that his creations were significantly 

influenced by the fairy tales, anecdotes and folk tales told to him by his grandfather. He collected 

and published all these stories in the collection Grandpa's Memoirs. One of these stories contains 

anecdotes from the life of Vrban Smuk, who was the independent owner of the last hut behind the 

village. The students had a lot of fun reading his anecdotes. They decided to enact one. A group 

of students volunteered to turn the prose work into drama. We connected all the performances into 

a whole, wrote the linking text, and enriched the event with musical numbers. 

We had to record all the performances. The library turned into a stage, a recording space. We 

recorded all the numbers and edited them into one clip, which was posted on our school's website 

and could be viewed by everyone  
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(https://www.thinglink.com/scene/1433371895834607618?buttonSource=viewLimits).  

While working remotely, we all missed the company, conversation, and collaboration. In 

organizing the cultural event, the students socialized, participated and were creative again. We 

found that together we are stronger and more creative. With this, we justified the slogan of our 

school: "Together we can do it and we know how to." 

Keywords: Josip Jurļiļ, Josip Ipavec, cultural week, cultural event, distance education 
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KULINARIKA IN CANKAR/ CUISINE AND CANKAR  

Martina Kokelj  

Osnovna ġola Antona Martina Slomġka, Vrhnika  

martina.kokelj@gmail.com 

 

Razġirjeni povzetek 

Na Osnovni ġoli Antona Martina Slomġka Vrhnika ģe drugo leto zapored sodelujemo na Dnevih 

evropske kulturne dediġļine. Ģe samo ime projekta pove, da gre za projekt evropskih drģav pod 

okriljem Sveta Evrope in Evropske komisije. Prireditelji vsako leto izberejo raznovrstne teme, s 

katerimi ģelijo domaļi javnosti, Evropejcem in svetu predstaviti kulturno dediġļino Evrope. 31. 

Dnevi evropske kulturne dediġļine so potekali med 25. septembrom in 9. oktobrom 2021 na temo 

Dober tek! 

Uļni naļrt za slovenġļino (2018) v poglavju Sploġni cilji navaja temeljne cilje predmeta, med 

katerimi so tudi oblikovanje osebne in narodne identitete, ġirjenje obzorja in spoznavanje svoje 

kulture in kulture drugih v evropskem prostoru in ġirġe. Na naġi ġoli dajemo velik poudarek 

spoznavanju kulturne dediġļine kraja in celotne drģave, zato organiziramo kulturni dan, na katerem 

uļenci pet ġolskih ur spoznavajo kulturno dediġļino in ustvarjajo. Bogataj (1992) pravi, da je treba 

zamenjati stalne pedagoġke prakse pri pouļevanju kulturne dediġļine z odkrivanjem in 

raziskovanjem, pri ļemer so uļenci aktivni. To lahko doseģemo z razliļnimi delavnicami. 

Teme Dober tek! se nismo lotili na klasiļen naļin z raziskovanjem kulinarike in prehranjevanja v 

kraju in Sloveniji, ampak smo stopili iz okvirov in zaļeli razmiġljati o kulinariki v literaturi. V 9. 

razredu pri slovenġļini obravnavamo Ivana Cankarja, ki je hkrati tudi naġ sokrajan, Vrhniļan. 

Raziskovali smo kulinariko v Cankarjevih ļrticah. Kulturni dan je bil razdeljen na dva dela. V 

prvem delu so bili uļenci razdeljeni v pet skupin. Vsaka skupina je dobila eno izmed Cankarjevih 

ļrtic, ki so jo najprej prebrali. Med branjem so morali biti pozorni na hrano, ki je omenjena v 

zgodbi. Po branju so oblikovali osnutke za plakat, ki so ga morali izdelati. Plakat je moral 

vsebovati izpisane osebe, dogajalni kraj in ļas, doloļanje teme ļrtice, kratko obnovo in hrano, ki 

jo je omenil Cankar. V drugem delu kulturnega dneva so uļenci ustvarjali. Najbolj poznana 

Cankarjeva ļrtica je prav gotovo Skodelica kave. Ģe zjutraj smo skuhali kavo, da se je ohladila, da 

smo lahko z njo risali. Uļenci so se lahko sami odloļali, kaj bodo risali. V razredu smo razstavili 

razliļne starinske predmete, ki so jih lahko risali.  

Po konļanem kulturnem dnevu smo z uļenci naredili evalvacijo in ugotovili, da smo spoznali 

veliko novega in se veliko nauļili, ne samo o samem pisatelju Ivanu Cankarju, ampak tudi o ļasu, 

v katerem je ģivel, in prehranjevalnih navadah tistega ļasa. V njegovih delih smo zaznali, da je 

moral biti kot otrok pogosto zelo laļen, saj to nenehno omenja v svojih delih.  

Za konec smo svoja dela razstavili v ġolski avli. Panoje smo okrasili s plakati, slikami, ki smo jih 

narisali s kavo, in izrazi za hrano, ki jih Cankar uporablja v svojih delih. Ena od uļenk je razstavo 

predstavila. Predstavitev smo posneli. Vse smo objavili na ġolski spletni strani in na spletni strani 

Dnevov evropske kulturne dediġļine. 
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Uļenci so pri svojem delu uģivali. Pet ġolskih ur so samostojno raziskovali in ustvarjali, medtem 

ko je bil uļitelj samo mentor, usmerjevalec in pomoļnik.  

Kljuļne besede: kulturna dediġļina, kulturni dan, Ivan Cankar, ļrtica, ustvarjanje s kavo 

Extended Abstract  

For the last two years, the Anton Martin Slomġek Primary School in Vrhnika has been participating 

in the European Cultural Heritage Days. As the name of the project suggests, it is a project of 

European countries under the auspices of the Council of Europe and the European Commission. 

Each year, the organizers choose a variety of themes to present the cultural heritage of Europe to 

the local public, Europeans and the world. 31st European Heritage Days took place between 25 

September and 9 October 2021 on the theme of ñEnjoy Your Meal!ò 

The general objectives in the Curriculum for Slovene Language (Uļni naļrt. Slovenġļina, 2018) 

state the basic objectives of the subject, including the formation of personal and national identity, 

broadening horizons, and getting to know one's own culture and the culture of others in Europe 

and beyond. At our school, we place great emphasis on learning about the cultural heritage of our 

town and the entire country, so we organize a cultural day, where students learn about cultural 

heritage. They are creative and explore the content for five school lessons. Bogataj (1992) says 

that it is necessary to replace the constant pedagogical practices in teaching cultural heritage with 

a discovery and research approach and with students being active. This can be achieved through 

various workshops. 

We did not start theme ñEnjoy Your Meal!ò in the classical way by researching cuisine and 

nutrition in the town and in Slovenia, but we stepped out of the box and started thinking about 

cuisine in literature. In the ninth grade, we discuss Ivan Cankar in Slovene language lessons, who 

was also from Vrhnika. We researched cuisine through Cankar's short stories. The cultural day 

was divided into two parts. In the first part, the students were divided into five groups. Each group 

was given one of Cankar's short stories, which they read first. While reading, they had to pay 

attention to the food that appears in the story. After reading, they made a draft of the poster they 

had to make. The poster had to contain the characters, the place and time of the events, the theme 

of the short story, a brief summary, and the food mentioned by Cankar. In the second part of the 

cultural day, the students were creative. Cankar's most famous short story is certainly A Cup of 

Coffee. We cooked some black coffee in the morning and cooled it down so we could draw with 

it. Students were able to decide for themselves what they wanted to draw. In a classroom, we 

exhibited a variety of antique items that they chose to draw. 

After the cultural day, we did an evaluation with the students and found out that we learnt a lot, 

not only about the writer Ivan Cankar, but also about the period in which he lived and about the 

eating habits of that time. In his works, we perceived that he must have been very hungry as a 

child, as he constantly mentioned that in his works. 

Finally, we exhibited our works in the school lobby. We decorated the billboards with posters, the 

pictures we drew with coffee, and the food expressions that Cankar uses in his works. One of the 
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students presented the exhibition and we recorded her presentation. We published everything on 

the school website and on the European Heritage Days website. 

The students enjoyed their work. Through five school lessons they independently researched and 

created, while the teacher was only a mentor, guiding and helping. 

Keywords: cultural heritage, cultural day, Ivan Cankar, short story, creating with coffee 
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OHRANJANJE BRIĠKE KULTURNE DEDIĠĻINE S POMOĻJO 

RAĻUNALNIĠKE IGRE MINECFRAFT/  PRESERVATION OF GORIĠKA BRDA 

CULTURAL HERITAGE WITH THE HELP OF VIDEO GAME MINECRAFT  

 

Danica Aġļiĺ 

Osnovna ġola Alojza Gradnika, Dobrovo 

danica.ascic@os-dobrovo.si 

 

Razġirjeni povzetek 

Uvod 

Digitalne tehnologije so odprle nova vrata razliļnim oblikam interakcij, tudi na podroļju 

ohranjanja kulturne dediġļine, saj se je skrajġala virtualna razdalja med javnostjo in kulturno 

dediġļino. Spremenili so se oblike in naļini sprejemanja ter spoznavanja kulturne dediġļine. Med 

njimi se vedno bolj uveljavljajo raļunalniġke igre, ki so eden najbolj priljubljenih medijev digitalne 

komunikacije sodobnega ļasa in jih ne igrajo le otroci in mladostniki, temveļ tudi odrasli. Med 

njimi je tudi globalno prepoznana igra Minecraft, ki velja za najbolj prodajano vseh ļasov (Garcia-

Fernandez in Medeiros, 2019). Da bi uļence spodbudili k raziskovanju in spoznavanju lokalne 

kulturne dediġļine, ki je del njihove identitete, smo se z medpredmetnim povezovanjem geografije 

in izbirnega predmeta raļunalniġka omreģja v 9. razredu odloļili za poustvarjanju kulturne 

dediġļine Goriġkih brd v izobraģevalni razliļici Minecrafta ï igri, ki jo vsi uļenci zelo dobro 

poznajo.  

Minecraft kot didaktiļni pripomoļek 

Ļe je v preteklosti veljalo, da raļunalniġke igre pogosto ne ustrezajo naġim zahtevam po 

ustvarjanju in gradnji virtualnih svetov ter ne krepijo sodelovanja med uporabniki in elemente 

kulturne dediġļine uporabljajo samo za kuliso, pa sodobne igre ustvarjajo virtualne skupnosti, 

spodbujajo sodelovanje in predajajo nadzor nad potekom igre v roke uporabnika (Ellison Lewis in 

Evans N., 2016). Zaradi omenjenih lastnosti se odpirajo nove moģnosti spoznavanja in 

poustvarjanja kulturne dediġļine, ki prehaja v virtualni svet (Garcia-Fernandez in Medeiros, 2019). 

Educator Toolkit (2020) opisuje Minecraft kot igro v odprtem svetu, ki spodbuja ustvarjalnost 

uļencev in jim prinaġa uļne vsebine v varnem digitalnem okolju. Varno in spodbudno uļno okolje 

za kakovostno uļenje o kulturni dediġļini sooblikujeta tudi ġolski prostor skupaj z uļitelji (Gonza 

in Hus, 2016). Da bi bili v naġem procesu kar se da uspeġni, smo si pred zaļetkom zastavili 

natanļno doloļene cilje ter opredelili aktivnost uļencev v vlogi oblikovalcev in graditeljev 

kulturne dediġļine. Uļenci so medsebojno sodelovali v manjġih uļnih skupinah. Samo delo smo 

razdelili v tri faze, in sicer: raziskovanje in spoznavanje kulturne dediġļine, naļrtovanje gradnje 

ter gradnjo. Po vsaki zakljuļeni fazi je sledila medvrstniġka povratna informacija. Ker Minecraft 

sam po sebi nima tekmovalnega naļina, so uļenci delo opravljali v lastnem tempu ter se tako 

spopadali z izzivi in razvijali spretnosti, za uspeġno premagovanje le-teh. Znotraj igre so gradili 

briġke kulturne spomenike s pomoļjo razliļnih predmetov, elementov in materialov, ki jih igra 

ponuja. Pri tem so nastajali novi 3D-objekti, ki so jih uļenci prenesli iz resniļnega okolja v 

virtualni svet, hkrati pa so spremljali lasten napredek pri gradnji. 
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Sklep 

Proces spoznavanja briġke kulturne dediġļine in njeno poustvarjanje v virtualnem svetu 

izobraģevalne razliļice Minecraft je zaradi veļigralskega naļina in dela v skupinah pri uļencih 

krepilo veġļine na podroļju sodelovanja in komunikacije ter ustvarjalnosti in kritiļnega miġljenja. 

Ker igra omogoļa prosto ponovno vkljuļevanje in ker jo je mogoļe igrati na razliļnih napravah, 

so lahko uļenci prek neposrednega doģivljanja in analiziranja kulturne dediġļine, ne glede na 

prostor in ļas, skupaj dosegli zastavljene cilje. Pri tem so z aktivno udeleģbo razvijali inovativnost 

in ustvarjalnost, spopadali so se z reġevanjem problemov v virtualnem okolju ter usvajali veġļine 

sodelovalnega uļenja. 

 

Kljuļne besede: kulturna dediġļina, Minecraft, medpredmetno povezovanje, sodelovalno uļenje, 

Goriġka brda 

 

Extended Abstract  

Introduction  

Digital technologies have opened up new doors to various forms of interaction, also in the field of 

cultural heritage preservation, as the virtual distance between the public and the cultural heritage 

has been shortened. The methods of accepting and learning about cultural heritage have changed. 

Among them, video games, which are one of the most popular digital communication media of 

modern times, are gaining ground and are played not only by youth but also by adults. Among 

online games, Minecraft is globally recognized and is considered the best-selling game of all time 

(Garcia-Fernandez & Medeiros, 2019). In order to encourage students to explore and recognize 

the local cultural heritage, which is part of their identity, we decided to recreate the cultural 

heritage of Goriġka brda in the educational version of Minecraft ï a game that all students know 

very well. 

Minecraft as a teaching tool 

Whereas in the past video and online games often did not meet our requirements for creating and 

building virtual worlds and did not strengthen cooperation between users, using elements of 

cultural heritage only behind the scenes, modern online games create virtual communities, 

encourage cooperation, and hand over control of the game into the hands of the user (Ellison Lewis 

& Evans, 2016). Due to the mentioned features, new possibilities of getting to know and recreating 

the cultural heritage that is passing into the virtual world, are opening up (Garcia-Fernandez & 

Medeiros, 2019). The Educator Toolkit (2020) describes Minecraft as an open-world game that 

encourages students' creativity and brings them learning content in a secure digital environment. 

A safe and stimulating learning environment for quality learning about cultural heritage is also co-

created by the school setting together with teachers (Gonza & Hus, 2016). In order to be as 

successful as possible in our process, we set well-defined goals before the start and defined the 

activity of students in the role of designers and builders of cultural heritage. Students cooperated 

with each other in small study groups. The work itself was divided into three phases, namely: 

research and learning about cultural heritage; construction planning; construction. Each completed 
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phase was followed by peer feedback. Since Minecraft itself does not have a competitive mode, 

the students did the work at their own pace and in this way, they tackled the challenges and 

developed the skills to successfully overcome them. Within the game, Brda's cultural monuments 

were built with the help of various objects, elements and materials that the game offers. In doing 

so, new 3D objects were created, which the students transferred from the real environment to the 

virtual world, while at the same time monitoring their own progress in construction. 

Conclusion 

The process of learning about Brda's cultural heritage and recreating it in the virtual world of the 

educational version of Minecraft, thanks to the multiplayer mode and working in groups, 

strengthened students' skills of cooperation and communication, as well as creativity and critical 

thinking. Because the game allows for free reintegration and because it can be played on a variety 

of devices, students were able to achieve the set goals together through the direct experience and 

analysis of cultural heritage, regardless of space and time. In doing so, they actively developed 

innovation and creativity, tackled problem solving in the virtual environment and collaborative 

learning. 

 

Keywords: cultural heritage, Minecraft, cross-curricular integration, collaborative learning, 

Goriġka brda 
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Razġirjeni povzetek 

 

Inovativnost pomeni uvedbo neļesa novega, a tudi izpopolnitev ģe obstojeļega (Medmreģje 1). 

Ustvarjalnost je dejavnost, s katero doseģemo, da nekaj nastane na miselnem, praktiļnem, 

umetniġkem ali katerem koli podroļju. Bistvo inovativnosti in ustvarjalnosti je v kreativni 

naravnanosti, ki je pomembna za osebni in druģbeni razvoj, in ne (samo) v izjemnosti doseģkov. 

Prav tako kreativnost ni rezervirana za nadpovpreļne posameznike, temveļ je èlatentno prisotna 

v vsakem ļloveku, gre le za to, ali jo je mogoļe prebuditi, spodbuditiç (Lumsdaine in Blinks, v 

Pompe, 2011, str. 23) oz. kako lahko to storimo. V prispevku bomo zato: 

¶ razmiġljali o virih kreativnosti pri pouku geografije skozi pet stebrov in 

¶ navedli primere negovanja kreativnosti pri pouku geografije. 

Da bi lahko pomagali uļencem razvijati njihovo kreativnost, moramo kot uļitelji najprej negovati 

svojo (Alvarado, 2022). Pri tem se lahko opremo na: 

¶ steber pojmovanj uļenja in pouļevanja; 

¶ emocionalno-motivacijski steber; 

¶ organizacijsko-metodiļni steber; 

¶ steber didaktiļnih èorodijç; 

¶ steber vsebinskih izhodiġļ in namenov. 

Prvi steber je povezan z radovednim raziskovanjem naġih pojmovanj uļenja in pouļevanja. Le-ta 

se v profesionalnem razvoju spreminjajo, zato je dobro, da si posveļamo pozornost in smo 

(samo)reflektivni opazovalci. Nenazadnje sodobne metaanalitiļne raziskave kaģejo, da je eden 

izmed najbolj vplivnih virov kakovostnega uļenja uļitelj, ki si prizadeva razumeti uļinke lastnega 

pouļevanja ï po moģnosti v uļeļi se skupnosti (Koġir, 2019). Kako torej pojmujemo, dojemamo 

svojo vlogo uļitelja? Morda podobno vlogi natakarja (prenaġam izdelane vsebine uļencu v njemu 

prilagojeni obliki)? Kot vlogo kiparja (oblikujem sposobnosti in spretnosti uļencev) ali kot 

gorskega vodiļa (vodim uļenca pri samostojnem odkrivanju in zagotavljam pomoļ, ļe naleti na 
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ovire), morda kot vrtnarja (spodbujam njegov razvoj z zagotavljanjem primernih virov, spodbud)? 

(prirejeno po Marentiļ Poģarnik, 1998)  

Drugi, emocionalno-motivacijski steber je povezan s ļujeļnim in radovednim raziskovanjem 

naġega poļutja (kateri so moji interesi, zanimanja, v ļem najdem zadovoljstvo, kaj mi poraja 

navduġenje, kaj ļutim kot pomembno itd.) in z iskanjem naļinov, kako lahko krepimo lastno 

poļutje, ģivljenjsko in profesionalno motivacijo (Fosslien in West Duffy, 2022). Pomembno je 

tudi ozaveġļanje ovir ustvarjalnosti, ki smo jih morda hote ali nehote ponotranjili v svoji 

kumulativni avtobiografiji ï npr. ovirajoļa pojmovanja (v ġoli nisi zato, da se igraġ; v ġoli nisi 

zato, da misliġ po svoje; obstaja samo en pravi odgovor itd.), kulturne blokade (stereotipi, tabuji), 

socialne omejitve (avtoritarnost, pomanjkanje (samo)zaupanja itd.) in priuļene navade oz. 

emocionalne stiske (pesimizem, strah pred zavrnitvijo itd.) (po Pompe, 2011). Naġa pojmovanja 

in naravnanost so rodovitna zemlja za kaljenje semen kreativnosti pri uļencih. 

Tretji steber je povezan z ustvarjanjem nabora raznolikih metodiļnih pristopov (od preprostih 

drugaļnosti v snovanju uļnih priprav do bolj poudarjene igrifikacije pouka, raziskovalnega uļenja, 

projektnega dela, eksperimentiranja in razliļnih pristopov k uļenju na prostem, ki so srļika 

geografskega izobraģevanja in raziskovanja).  

Ļetrti steber predstavljajo razliļna didaktiļna orodja (od èkuhinjske geografijeç do mobilnih 

aplikacij), peti steber pa je povezan z bogastvom raznolike geografske vsebine. Le-ta, ġe posebej 

ideja trajnostnega razvoja (glej Pactful, 2022), daje globoko poslanstvo pouku geografije, kajti 

smisel kreativnosti je ne nazadnje v stremljenju k sodelovalnim in trajnostnim ģivljenjskim 

vrednotam. Naj pet stebrov polni rezervoar uļiteljev za kreativnost uļencev. 

Kljuļne besede: uļitelj, stebri inovativnosti in ustvarjalnosti, geografija 

 

Extended Abstract 

 

Innovation and creativity are related concepts. Innovation means the introduction of something 

new, but also the perfection or improvement of something that already exists (Medmreģje 1). 

Creativity is the ability to achieve something with our activity, whether in the mental, practical, 

technical, artistic or any other field. The essence of innovation and creativity is in the creative 

development orientation, which is important for personal and social development, and not (merely) 

in the exceptionality of achievements. Also, creativity is not reserved only for above-average 

individuals, but is "latently present in every person; it is only a question of whether it can be 

awakened, encouraged" (Lumsdaine & Blinks as cited in Pompe, 2011, p. 23) or how we can do 

that. In this paper we will: 

¶ Think about the sources of innovation and creativity in teaching geography through    

five pillars that support the development of creativity; 

¶ Give examples of fostering creativity in the teaching of geography. 
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In order to help students to develop their creativity, we as teachers must first nurture our own 

creativity (Alvarado, 2022). In doing so, you can equip yourself with: 

¶ The pillar of the concepts of learning and teaching; 

¶ The emotional-motivational pillar; 

¶ The organizational and methodological pillar; 

¶ The pillar of didactic "tools"; 

¶ The pillar of substantive starting points and intentions. 

 

The first pillar is related to the curious exploration of our notions of learning and teaching. These 

are the ones that change in our professional development, so it is good to pay attention and be 

(self-)reflective observers. Last but not least, modern meta-analytical research shows that one of 

the most influential sources of quality learning is the teacher who strives to understand the effects 

of their own teaching ï preferably in the learning community (Koġir, 2019). So how do we 

conceive or perceive our role as a teacher? Perhaps similar to the role of a waiter (I pass on the 

content to the student in a form adapted to them)? As a sculptor (shaping students' abilities), or as 

a mountain guide (guiding a student in self-discovery and providing help if they encounter 

obstacles); perhaps as a gardener (encouraging their development by providing appropriate 

resources, experience, incentives) (adapted from Marentiļ Poģarnik, 1998)? 

The second, emotional-motivational pillar is related to the vigilant and curious exploration of our 

well-being (What are my interests?; What do I find satisfaction in?; What inspires me?; What do 

I feel is important for me and for the common good?; What do I trust?) and finding ways in which 

we can strengthen our own well-being and our life and professional motivation (Fosslien & West 

Duffy, 2022). It is also important to raise awareness of the obstacles to creativity that we may have 

intentionally or unintentionally internalized in our cumulative autobiography ï e.g., barriers (you 

are not in school to play; you are not in school to think for yourself; there is only one right 

answeré), cultural blockages (stereotypes, taboos), social restrictions (authoritarianism, lack of 

(self-)confidenceé) and accustomed habits or emotional distress (pessimism, fear of rejection). 

Our notions and attitudes are fertile ground for germinating the seeds of creativity in students. 

The third pillar is related to creating a set of diverse organizational and methodological approaches 

(from simple differences in curriculum design to greater emphasis on gamification, research 

learning, project work, experimentation and different approaches to outdoor learning that are at 

the heart of geographical education and research).  

The fourth pillar is represented by various didactic tools (from "kitchen geography" to mobile 

applications) and the fifth pillar is related to the richness of diverse geographical content. This, 

especially the idea of sustainable development (see Pactful, 2022), gives the fundamental purpose 

to geography teaching, for the meaning of creativity is in the pursuit of the common good, of 

cooperative and sustainable values of life. Let the five pillars fill the teachers tank for student 

creativity. 

Keywords: teacher, pillars of innovation and creativity, geography 

 



 
137 

Glavni viri in literatura/Main References 

 

Alvarado, B. (2022). Cultivating a Creative Mindset.  

https://www.edutopia.org/article/cultivating-creative-mindset 

Fosslien, L. in West Duffy, M. (2022). Big feelings. How to Be Okay When Things Are Not Okay? 

[Tweet]. 

https://twitter.com/lizandmollie  

Koġir, K. (2019). "Teorije so eno, praksa pa nekaj ļisto drugega!": pomen z dokazi podprtih 

pristopov za reflektirano pouļevanje = "It may be all right in theory, but it will never work 

in practice!": the role of evidence-based approaches to reflective teaching. V Lipovec, A. 

(ur.), Vloga predmetnih didaktik za kompetence prihodnosti. Zbornik povzetkov, 1. izd. 

(str. 163ï164). Univerza v Mariboru, Univerzitetna zaloģba.  

Marentiļ Poģarnik, B. (1998). Kako pomembna so pojmovanja znanja, uļenja in pouļevanja za 

uspeh kurikularne prenove (prvi del). Sodobna pedagogika, 49(3), 244ï261. 

Medmreģje 1: Slovar slovenskega knjiģnega jezika 2014. Inġtitut za slovenski jezik Frana Ramovġa 

ZRC SAZU. www.fran.si  

Pactful. https://www.pactful.org/what-is-pactful/ 

Pompe, A. (2011). Ustvarjalnost in inovativnost. Geacollege.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.edutopia.org/article/cultivating-creative-mindset
https://twitter.com/lizandmollie
http://www.fran.si/
https://www.pactful.org/what-is-pactful/


 
138 

VKLJUĻEVANJE PODJETNOSTI V GEOGRAFSKI KURIKUL/ 

INTEGRATING ENTREPRENEURSHIP INTO THE GEOGRAPHICAL 

CURRICULUM  

 

Dr. Anton Polġak 

Zavod RS za ġolstvo 

anton.polsak@zrss.si 

 

Razġirjeni povzetek 

 

S kratkim prikazom podjetnostne kompetence, ki je ena izmed osmih sploġnih kompetenc 

vseģivljenjskega uļenja, ģelimo najprej razloģiti njen namen, nato pa jo povezati s cilji 

geografskega pouka v gimnazijah in na koncu ġe s podroļjem trajnostnega razvoja. Podjetnostno 

kompetenco smo opredelili kot kompetenco razliļnih ļlovekovih zmoģnosti in osebnostnih 

znaļilnosti ter kot kompetenco udejanjanja zamisli. Torej gre za kompetenco, kjer ni dovolj samo 

znanje oziroma vedenje samo po sebi, ampak je treba po moģnostih preiti tudi v ukrepanje, 

udejanjanje zamisli. Pri tem se pri geografiji nedvomno kaģe veliko priloģnosti, ġe zlasti na 

podroļju trajnostnega razvoja. 

Pri modelih oz. naļinih razvijanja podjetnostnih kompetenc smo poudarili potrebo, da je ne samo 

smiselno, ampak nujno podjetnostne kompetence razvijati pri vseh oblikah vzgojno-

izobraģevalnega dela v ġolah. Analiza predmetov v gimnaziji (Borstner, 2017) je pokazala, da sam 

zapis ġe ni dovolj, da se to v resnici zgodi. Kljuļna je spretnost uļiteljev pri izbiri didaktiļnih 

metod in pristopov s posebnim poudarkom na aktivni vlogi dijakov. Ugotavljamo, da je naļrtnega 

razvijanja podjetnostnih kompetenc v gimnazijah manj, kot bi to priļakovali glede na formalni 

zapis v prvinah uļnih naļrtov, kako bo ta problematika reġena v prenovljenih uļnih naļrtih (2022ï

), pa ta hip ne moremo predvidevati.   

Ker je uļni naļrt za geografijo v gimnazijah nastal 8 let prej kot evropski okvir EntreComp 

(Bacigalupo idr., 2016), ne moremo priļakovati, da bi vseboval vsa podroļja podjetnostne 

kompetence. Toda ne glede na to lahko ugotovimo, da so cilji s podroļja podjetnostne kompetence 

dokaj dobro umeġļeni tudi v uļni naļrt za geografijo. Avtorji so jih najprej opredelili v posebnem 

podroļju med desetimi sploġnimi podroļji kompetenc (Polġak idr., 2008, str. 14). V uļnem naļrtu 

je poglavju 2.2.9 Podjetnost zapisano, da dijaki pri geografiji razvijajo:   

¶ osnovne veġļine podjetniġkega obnaġanja (naļrtovanje, organiziranje, analiziranje, 

komuniciranje, dajanje napotkov, izpeljava naloge, vrednotenje ipd.);  

¶ osnovni vpogled in veġļine naļrtovanja razvoja v pokrajini ter njegovo izvedbo;  

¶ zmoģnost delati in se prilagajati skupini;  

¶ inovativnost, voljo do pobud ter zmoģnost dejavnega delovanja in pozitivnega odziva na 

prostorske spremembe;  

¶ zmoģnost prevzemanja odgovornosti, zmoģnost oceniti in po potrebi sprejeti tveganje;  

¶ zavedanje o nepredvidljivosti dolgoroļne zaposlitve ter potrebe iskanja in sprejemanja 

raznovrstnih priloģnosti. 
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Ugotavljamo, da je v uļnem naļrtu prepoznanih okrog polovica kompetenc, ki jih je kasneje 

opredelil EntreComp. Podobno velja tudi za druge predmete (Borstner, 2017).  

To kompetenco prepoznamo tudi pri nekaterih drugih poglavjih uļnega naļrta, tako med sploġnimi 

kot med podrobnimi oz. operativnimi cilji, razvidna pa je tudi med predlaganimi dejavnostmi 

dijakov za dosego predvidenih ciljev.  

Ena izmed kljuļnih poslanstev predmeta geografija je razumevanje pokrajinske strukture in s tem 

razumevanja medsebojnega vplivanja njenih sestavnih prvin ter (v gimnazijskem uļnem naļrtu) 

razvijanje veġļine, da lahko dijak po konļani gimnaziji aktivno odloļa o razvoju svoje lokalne 

skupnosti (in tudi ġirġe). Zato je razumljivo, da bomo znotraj teh sploġnih ciljev iskali kljuļne 

povezave s podjetnostno kompetenco. Tudi vkljuļevanje trajnostnega razvoja, ki je del prej 

omenjenega podroļja, predvideva zelo poglobljeno podjetnostno razmiġljanje. Cilji, ki naj bi jih 

usvojili dijaki na tem podroļju (Fridl idr., 2007a, 2007; Kuġar, 2008), se v veliki meri neposredno 

nanaġajo oz. povezujejo tudi s podjetnostmi kompetencami.  

Ker je med podjetnostnimi kompetencami tudi ustvarjalnost, se v tej povezavi kaģe tudi moģnost, 

da z izbranimi didaktiļnimi pristopi pri geografiji razvijamo tudi to kompetenco. Naloga uļitelja 

pri tem je, da jo poveģe najprej z izbranimi cilji in nato razvija ob uporabi najbolj ustreznih metod.  

Kljuļne besede: geografija, gimnazija, podjetnost, kompetenca, ustvarjalnosti 

 

Extended Abstract 

 

By briefly presenting the entrepreneurship competence, which is one of the eight general 

competences of lifelong learning, we first want to explain its purpose and then integrate it with the 

objectives of geography lessons in high schools and in the end with the field of sustainable 

development. We have defined the entrepreneurship competence as the competence of different 

human skills and personality traits, and as the competence of realizing one's ideas. Therefore, mere 

knowledge or knowledge by itself is not enough; we have to seize the opportunities and start taking 

action, realizing ideas. Geography class definitely provides many opportunities in this regard, 

especially in the field of sustainable development. 

In the models or methods of developing entrepreneurship competences we highlighted the fact that 

it would be not only sensible but necessary to develop entrepreneurship competences in all forms 

of educational work in schools. The analysis of subjects in high schools (Borstner, 2017) has 

shown that writing something down is not enough to actually make it happen. The key is the 

teachers' skillful choice of didactic methods and approaches with a special emphasis on the active 

role of high school students. We have found that systematic development of entrepreneurship 

competences in high schools is rarer than we would expect judging from how the curricula 

elements are formulated; as of yet we cannot envisage how this issue will be resolved in the revised 

curricula (2022ï ).   

Seeing that the geography curriculum for high schools was created 8 years before the European 

framework EntreComp (Bacigalupo et al., 2016), we cannot expect it to contain all the areas of 
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entrepreneurship competence. Regardless, we can see that the objectives relating to 

entrepreneurship competence are incorporated rather well in the geography curriculum. The 

authors first defined them within a special area among the ten general competence areas (Polġak 

et al., 2008, p. 14). Chapter 2.2.9 of the curriculum (ñEntrepreneurshipò) states that in geography 

class high school students develop:   

¶ Basic skills of entrepreneurial behavior (planning, organizing, analyzing, communicating, 

giving instructions, performing a task, evaluating, etc.);  

¶ Basic insight and the skills of planning development in the region and its implementation;  

¶ Ability to work in a group and adapt to it;  

¶ Innovativeness, willingness to show initiative, and the ability to be actively engaged and 

respond positively to spatial changes; 

¶ Ability to take responsibility, ability to assess and, if need be, take the risk;  

¶ Awareness of the unpredictability of long-term employment and of the need to look for 

and accept diverse opportunities. 

 

We have determined that roughly half of the competences later defined by EntreComp are 

identified in the curriculum. It is similar with other subjects (Borstner, 2017).  

We can also recognize this competence in a few other chapters of the curriculum, both among the 

general and the specific or operative goals; it is also noticeable among the proposed activities for 

high school students to achieve the envisaged goals.  

One of the key missions of geography class is an understanding of the landscape structure and 

consequently an understanding of the interaction of its components; another mission in the high 

school curriculum is the development of the student's skill to actively make decisions about the 

development of the local community (and beyond) after finishing high school. It is therefore 

understandable that we will be looking for key links with the entrepreneurship competence within 

these general goals. The incorporation of sustainable development, which is a part of the above-

mentioned area, also envisages in-depth entrepreneurial thinking. The goals that high school 

students are to achieve in this area (Fridl et al., 2007a, 2007; Kuġar, 2008) largely refer directly to 

or are associated with entrepreneurship competences.  

Since creativity is an entrepreneurship competence, this integration also provides an opportunity 

to develop this competence in geography class with select didactic approaches. It is the teacher's 

task to connect it with the chosen goals and then develop it using the most appropriate methods.  

Keywords: geography, high school, entrepreneurship, competence, creativity 
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TEMATSKI ZEMLJEVIDI:  USTVARJALNOST NA STIĻIĠĻU ZNANOSTI, OBRTI, 

TEHNOLOGIJE IN UMETNOSTI/ THEMATIC MAPS: CREATIVITY AT THE 

CROSSROADS OF SCIENCE, CRAFTS, TECHNOLOGY AND ART 

 

Dr. Blaģ Repe 

Oddelek za geografijo, Filozofska fakulteta Univerze v Ljubljani  

blaz.repe@ff.uni-lj.si 

 

Razġirjeni povzetek 

 

Zemljevidi oziroma s tujko karte so posebna in uļinkovita oblika sporoļanja informacij o pokrajini 

ter obenem eden izmed uļinkovitih naļinov vizualnega sporazumevanja (Drozg in Hadner, 2016). 

Zemljevidi so nepogreġljiv pripomoļek ġtevilnih strok, ġe posebej geografije. V geografiji je 

zemljevid osnovno orodje in pripomoļek pri njegovem delu, spoznavanju zemeljskega povrġja in 

tolmaļenja pojavov na njem (Repe, 1999). V nasprotju s sploġnimi (topografskimi) zemljevidi je 

tematska kartografija osredotoļena na poudarjanje ene, dveh, redkeje veļ samostojnih tematik o 

naravnih ali druģbenih pojavih, njihovih medsebojnih odnosih ter njihovi razprostranjenosti v 

prostoru in ļasu. Izbira tem, ki jih lahko predstavimo na tematskih kartah, je skorajda neomejena 

(Urbanc idr., 2016). Zemljevid je grafiļno komunikacijsko sredstvo za podajanje geografskih 

informacij, zato je pomembno, da pri oblikovanju vseh elementov karte zadostimo tehniļnim, 

znanstvenim, grafiļnim, umetniġkim in komunikacijskim naļelom ter zahtevam. Zemljevid kot 

grafiļni izdelek, podaja informacije na vizualen naļin, zato je pomembno, da je pregleden, berljiv 

in podaja informacije na razumljiv naļin, saj lahko le tako doseģemo njegov namen . Ko je vsebina 

zemljevida razumljiva praktiļno vsakemu bralcu in omogoļa hitro in zanesljivo orientacijo v 

prostoru, tedaj je njen namen izpolnjen. Zemljevid mora tvoriti oblikovno in estetsko celoto 

(Marolt, 2016). Zasnova dobrega zemljevida pomeni pozorno in natanļno razmiġljanje o vsakem 

koraku procesa njegovega oblikovanja. Ko razmeġļamo posamezne elemente zemljevida, pazimo 

na njihov videz in velikost (glede na pomembnost), ki morajo biti skladni z namenom zemljevida 

oziroma informacijo, ki jo ģeli avtor zemljevida sporoļiti bralcu (Brewer, 2005). 

Ļe se ukvarjamo s kartografijo, pomeni, da znamo zemljevide izdelati, znamo s pomoļjo 

zemljevidov komunicirati in jih tudi beremo in prouļujemo. Z izdelavo zemljevidov se sreļamo 

zelo zgodaj. Preproste zemljevide prostoroļno riġejo ģe uļenci v osnovni ġoli. V nadaljevanju 

izobraģevanja pa naġ izobraģevalni sistem tej veġļini ne posveļa veliko pozornosti. Osredotoļi se 

na spoznavanje in branje, kjer zemljevid postane pripomoļek za spoznavanje naravnih in 

druģbenih elementov in procesov v pokrajini, njihove razmestitve ter medsebojnih odnosov. 

Izdelava zemljevida je namreļ zahtevna. Zahteva mnogo znanja in spretnosti. Uļenci dokaj dobro 

poznajo sestavine zemljevidov ter osnovna kartografska pravila. Medpredmetno, skupaj z likovno 

umetnostjo bi lahko spoznali osnove grafiļnega oblikovanja (barvne lestvice, simboli, vizualna 

komunikacija). Zatakne pa se v delu, ki je dejansko naredil kartografijo enostavnejġo in 

dostopnejġo. To so mobilna tehnologija pametnih telefonov z GNSS (GPS) tehnologijo, kopica 

dostopnih prostorskih in statistiļnih podatkovnih baz in raznovrstna raļunalniġka orodja 

(geografski informacijski sistemi). Z izjemno najmlajġe generacije glavnina uļiteljic/-ev 

enostavno ni dovolj tehniļno usposobljena ali veġļa teh orodij. Zahtevajo namreļ dodatna 
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izobraģevanja, napor in ļas. Nasprotno se uļenke/-ci teh vsebin ne bojijo, so jim blizu in jih hitro 

obvladajo. 

Poglavitna in izvorna teģava je, da sodobne vsebine izdelave tematskih zemljevidov, ki krepijo 

poznavanje in povezujejo tehnologijo, znanost in umetnost, niso na ustrezen naļin prisotne v uļnih 

naļrtih. Izdelava zemljevidov je poslediļno umaknjena v posamezne projekte maloġtevilnih 

tehnoloġkih zanesenjakinj/-ov, ki samostojno in s preskromnim priznanjem orjejo (digitalno) 

tehnoloġko ledino. Kar pa je za sodobno geografijo odloļno premalo. 

Kljuļne besede: kartografija, posebni zemljevidi, GIS, grafiļno oblikovanje, GNSS (GPS) 

 

Extended Abstract 

 

Maps are a particular way of effectively communicating information about the landscape, as well 

as one of the most effective modes of visual communication (Drozg & Hadner, 2016). Maps are 

an indispensable tool for many disciplines, especially geography. In geography, the map is the 

basic tool and aid in the teacher's work, in learning about the earth's surface and interpreting the 

phenomena on it (Repe, 1999). In contrast to general (topographic) maps, thematic cartography 

focuses on highlighting one, two, rarely several independent themes about natural or social 

phenomena, their interrelationships, and their distribution in space and time. The range of topics 

that can be represented on thematic maps is almost unlimited (Urbanc et al., 2016). The map is a 

graphic communication tool for conveying geographic information. Therefore, it is important that 

we comply with the technical, scientific, graphic, artistic, and communication principles and 

requirements when designing all map elements. The map as a graphic product presents information 

in a visual way. Therefore, it is important that it is transparent, readable, and presents the 

information in an understandable way, because only then can we achieve the purpose of the map. 

If the content of the map is understandable to virtually any reader and allows quick and reliable 

orientation in space, then it has fulfilled its purpose. The map must form a formal and aesthetic 

whole (Marolt, 2016). Creating a good map means carefully considering and preparing each step 

of the creation process. When arranging each element of the map, we pay attention to its 

appearance and size (depending on its importance), which must be consistent with the purpose of 

the map or with the information that the author of the map wants to convey to the reader (Brewer, 

2005). 

When we engage in cartography, it means that we know how to make maps, we know how to 

communicate using maps, and we also read and study them. We come into contact with 

mapmaking at a very early age. Simple, freehand drawings are already made by primary school 

pupils. However, as our education progresses, not much attention is paid to this skill. Instead, the 

focus is on cognition and on reading, where the map becomes a tool to learn about the natural and 

social elements and processes in the landscape, their location, and their relationships. Making a 

map is difficult. It requires a lot of knowledge and skill. Pupils are quite familiar with the 

components of a map and basic cartographic rules. Cross-curricular activities, along with the fine 

arts, could help them to learn the basics of graphic design (colour scales, visual communication 

symbols). However, we get stuck in the part that has actually made cartography easier and more 
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accessible. Namely, the mobile technology of smartphones with GNSS (GPS) technology, a 

number of accessible spatial and statistical databases, and a variety of computer tools (geographic 

information systems). With the exception of the younger generation, the majority of teachers are 

simply not experienced enough in using these tools. They require additional training, effort, and 

time. In contrast, pupils are not afraid of these contents; they can relate to them, and they master 

them quickly. 

The main and initial problem is that the modern content of making thematic maps, which 

strengthen knowledge and combine technology, science, and art, is not sufficiently present in the 

curriculum. As a result, mapmaking has retreated into individual projects by a small number of 

technology enthusiasts who independently plough the (digital) technology field with insufficient 

acknowledgement and notice. And that is decidedly too little for modern geography. 

Keywords: cartography, thematic maps, GIS, graphic design, GNSS (GPS) 
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Razġirjeni povzetek  

 

Prispevek predstavlja izkuġnjo prouļevanja zemljevida v preseļiġļu s kartografijo: z zemljevidi, 

vdelanimi v sodobno umetniġko prakso in v okviru umetniġkolikovnega projekta na Ġoli za risanje 

in slikanje v Ljubljani/Arthouse College of Visual Arts z izkuġnjo lastnega ustvarjalnega dela z 

zemljevidi.  

O zemljevidih lahko razmiġljamo znanstveno kot o diagramih, ki opisujejo teren za praktiļne 

namene in so instrument za potovanje ter sredstvo komunikacije, ali jezikovno kot likovni pojav, 

ki jih je v odnosu do strukture likovnega jezika mogoļe formalno likovno-jezikovno analizirati. V 

sebi namreļ nosijo dva osnovna procesa, kljuļna v likovni ustvarjalnosti: vizualizacijo in 

imaginacijo. V oģjem smislu jih povezujemo z geografskim prostorom, kjer je prikaz pomanjġan, 

pogojno deformiran, pojasnjen in posploġen (Petroviļ, 2010), v ġirġem smislu pa jih razumemo 

kot vizualizacijo odnosov med elementi v kakrġnem koli èprostoruç, realnem ali imaginarnem 

(Boģiļ, 2018). Fridl in Urbanc (2006, str. 55) opredeljujeta, da so zemljevidi rezultat dveh skupin 

dejavnikov: izdelave in uporabe. 

Zemljevidi z vizualizacijo predstavljajo eno od sredstev artikulacije misli in rekodiranja 

informacij, ki poteka in se uresniļuje preko slik (Selan, 2014); so èkatalizator in aktivni faktor pri 

razvijanju misliç (Muhoviļ, 1998). Z imaginacijo, ki je sposobnost tvorjenja mentalne slike o tem, 

kar dejansko ni prisotno ali kar dejansko nikoli ni bilo neposredno doģiveto (Agnati idr., 2013), 

ustvarjajo celoto z verbalnim miġljenjem, s spominom in z zaznavo (Gajdamaschko, 2006). 

Zemljevidi niso le orodja, ki jih uporabimo, da bi obelodanili naġe ideje, dogodke, izkuġnje ali 

zaznave, temveļ so tudi ustvarjalci naġih pojmovanj realnosti in potemtakem konceptualni okvir, 

skozi katerega postane realnost dosegljiva (Atkinson, 2002). 

S pomoļjo zemljevidov umetniki kaģejo sposobnost, da pojme iz nevidne stvarnosti prenesejo v 

likovni izraz. Zemljevidi so zato umetniġki pojav, kajti ne glede na to, kaj poļnemo z njimi v 

umetniġkih praksah (ali jih reģemo, krivimo, ģgemo, ġivamo, kombiniramo z drugimi materiali ali 

spremenimo v skulpturo), vedno nosijo svojo integriteto ter hkrati mediju in materialu dodajo 

popolnoma novo dimenzijo dojemanja. Z vizualizacijo posredujejo umetnikovo notranjo zgodbo, 

potovanje, navigacijo. 

Umetniki lahko svobodno krġijo standardizirana pravila geografov (Harmon, 2009). èUmetnost 

zemljevidov je umetniġka manifestacija, ki na poetiļen naļin uporablja zemljevide in kartografske 

elemente, pri ļemer avtorji uporabljajo veļ tehnik, kot so slikanje, kiparstvo, graviranje, 

fotografija, kolaģ, risanje, performans in instalacijaç (Ribeiro in Caquard, 2018), z zanimanjem 

za pribliģevanje umetniġkemu delu kot viru prostorskih informacij, ki bi jih lahko preslikali ï 

preslikavanje zgodb in pripovedi (Caquard in Cartwright, 2014).   
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Pojmovanje zemljevida kot likovne umetnine je njena ikoniļna obogatitev, ki jo definira kot èmoļ 

slike, da kondenzira, izpljune in razvije realnostç (Ricoeur, 1991). Umetnik, ki na zemljevidu 

naredi oznako, ki kliļe: èJAZ SEM TU!ç, ve, da naġ vid ni omejen s tem, kar oko vidi, ampak s 

tem, kar si naġ um lahko predstavlja.  

Kljuļne besede: zemljevid, prostor, vizualizacija, imaginacija, umetnost 

 

Extended Abstract 

 

The paper presents the experience of studying a map at the intersection of cartography: with maps 

embedded in contemporary art practice and under the Art ï Fine Arts Project at the Arthouse 

College of Visual Arts providing the experience of own creative work with maps. 

Scientifically, maps can be considered diagrams which describe the ground for practical purposes 

and serve as an asset when planning a journey or as a means of communication; or they can be 

considered a linguistic ï art phenomenon. Therefore, in relation to the structure of artistic 

language, they can be formally analysed from the artistic ï linguistic point of view, as they include 

two basic processes that are both essential in artistic creativity: visualisation and imagination.  

Hence, in the narrow sense, they are linked to a geographical space (Petroviļ, 2010), and in the 

broad sense, they are understood as a visualisation of relations between elements in any 'space', 

real or imaginary (Boģiļ, 2018). Fridl and Urbanc (2006, p. 55) define that maps are the result of 

two groups of factors: mapmaking and map-using. 

The visualisation transforms maps into an instrument for the articulation of thoughts and for 

recoding information, which takes place and is realised with the help of pictures (Selan, 2014); 

consequently, maps act as ña catalyst and an active factor in the development of thinkingò 

(Muhoviļ, 1998). With imagination, which is the ability to create a mental picture of something 

that is not actually there or has never been directly experienced (Agnati et al., 2013), it creates a 

map as a totality that includes verbal thoughts, memory and perception (Gajdamaschko, 2006). 

Maps are not only a tool we use to disclose our ideas, events, experiences or perceptions. They are 

also creators of our conception of reality and, as such, a conceptual framework with which the 

reality becomes accessible (Atkinson, 2002).  

Artists have the ability to transpose concepts from the invisible reality to the artistic expression. 

Therefore, maps are art phenomena, as they are able to preserve their identity no matter what we 

do with them in art practices ï whether we cut them, bend them, burn them, sew them, transform 

them into a sculpture, or have them tattooed on our skin. Moreover, with the help of media they 

create a completely new dimension of perception ï a piece of the past is therefore transformed into 

a newly created Truth. This means that through visualisation maps pass on an inner story, a 

journey, a navigation to the newly created Truth.  

Artists are free to violate standardised rules of geographers (Harmon, 2009). ñThe art of maps is 

an artistic manifestation that uses maps and cartographic elements in a poetic way, using several 

techniques such as painting, engraving, photography, collage, drawing, performance and 
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installationò (Ribeiro & Caquard, 2018), with an interest in approaching the artwork as a source 

of spatial information that could be replicated ï replicating stories and narratives (Caquard & 

Cartwright, 2014). 

Consequently, the conception of a map as an art phenomenon represents its iconic enrichment. It 

defines it as ñthe power of a picture to condense, expectorate and develop the realityò (Ricoeur, 

1991). Moreover, an artist who adds a sign on a map, which screams ï I AM HERE!, knows that 

our vision is not limited by our eyesight, but by our mind's ability to visualise things.        

Keywords: map, space, visualisation, imagination, art 
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Razġirjeni povzetek 

 

Naravo na najpreprostejġi naļin delimo na ģivo in neģivo. Neģiva narava ali abiotski del naravnega 

okolja je pogosto predmet prouļevanja razliļnih disciplin, te vsebine pa se obravnavajo pri 

razliļnih predmetih po celotni vertikali izobraģevanja od prvega vzgojno-izobraģevalnega obdobja 

do konca srednjeġolskega izobraģevanja. Povezovalni termin za omenjeno raznovrstnost je 

geodiverziteta, s katero v najġirġem smislu pojmujemo raznovrstnost vsega neģivega, konkretno 

pa raznovrstnost geomorfoloġkih, geoloġkih, pedoloġkih, hidroloġkih elementov pokrajine in 

razgibanosti povrġja (Gray, 2004; Serrano Ca¶adas in Ruiz-Fla¶o, 2007). Geodiverziteta vpliva na 

biodiverziteto in ekosisteme, kar je v razliļnih kontekstih pogosta obravnavana tema v ġolah in na 

strokovnih ekskurzijah ter pri terenskem delu (Brocx in Semeniuk, 2019). Eden izmed aplikativnih 

ciljev njenega vrednotenja je namreļ ugotavljanje lokacij, ki so v doloļeni regiji najbolj 

raznovrstne in kjer bi se uļenci ali dijaki lahko seznanili oz. spoznali kar najveļ razliļnih 

elementov pokrajine.  

Cilji predavanja so 1) strnjeno predstaviti glavne znaļilnosti koncepta geodiverzitete ter jih 

navezati na slovenski ġolski kontekst, 2) s praktiļnimi primeri ponazoriti, kje so izbrane slovenske 

pokrajine najbolj raznovrstne, in 3) pregledati prednosti in omejitve pri organizaciji ġolskih 

ekskurzij in terenskega dela ob upoġtevanju znaļilnosti geodiverzitete posameznega obiskanega 

obmoļja. 

Izbrane metode se tako opirajo na analizo besedil, zbranih s ciljnim iskanjem v bazah gradiv 

(Prisma, 2015) na temo geodiverzitete in njene vkljuļenosti v pedagoġki proces. 

Rezultati iskanja po podatkovnih bazah kaģejo, da se veļina virov o geodiverziteti nanaġa na njeno 

definiranje ali metode njenega vrednotenja. Od aplikativnih moģnosti uporabe rezultatov takġnih 

vrednotenj priļajo predvsem viri o geoturizmu. Le redkokateri viri (Brocx in Semeniuk, 2019; 

Lukic idr., 2016; Sanz idr., 2020; Stepiġnik idr., 2017; Zecha in Regelous, 2018) omenjajo 

izobraģevalni potencial geodiverzitete, ļeprav se tudi ta v nekaterih segmentih (npr. v dostopnosti 

lokacij) sklada z geoturizmom. Ko uļitelji razmiġljajo o obmoļjih, ki so z vidika neģive narave 

pestra, morajo presojati primernost oz. neprimernost za obisk, pri ļemer se lahko oprejo na kriterije 
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dostopnosti, varnosti, korelacij z uļnim naļrtom, medpredmetnosti, osmiġljenja ekskurzije z 

dotiļnim obmoļjem oz. njegove vpetosti v kontekst ekskurzije, terenskih tehnik ter uļnih sredstev 

(Stepiġnik idr., 2017). Ker so abiotsko najpestrejġa obmoļja po navadi na dolinskem dnu oz. ob 

uravnavah, kjer se stikajo razliļni elementi pokrajine (Stojilkoviĺ, 2022), je naļrtovanje ekskurzij 

in terenskega dela s tega vidika olajġano. Pogosto do najpestrejġih lokacij ceste ne vodijo, saj 

njihova gradnja po navadi poteka po uravnanem terenu in manjġem naklonu (Stojilkoviĺ, 2021), 

zaradi ļesar je posebna pozornost potrebna tudi pri naļrtovanju preļenj dela obmoļja peġ, kar pa 

ima lahko tudi svoje izobraģevalne prednosti. Da bi vsebine o geodiverziteti zaģivele celostno, pa 

niso potrebne le prilagoditve pri pouļevanju geografije na mikro ravni (kamor spadajo tudi 

ekskurzije in terensko delo), ampak tudi na makro- ali sistemski ravni (z uļnimi naļrti in drugimi 

kurikularnimi dokumenti) (Lukic idr., 2016). 

Sklenemo lahko, da je geodiverziteta relativno nov koncept, ki se tako kot znanstvena disciplina 

ali poddisciplina geografije ġele uveljavlja. Kljub temu ne gre zanemariti njenega izjemnega 

potenciala, ki ga omogoļa vrednotenje elementov neģive narave in inovativno ugotavljanje, kje je 

le-ta najraznovrstnejġa: to ob upoġtevanju organizacijskih in varnostnih vidikov terenskega uļenja 

omogoļa dodano vrednost: uļenci in dijaki vidijo, spoznajo in doģivijo najveļ na najmanjġem 

obmoļju, hkrati pa tudi spoznavajo, kako souļinkujejo razliļni pokrajinski elementi. 

Kljuļne besede: geodiverziteta, okoljska vzgoja, ekskurzija, terensko delo, didaktika geografije 

 

Extended Abstract 

 

The simplest way to categorise nature is into animate and inanimate nature. Inanimate nature or 

the abiotic part of the natural environment is often studied in various disciplines; such topics are 

discussed in different vertically aligned subjects from the first triennium to the end of secondary 

education. The umbrella term for this diversity is geodiversity; in the broadest sense it means the 

diversity of all inanimate nature, but specifically the diversity of geomorphological, geological, 

pedological and hydrological elements of the landscape and of the surface ruggedness (Gray, 2004; 

Serrano Ca¶adas & Ruiz-Fla¶o, 2007). Geodiversity influences biodiversity and ecosystems, 

which is often discussed in different contexts in schools, on field trips and during fieldwork (Brocx 

& Semeniuk, 2019). One of the applied objectives of assessing geodiversity is determining the 

most diverse locations in a specific region, where primary or secondary school students could 

come to know or learn about as many different landscape elements as possible.  

The goals of the lecture are: (i) to concisely present the main characteristics of the concept of 

geodiversity and relate them to the Slovenian school context; (ii) to demonstrate on practical 

examples where Slovenian landscapes are the most diverse; (iii) to review the advantages and 

limitations in organising school field trips and fieldwork while taking into account the geodiversity 

of each area visited. 

The selected methods rely on an analysis of texts obtained through a targeted database search 

(Prisma, 2015) on the topic of geodiversity and the inclusion of this topic in the pedagogical 

process. 
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The results of the database search show that most sources on geodiversity refer to its definition or 

to the methods of assessing it. The possibilities of applying the results of such assessments are 

mainly discussed in the sources on geotourism. Rare sources (Brocx & Semeniuk, 2019; Lukic et 

al., 2016; Sanz et al., 2020; Stepiġnik et al., 2017; Zecha & Regelous, 2018) mention the 

educational potential of geodiversity even though it overlaps with geotourism in certain segments 

(e.g., in the accessibility of locations). When teachers consider areas with diverse inanimate nature, 

they must assess whether they are suitable or unsuitable for field trips, for which they can rely on 

the criteria of accessibility; safety; correlations with the curriculum; cross-curricular integration; 

making sense of the field trip by integrating the area into the context of the trip; field techniques 

and teaching aids (Stepiġnik et al., 2017). The most diverse abiotic areas are usually located on 

valley bottoms or along flatlands, where different landscape elements come into contact 

(Stojilkoviĺ, 2022), which makes it easier to plan field trips and fieldwork. There are often no 

roads leading to the most diverse locations, as roads are usually built on flat terrain and smaller 

gradients (Stojilkoviĺ, 2021); that is why we must carefully plan how we will traverse the area on 

foot, which might have educational advantages. In order to create holistic geodiversity contents, it 

is not enough to adapt the teaching of geography at the micro level (which includes field trips and 

fieldwork) but also at the macro or systemic level (the curricula and other curricular documents) 

(Lukic et al., 2016). 

We can conclude that geodiversity is a relatively new concept, which is just beginning to make a 

name for itself as a scientific discipline or subdiscipline of geography. Regardless, we should not 

overlook its extraordinary potential provided by the assessment of the elements of inanimate nature 

and the innovative way of determining the greatest diversity: by taking into account the 

organisational and safety aspects of field education, it generates an added value. Primary and 

secondary school students see, learn and experience the most in the smallest area, while learning 

about how different landscape elements interact. 

Keywords: geodiversity, environmental education, field trip, fieldwork, didactics of geography 
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Razġirjeni povzetek 

 

Gore so ukoreninjene v slovenski narodni identiteti. Morda se nam takġna trditev zdi kliġejska ali 

pa kar nekoliko pretirana, a vendar se pogosto ne zavedamo vseh dejavnikov, ki govorijo v njen 

prid. Slovenija je edina drģava v Evropi, ki ima v svojih drģavnih simbolih upodobljeno goro, v 

svetu pa je takġnih drģav le za peġļico. Skorajda na vsakem koraku smo lahko priļa simbolni in 

povezovalni vlogi, ki jih imajo gore v naġi druģbi, najsibo v izjemnih uspehih slovenskih alpinistov 

in zimskih ġportnikov, v prisotnosti gora v slovenski umetnosti ali pa samo na tetrapaku Alpskega 

mleka. Pri tem je zanimivo, da je povpreļna nadmorska viġina Slovenije razmeroma nizka in na 

prvi pogled Slovenija ne spada med najbolj gorate drģave. A to le nakazuje na velik vpliv 

druģbenih in ļloveġkih dejavnikov, ki so vplivali na uveljavitev gora v slovenski narodni identiteti. 

Ta se je v duhu kulturnega boja z Nemci ob koncu 19. stoletja oblikovala prav v gorskem svetu. 

O tem nam seveda najbolj nazorno priļa znameniti kovinski stolp, ki ga je dal leta 1895 na vrhu 

Triglava postaviti Jakob Aljaģ. Kulturna dediġļina gora se moļno odseva tudi v bogatem ljudskem 

pripovednem izroļilu. V pripovedkah lahko zlahka prepoznamo odnos, ki so ga ljudje gojili do 

gorske pokrajine. Pravljiļna in mitoloġka bitja so v pripovedkah vselej ļloveku prijazna, ļe ta 

spoġtuje njihova pravila in omejitve, v nasprotnem primeru pa sledi takġna ali drugaļna kazen. 

Zavedajoļ se pomena naravne in kulturne dediġļine in s pogledom na sodobne izzive v gorski 

pokrajini, druġtvo za varstvo Alp CIPRA vsako leto avgusta organizira akcijo Ogenj v Alpah, ki 

se simbolno opira na staro tradicijo kurjenja ognja kot svarjenja pred nevarnostmi. Njen temeljni 

namen je opozarjanje na aktualne probleme in izzive v gorah. Leta 2019 je Ogenj v Alpah z geslom 

èPrelaz pripovedujeç potekal na prelazu Vrġiļ in v njegovi okolici. V ospredju je bilo vpraġanje o 

pomenu naravne in kulturne dediġļine prelazov ter izzivi sodobnosti v slovenskih gorah s 

poudarkom na trajnostnem gospodarjenju z gorsko pokrajino. V tem okviru smo izdelali kratek 

dokumentarni film, ki je sicer na neki naļin reportaģa samega dogodka. A vendar je njegova 

vsebina poglobljena in skozi filmski jezik prikazuje konkretne primere iz ljudskega pripovednega 

izroļila in zgodovine, ki je zaznamovala gore. Tako film preseģe funkcijo zgolj informiranja 

gledalca o dogodku, temveļ mu lahko v veļji meri vzbudi zanimanje za obravnavano tematiko. 

Tako lahko film uporabimo v vzgoji in izobraģevanju o gorah, gorski pokrajini, njeni naravni in 

kulturni dediġļini, uporaben pa je tudi pri interpretaciji pokrajine. Slednja namreļ predpostavlja 

posredovanje doloļenih bolj ali manj strokovnih vsebin o pokrajini ġirġemu obļinstvu na poljuden 

in privlaļen naļin. Kot sredstvo interpretacije pokrajine je film uporaben pri razliļnih ġolskih 

predmetih oziroma pri medpredmetnem povezovanju le-teh. Uļenci lahko z ogledom usvajajo 

znanja o gorski naravni in kulturni dediġļini na drugaļen, inovativen, bolj nazoren in pripovedni 
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naļin ter obenem ponotranjijo bolj celosten odnos do (gorske) pokrajine. Prispevek prikaģe 

razliļne moģnosti in naļine uporabe dokumentarnega filma kot inovativnega uļila pri pouku 

geografije in ostalih predmetov.  

Kljuļne besede: gorska identiteta, Ogenj v Alpah, CIPRA, dokumentarni film, vzgoja in 

izobraģevanje o gorah 

 

Extended Abstract 

 

Mountains are rooted in the Slovenian national identity. Such a statement might sound clich® or 

even exaggerated, yet we usually do not even realize its actual significance. Slovenia is the only 

country in Europe that has a mountain portrayed in its state symbol and there are only a handful 

of such countries in the whole world. The symbolic and unifying role of mountains can be traced 

in almost every aspect of everyday life in Slovenia. From the outstanding successes of Slovenian 

alpinists and winter athletes, to the big presence of mountains in Slovenian art, or simply on a 

carton of Alpine milk. It is interesting, however, that the average altitude of Slovenia is fairly low 

and the country might not be considered particularly mountainous at all. But that just indicates the 

prevailing role of societal and human factors that solidified mountains in the Slovenian national 

identity, which began to take shape at the end of the 19th century. The big portion of the cultural 

conflict between Slovenes and Germans at that time took place in the mountains and undoubtedly 

one of the most significant victories for Slovenes in that conflict was the construction of a metal 

tower on top of Mt Triglav by Jakob Aljaģ in 1895. The cultural heritage of mountains can also be 

traced in the rich narrative folklore. Fairy-tale creatures in the stories are friendly to humans, as 

long as humans respect their rules. That clearly indicates the relationship that people had with the 

mountainous landscape. 

Every year in August, CIPRA, an organization for the protection of the Alps, organizes an event 

called ñFire in the Alpsò. Symbolically rooted in the ancient tradition of lighting fires as a warning 

of danger, its aim is to highlight current challenges in the mountains. The 2019 ñFire in the Alpsò 

event with the theme óstories from a mountain passô took place at the Vrġiļ Pass. It focused on the 

importance of natural and cultural heritage of mountain passes and on the challenges of sustainable 

management of the Alpine landscape. In the context of the event, we created a short documentary 

film which is to some extent a report on the event itself. But through the narrative language of the 

film, it also portrays actual excerpts from the Slovenian mountain heritage and history. That way 

it might stir a greater interest in the topic in the viewer and can be used to educate about mountains, 

the mountainous landscape and heritage, and for landscape interpretation. In other words, it 

conveys certain landscape contents to a potentially large audience in an interesting and appealing 

way. As such, the film can be used in various school subjects or in the framework of cross-

curricular integration. By watching the film, students could gain knowledge about mountains in 

an innovative and narrative way, and at the same time internalize a more wholesome attitude 

towards the (mountainous) landscape. 

Keywords: mountain identity, Fire in the Alps, CIPRA, documentary film, mountain-oriented 

education 
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Razġirjeni povzetek 

  

V prispevku so predstavljeni cilji, priprave in potek projektnega dne, ki smo ga izvedli v Ġtanjelu, 

Volļjem gradu in Pliskovici. Za obisk omenjenih krajev smo se odloļili zaradi bliģine in 

dostopnosti, pomemben dejavnik odloļitve pa je bil tudi bogat zaklad kulturne in naravne 

dediġļine na majhnem obmoļju. Projektni dan (8 ur) smo izvedli v okviru predmeta geografija in 

zgodovina, v tretjem letniku programa naravovarstveni tehnik. Za pojme, kot so etnologija, 

arheologija, kulturna dediġļina, etimologija, urbanizem in umetnostna zgodovina, so dijaki v 

srednjem strokovnem izobraģevanju ģe sliġali, vendar vedo o njih malo. Nekaj veļ znanj imajo na 

podroļju geografije in zgodovine. To je bil povod, da smo se odloļili za projektni dan z naslovom 

Kras ï naravna in kulturna dediġļina. Pri tem projektu smo sodelovali z Zavodom za varstvo 

kulturne dediġļine, arheologom, mladinskim domom Pliskovica in domaļini. 

Dijaki so pred odhodom na teren dobili navodila glede poteka ekskurzije (ļasovnica, zaporedje 

ogledov, strokovno vodenje itd.), reġevanja uļnih listov in pisanja prispevka. Temo prispevka so 

si glede na lastni interes izbrali sami. Imeli pa so moģnost izbirati vnaprej pripravljene teme, ki sta 

jih pripravila profesorja. Teme so morale biti zanimive in izvirne, npr. Ġtanjel ï kamniti biser, 

Kras ï strgana vreļa kamna, Suhozidi ï kamnite lise Krasa, Griģe ï kupi kamna naġih prednikov 

itd. Uļne liste sva pripravila s kolegico. Prvi postanek je bil v Ġtanjelu. Skupina dijakov je 

pripravila predstavitev vasi s poudarkom na kulturni dediġļini. Podrobno smo si ogledali grad z 

obzidjem (urbanistiļna zasnova naselja), sakralne objekte, kraġko hiġo, danes muzej kraġke bivalne 

arhitekture, Ferrarijeve vrtove itd. Po konļanem ogledu so dijaki reġevali uļne liste na temo 

razumevanja, spoġtovanja, skrbi in uģivanja v kulturni dediġļini. Naslednja toļka ogleda je bil 

mladinski hotel v Pliskovici. Gre za staro kraġko hiġo, ki je pod spomeniġkim varstvom. Spoznali 

smo ļrno kuhinjo, spahnjenco in ostale prostore avtentiļne kraġke hiġe. Sledil je ogled vasi 

Pliskovica. Seznanili smo se z termine kot so kraġki borjaļ, porton, ġtirna, latnik gmajna, kamniti 

zid, kali, smolarstvo itd. Na obisku pri kamnoseku smo gradili suhozid in imeli kamnoseġko 

delavnico. Dobili smo kos kamna na katerega smo najprej narisali motiv. S pomoļjo kladiva in 

dleta smo v kamnu klesali motiv. V hostlu Pliskovica smo organizirali etimoloġko in urbanistiļno 

delavnico. 'Etimoloġka' skupina je s pomoļjo literature in domaļinov imela nalogo ugotovili izvor 

imena bliģnjih naselij in njihov pomen (npr. Kobjeglava, Pliskovica, Krajna vas itd.). 

'Urbanistiļna' skupina je v sodelovanju z etnologom skicirala urbanistiļno zasnovo vasi in kraġkih 

domaļij in jo primerjala s Ġtanjelom ter ugotavljala podobnosti in razlike. V Volļjem gradu smo 

obiskali arheoloġki in zgodovinski park Debela griģa. Ob razlagi arheologa in s pomoļjo uļnih 

listov smo se seznanili s pojmi kot so arheologija, gradiġļe, bronasta in ģelezna doba, vse to v 

povezavi s trajnostnim razvojem.  

Ob zakljuļku projektnega dne smo z dijaki izvedli refleksijo, anketo. Priġli smo do naslednjih 

ugotovitev: spoznali smo prednosti dela na terenu, kreativnost dijakov je bila veļja, druģabnost, 
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veļja aktivnost, spoznavanje soġolcev v drugaļnem okolju, motiviranost, iskanje optimalnih 

reġitev, timsko delo, interdisciplinarni pristop uļenja, pomen uļenja trajnostnega razvoja. Dodana 

vrednost projektnega dne je medpredmetno sodelovanje, zunanji mentorji, predavatelji, pogled na 

vsebine iz razliļnih zornih kotov, skupinsko reġevanje zastavljenih nalog in problemov, izkustveno 

uļenje. Vse delavnice so potekale tako, da so dijaki sami, v parih ali v skupini ustvarjali izdelke, 

reġevali uļne liste in le-te predstavili soġolcem.  

 Kljuļne besede: arhitektura, etimologija, Kras, kulturna dediġļina, trajnostni razvoj 

  

Extended Abstract 

  

The article presents the preparations, course and goals of the project day carried out in Ġtanjel, 

Volļji grad and Pliskovica. We decided to visit these places for reasons of proximity and logistics, 

with the rich treasure of cultural and natural heritage in a small area representing an important 

factor in our decision. The project day was carried out within the framework of the subjects of 

geography and history, as part of the Nature Conservation Technician programme. Students 

enrolled in secondary vocational education have heard of concepts such as ethnology, archaeology, 

cultural heritage, etymology, urbanism and art history, but they know little about them. They are 

slightly more knowledgeable in the field of geography and history. This was the reason why we 

decided on a project day titled Karst ï Natural and Cultural Heritage. For this project, we 

collaborated with the Institute for the Protection of Cultural Heritage, an archaeologist, Pliskovica 

Youth Hostel and locals. 

Before heading out, the students received instructions on the course of the field trip (timetable, 

order of visits, professional guide, etc.), how to fill out their worksheets and how to write their 

papers. They chose the topics for their papers or had them assigned. The topics had to be interesting 

and original (Ġtanjel ï rocky gem, Karst ï torn bag of rocks, drystone walls ï rocky patches of 

Karst, Griģe ï barren rocky Karst landscape ï piles of stones of our ancestors, etc.). My colleague 

and I prepared the worksheets. Our first stop was in Ġtanjel. The group of students prepared a 

presentation of the village with an emphasis on cultural heritage. We took a close look at the castle 

and its walls (urban design of the settlement), at the sacral buildings, a Karst house, which now 

houses a museum of residential Karst architecture, Ferrari's gardens, etc. After the tour, the 

students filled out their worksheets on the topic of understanding, respect, care and enjoyment of 

cultural heritage. The next location on our tour was the Pliskovica Youth Hostel. It is an old Karst 

house, protected as a monument. We learnt about the so-called 'black kitchen', spahnjenca (hearth 

room) and other rooms of an authentic Karst house. This was followed by a tour of the village of 

Pliskovica. We got acquainted with terms such as borjaļ (Karst working yard), porton (entrance 

to the yard), ġtirna (well), latnik (trellis), gmajna (common), kamniti zid (drystone wall), kal (type 

of pond), smolarstvo (resin production), etc. During the visit to the stonemason, we built a drystone 

wall and held a stonemason's workshop. We organised an etymological and urban development 

workshop at the Pliskovica Youth Hostel. With the help of literature and locals, the "etymological" 

group was tasked with determining the origins of the names of nearby settlements and their 

meaning (e.g., Kobjeglava, Pliskovica, Krajna vas, etc.). The "urban development" group, in 

collaboration with an ethnologist, sketched the urban design of villages and Karst homesteads, and 

compared it with Ġtanjel to identify similarities and differences. In Volļji grad we visited the 
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archaeological and historical park Debela griģa. With the explanations provided by an 

archaeologist and with the help of worksheets, we learnt about concepts such as archaeology, 

gradiġļe (prehistoric settlement), the Bronze Age and the Iron Age, all in relation to sustainable 

development.  

At the end of the project day, we provided an opportunity for reflection and conducted a survey 

among the students. We came to the following conclusions: we learnt about the benefits of working 

in the field; students had improved their creativity, sociability, activity; were meeting classmates 

in a different environment; had greater motivation; were finding optimal solutions; were engaged 

in teamwork and used an interdisciplinary approach to learning; they realised the importance of 

learning about sustainable development.  

 Keywords: architecture, etymology, Karst, cultural heritage, sustainable development 
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USTVARJALNOST IN INOVATIVNOST PRI SPOZNAVANJU SEVERNOAMERIĠKIH 

STAROSELCEV/CREATIVITY AND INNOVATIVENESS IN LEARNING ABOUT 

NATIVE AMERICANS OF NORTH AMERICA  

 

Tina Finc 

Osnovna ġola Stiļna 

tina.finc1@os-sticna.si 

 

Razġirjeni povzetek 

 

Ustvarjalnost je zelo pomembna, saj vpliva na nadaljnji napredek posameznika in druģbe. Gre za 

ustvarjanje neļesa novega in spreminjanje starega (Papeģ, 2013). Ustvarjalnost se lahko dojema 

kot vir inovativnosti (Goulet, 2009). Z vkljuļevanjem ustvarjalnosti in inovativnosti se uļence 

pripravi k temu, da so bolj motivirani za sprejemanje nove uļne vsebine. Nehote bolj sodelujejo 

in si prek izkustvenega uļenja tudi veļ zapomnijo. Ali se taka èdrugaļnaç ġolska ura lahko izvede 

pri pouku geografije in ali so njeni èrezultatiç, torej znanje in veġļine, zadovoljivi? Geografski 

dan za uļence 8. razreda smo namenili spoznavanju prvotnih prebivalcev Severne Amerike, 

Indijancev. Velik poudarek smo namenili ustvarjanju uļencev. Prvi del geografskega dne je bil 

teoretiļen, drugi del praktiļen. 

Uvodni del geografskega dne smo namenili raziskovanju kulture ameriġkih staroselcev s pomoļjo 

razliļne literature, ki so jo uļenci poiskali v ġolski knjiģnici. Nekaj literature so ģe pred tem 

poiskali tudi v lokalni knjiģnici. Poleg literature so v ġolo prinesli razliļen material (blago, 

sukanec, vejice dreves, karton, volno, plastiļen ali kovinski obroļ itd.). Zaģeleno je bilo, da na 

svetovnem spletu poiġļejo slikovno gradivo in ga prinesejo v ġolo. Uļenci so, razdeljeni po 

skupinah, sprva predelali literaturo, naredili kratke izpiske in se nato lotili dela. Da bi njihova 

ustvarjalnost ļim bolj priġla do izraza, smo jim prepustili izbiro izdelka, ki naj bi ga naredili. 

Izkazalo se je, da so uļence najbolj zanimali lovilci sanj, totemi in indijanski ġotori.  

Lovilci sanj so v obroļ oblikovani predmeti, ki naj bi privlaļili sanje v svoje mreģe. Ameriġki 

staroselci verjamejo, da so sanje sporoļila duhov. Pri lovilcih sanj naj bi dobri duhovi naġli pot 

skozi luknjo in lebdeli nad speļimi ljudmi, slabi duhovi pa naj bi se ujeli v mreģo in se stopili v 

jutranjem soncu (Lovilec sanj, 2022). Totemski stebri, ki so bili visoki tudi do 24 metrov, so 

nekakġen kiparski izdelek, ki zdruģuje pripoved ter zgodovinsko in rodoslovno dokumentacijo. 

Totemi predstavljajo najpomembnejġo umetnostno stvaritev severnoameriġkih staroselcev (Anton 

in Dockstader, 1968). 

Ker so bili uļenci ļasovno in prostorsko zelo omejeni, so lahko izdelali le majhne modele. 

Uporabili so samo material, ki so ga prinesli sami. Za izdelavo lovilcev sanj so si skupine na 

raļunalniku podrobno ogledale videoposnetek izdelave lovilca sanj. Po zaļetnem navduġenju se je 

kmalu izkazalo, da so ob konkretnem delu hitro naleteli na doloļen problem in so se morali 

ponovno vrniti k ogledu posnetka. Ko jim je izdelava konļno stekla, so bili pri delu samostojni in 

ustvarjalni ï vzorcev niso ponavljali, dodajali so svoje elemente. Za izdelavo indijanskih ġotorov 

so v literaturi poiskali naļrt izdelave ġotora. Tega so se najprej lotili fantje, misleļ, da bodo to 
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naredili zelo hitro. Tudi oni so naleteli na razliļne probleme, a so bili pri reġevanju le-teh tudi 

ustvarjalni in inovativni. Pri delu se je izkazalo medsebojno sodelovanje in organizacijske 

sposobnosti posameznikov. Izdelave totemov so se lotile predvsem uļenke. Najprej so si v 

literaturi pogledale razliļne vrste totemov, njihove vzorce in posebnosti. Pri ustvarjanju svojih 

totemov so bile zelo samostojne ter ustvarjalne in vzorcev niso prerisovale. 

Z opisanimi dejavnostmi smo realizirali veļ razliļnih ciljev. Uļenci so spoznali druģbene 

znaļilnosti prvotnega prebivalstva Severne Amerike. Pri ustvarjanju so razvijali socialne in 

organizacijske veġļine, saj so morali dobro sodelovati, da so uspeġno izdelali konļni izdelek. Poleg 

tega so uļenci dokazali, da lahko nekaj novega ustvarijo z naravnim ali celo ģe uporabljenim 

materialom. Kljub temu da izdelki niso bili ovrednoteni z oceno, se je izkazalo, da so bili uļenci 

pri delu zelo motivirani. Drugaļen pedagoġki pristop jim je namreļ omogoļal samostojno, 

ustvarjalno in inovativno delo.  

Vsak ļlovek ļuti potrebo po ustvarjanju, a to izrazi na svojstven naļin in obseg (Papeģ, 2013). 

Izobraģevanje mora danes uresniļevati veliko nalog in vlog, ki so si lahko tudi v nasprotju. Ġolstvo 

skuġa slediti tradicionalnim vrednotam, prav tako pa ģeli ustvarjati inovativne mislece za sodobno 

gospodarstvo in hkrati slediti svobodnemu razmiġljanju mladih generacij (Bizjak Ļernigoj, 2016). 

Ustvarjalnost uļiteljev in uļencev postaja zaradi hitrih sprememb v danaġnji druģbi celo 

pomembnejġa od samega znanja (Inovativnost, ustvarjalnost in vloga pomoļnikov ravnateljev, 

2017). Uļitelji moramo spodbujati ustvarjalnost in inovativnost, saj druģba, drģava in navsezadnje 

Evropa potrebujejo viġjo raven usposobljenosti. Uļence naj bi tekom ustvarjalnih pedagoġkih ur 

tako pripravljali za samostojno, ustvarjalno in inovativno razmiġljanje (Ġorgo, 2012). Z 

geografskim dnem smo pri uļencih vsekakor spodbudili ustvarjalnost in hkrati poglobili znanje o 

ameriġkih staroselcih. 

Kljuļne besede: ustvarjalnost, inovativnost, geografija, ameriġki staroselci, zgodovina 

 

Extended Abstract  

 

Creativity is of great importance because it influences further progress. It is about creating 

something new and changing the old (Papeģ, 2013). Creativity can be perceived as a source of 

innovation (Goulet, 2009). By including creativity and innovation, students are motivated to 

receive new knowledge. They cooperate spontaneously and by learning through experience they 

remember the study material better. They were interested in whether such a 'different' geography 

lesson could be taught and whether it would be effective. Therefore, they planned a geography 

workshop day for 8th graders. The theme was Native Americans of North America. The aim was 

to let students be creative. The first part of the geography workshop day was theoretical, the second 

one was practical. 

In the introductory part they researched Native American culture by studying the literature 

available in our school library. Students also looked for some literature in the local library. 

Additionally, they brought some materials that they had found at home (cloth, thread, twigs, 

cardboard, wool, plastic or metal rings, etc.). They were encouraged to find some pictures on the 

web and bring them to school. The students were divided into smaller groups. First, they studied 
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the literature, made notes, and then they began the work. They were allowed to choose the final 

products themselves in order to allow for their creativity to reach its full potential. Dream catchers, 

totem poles and tepees proved to be the most interesting projects. Since there were time and space 

limitations, the students were able to make only small models of the items. They used only the 

materials that they had brought themselves. 

The groups that made dream catchers looked at video tutorials first. It soon proved that one viewing 

did not suffice, so they had to repeat the viewing. Once they caught on, they worked independently 

and were creative. They did not copy the patterns, but instead created their own. The groups who 

made tepees looked for instructions in printed literature. Boys were the first to tackle this project, 

believing that they would finish the tepees quickly. However, they too, ran into different problems 

but they solved them by being creative and innovative. They had to use their organizational skills 

and cooperate. Totem poles were mostly the girls' choice. First, they had a look at different kinds 

of totem poles; they studied the different patterns and details in printed literature. They did not 

copy the patterns, but instead created their own. They too were independent and creative while 

working. 

Everyone needs to be creative but not in the same way (Papeģ, 2013). Modern education has to 

include many tasks and roles that sometimes may even be contradictory. Our school system tries 

to follow traditional values, tries to create innovative thinkers for the modern economy, and at the 

same time follow the free thinking of modern generations (Bizjak Ļernigoj, 2016). In modern 

society, teachers' and students' creativity has become even more important than the knowledge 

itself (Inovativnost, ustvarjalnost in vloga pomoļnikov ravnateljev, 2017). Teachers need to 

encourage creativity and innovativeness. Society, the country and even Europe needs better levels 

of qualification. Students should be prepared for independent, creative and innovative ways of 

thinking by being included in such workshops (Ġorgo, 2012). Through this geography workshop 

day, we have definitely encouraged creativity and expanded their knowledge about Native 

Americans. 

Keywords: creativity, innovativeness, geography, Native Americans, history 
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UPORABA GLEDALIĠKIH TEHNIK PRI POUKU DKE 

DOMOVINSKA IN DRĢAVLJANSKA KULTURA IN ETIKA  

 

 

V ISKANJU IDENTITETE/ IN SEARCH OF IDENTITY  

 

Boģena Krivec 

Osnovna ġola Preģihovega Voranca, Maribor 

bozena.krivec@ospvmb.si 

 

Razġirjeni povzetek 

 

Pomembno vlogo pri sodobnem pouku igra uļenļeva ustvarjalnost, sposobnost izraģanja, 

usmerjenost k radovednosti, odprtosti, razvijanju zamisli, opredeljevanju problemov in 

oblikovanju vrednosti zase in za druge. Metode, ki nas pri tem podpirajo, so raznolike. Uļiteljem 

dopuġļajo avtonomijo, da izberejo primere glede na interese uļencev, posebnosti okolja, v katerem 

ģivijo, in aktualne dogodke. Pri svojem pouku domovinske in drģavljanske kulture in etike pogosto 

uporabljajo dejavnosti, kot so: opazovanje, doģivljajsko pripovedovanje, argumentirano 

razpravljanje, primerjanje, analiziranje, kritiļno razmiġljanje, izraģanje staliġļ, naļrtovanje in 

izvedbo dobrodelnih akcij, igro vlog, debatiranje, komentiranje itn. Uļenci tako razvijajo razliļne 

kompetence z neposredno uļno interakcijo. 

Namen prispevka je predstavitev sodelovalnega uļenja pri avtentiļni nalogi, kjer smo uļence 

spodbudili, da prek primerov (doģivljanja) iz vsakdanjega ģivljenja najstnika, igre vlog, poezije, 

proze, likovnega izraģanja in glasbe predstavijo identiteto in njeno razumevanje. 

Eden izmed kljuļnih ciljev je v razredu omogoļiti prostor za izkuġnje, s katerimi uļenci laģe 

razumejo medļloveġke odnose, se vģivijo v ģivljenje drugih ljudi in predvidijo drugaļne moģnosti 

za odzive in dogodke. Uļenci eksperimentirajo v situacijah èkot daç in se z igro distancirajo od 

realnega ģivljenja ter tako vstopajo v domiġljijski dramski svet, kjer naletijo na probleme, ki jih 

privedejo do obvladanja uļnih ciljev. Delo poteka v skupini, prisotna je diskusija, ta pa na neki 

naļin prekinja otrokovo ustvarjalnost, saj od njega nenehno zahteva, da izrazi, kaj se je zgodilo. 

(Koroġec, 2007). Na drugi strani nam naļela formativnega spremljanja uļenja in pouļevanja 

ponujajo paleto dejavnosti: od postavljanja kriterijev, vrstniġkega uļenja, povratne informacije, 

samovrednotenja in vrstniġkega vrednotenja in pridobivanja raznovrstnih dokazov dela (Uļni 

naļrt, 2011). 

Dejavnost, ki so jo izvajali uļenci 7. razreda, je bila predstavljena prek raziskovalnih vpraġanj: 

Kdo sem? Kaj me opredeljuje? Po ļem se razlikujem od drugih? Uļenci so se razdelili glede na 

lastna moļna podroļja in interese v skupine in naļrtovali, kako bodo ustvarjalno 

prikazali/dokazovali razumevanje pojma identiteta. Delo smo zaļeli s sooblikovanimi, jasnimi in 

zapisanimi nameni uļenja in kriteriji uspeġnosti, ki izhajajo iz ciljev uļnega naļrta za domovinsko 

in drģavljansko kulturo in etiko. Skupine so se odloļile za igro vlog, pisanje poezije, ki razgalja 
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uļenļevo razmiġljanje o sebi v druģbi, likovno izraģanje ter glasbeno interpretacijo. Delo je 

potekalo kot projektna naloga v uļilnici in v domaļem okolju. Ļasovni okvir, v katerem so uļenci 

morali zakljuļiti delo, je bil 14 dni. Ob zakljuļku projektne naloge smo pisno preverili 

razumevanje pojmov in doseganje standardov znanja (Uļni naļrt, 2011). Ugotovili smo, da so vsi 

uļenci dosegli tako kriterije uspeġnosti kot tudi standarde znanja. 

Uļiteljeva refleksija izvedene dejavnosti s strani uļencev, prav tako pa povratne informacije s 

strani uļencev, so pokazale, da se lahko pri druģboslovnih predmetih kreativno izrazimo, damo 

uļencem moģnost, da pokaģejo svoje talente, interese in sposobnosti. Uļiteljeva dodana vrednost 

je ustvariti takġno okolje, kjer bo vsak posameznik imel moģnost in priloģnost izraziti sebe in svoja 

razmiġljanja na njemu lasten naļin, hkrati pa bo preostalim udeleģencem v uļilnici omogoļil 

spremljanje (dogajanja, uļne snovi) ter izkustveno uļenje v avtentiļni situaciji. Uļenci tako 

pridobijo veliko kompetenc: izboljġanje bralnih in komunikacijskih veġļin, kritiļno miġljenje in 

vrednotenje, razvoj moralnih vrednot, vzpostavljanje medosebnih odnosov, spoznavanje in 

zavedanje samega sebe, sprejemanja razliļnosti, razvoj kreativnosti, domiġljije in dojemanje 

umetnosti. 

Kljuļne besede: identiteta, igra vlog, kreativnost, izraģanje, kritiļno razmiġljanje 

 

Extedned Abstract 

 

The following play an important role in modern-day lessons: the student's creativity; the ability to 

express oneself; orientation towards curiosity, openness, developing ideas, defining problems and 

creating value for oneself and others. We rely on diverse methods in the process. They give the 

teacher autonomy to choose examples based on the students' interests, on the special features of 

the environment in which they are living, and on current events. In teaching patriotic and 

citizenship culture and ethics they often make use of the following activities: observation; vivid 

storytelling; argument-based discussion; comparing; analysing; critical thinking; expressing 

opinions; planning and implementing charity drives; role-playing; debating; commenting, etc. That 

way, students develop different competences through a direct learning interaction. 

The purpose of the article is to present cooperative learning in an authentic assignment, where we 

encouraged students to use examples (experiences) from a teenager's daily life, role-play, poetry, 

prose, artistic expression and music to present identity and how we understand it. 

One of the key goals is to provide room for experience within the classroom, which will make it 

easier for students to understand interpersonal relationships, to put themselves in other people's 

shoes and to foresee all the possible reactions and events. Students experiment in ñwhat ifò 

situations and through play distance themselves from real life and enter a fantasy world of drama; 

there, they encounter problems that help them to achieve the learning objectives. Work is carried 

out in a group that engages in discussions, which in a way interrupt the child's creative process, 

constantly demanding that the child explain what just happened (Koroġec, 2007). On the other 

hand, the principles of the formative assessment of learning and teaching offer a wide range of 

activities: from defining the criteria, through peer learning, feedback, self-assessment and peer 

assessment to obtaining diverse evidence of learning (Uļni naļrt, 2011). 
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The activity performed by seventh graders was presented by means of the following research 

questions: Who am I? What defines me? How do I differ from others? The pupils were divided 

into groups based on their strengths and interests, and planned how they would creatively 

demonstrate/prove their understanding of the concept of identity. We based our work on the co-

defined, clear and written learning purposes and success criteria, stemming from the objectives of 

the curriculum for patriotic and citizenship culture and ethics. The groups opted for role-playing, 

writing poetry that revealed the pupil's thoughts about himself/herself in society, artistic 

expression, and musical interpretation. The work was carried out as a project assignment in the 

classroom and at home. The time frame in which the pupils had to finish their work was 14 days. 

On completing the project assignment, they took a test to demonstrate their understanding of the 

concepts and their attainment of the knowledge standards (Uļni naļrt, 2011). We found that all 

pupils had achieved both the success criteria and the knowledge standards. 

The teacher's reflection on the activities implemented by pupils, and the feedback provided by 

pupils, showed that we can creatively express ourselves in social sciences subjects and that we can 

give pupils the chance to demonstrate their talents, interests and abilities. The teacher's added value 

is creating an environment in which every individual will be given the chance and opportunity to 

express themselves and their thoughts in a unique way, while enabling other participants in the 

classroom to monitor (the events, learning content) and learn experientially in an authentic 

situation. That way, the pupils gain many competences: improved reading and communication 

skills; critical thinking and assessment; development of moral values; establishing interpersonal 

relationships; getting to know and become aware of oneself; accepting diversity; development of 

creativity and imagination; perception of art. 

Keywords: identity, role-playing, creativity, expression, critical thinking 
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Razġirjeni povzetek 

 

Uvod 

 

Velikokrat se spomnimo misli Benjamina Franklina, ki se glasi: èPovej mi in pozabil sem. Nauļi 

me in spomnim se. Vkljuļi me in se nauļim.ç 

Morda takrat nismo najbolj razumeli njenih besed, saj se nam je ġola zdela le èposredovalnicaç 

znanja. Uļitelj kot frontalni podajalec znanja, ki ima kljuļni poloģaj in mesto v razredu. Tako je 

bil namreļ videti pouk nekoļ. 

Sami smo pri svoji pedagoġki praksi hitro ugotovili, da zgoraj zapisana misel ġe kako drģi in da s 

klasiļnim naļinom ne bomo dosegli tega, kar smo si pri uļencih ģeleli doseļi. 

Ker tako ves ļas vzpodbujamo izkustveno uļenje in ustvarjalnost, je ena od oblik dela pri naġem 

pouku tako zelo pogosto tudi igranje vlog. 

V tem prispevku bomo poskuġali pokazati, kako smo omenjeno metodo ï igro vlog ï sicer veļkrat 

uporabili pri uļnem sklopu demokracija od blizu v 8. razredu osnovne ġole. V nadaljevanju bomo 

na primeru pokazali, kako se je skozi uļni proces realizirala omenjena metoda dela. 

 

Formativno spremljanje in igre vlog pri pouku 

 

Ģe kar nekaj let uporabljamo koncept, ki smo ga poimenovali formativno spremljanje.   

S formativnim spremljanjem uļitelj omogoļa uļencem soustvarjanje uļnega procesa (prek 

namenov uļenja, kriterijev uspeġnosti, osebnih ciljev, zastavljanje vpraġanj, samovrednotenje, 

vrstniġko vrednotenje itd.), kar vodi k aktivnejġi vlogi uļencev ter k bolj kakovostnemu in 

izboljġanemu znanju. Uļenci vrednotijo svoje delo in so deleģni kakovostnih povratnih informacij 

tako s strani uļitelja kot soġolcev, z namenom izboljġevanja uļenja (ugotavljanja, v kolikġni meri 

so dosegli zastavljene cilje) ter izboljġevanja doseģkov (Zavod RS za ġolstvo, b. d).  

Ko uļenec razume, kaj se uļi in kako se je treba uļiti, postane aktivni udeleģenec v procesu uļenja. 

Raziskave so pokazale, da aktivna uporaba formativnega spremljanja privede do boljġe motivacije 

otrok za ġolsko delo (Brookhart, 2010). 

èRazreda ne vidim veļ kot CELOTO, ampak v njem vidim tudi vsakega POSAMEZNIKA.ç (Holcar 

Brunauer idr., 2017, str. 6) Vsekakor je to vedno bolj ali celo vedno tudi naġe vodilo. 
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Da laģe doseģemo zgoraj navedeno, lahko uporabimo tudi igro vlog. Gre za odliļno pot do 

izkustvenega uļenja ï odliļna izkustvena metoda, ki nudi ġtevilne poti do izkazovanja 

ustvarjalnosti uļencev. 

Igra vlog 

 

Med igranjem vlog se uļenci osredotoļijo na doloļen problem, zviġa se jim obļutljivost za lastna 

ter tuja staliġļa in ļustva, ugotavljajo odnos med ļustvi in ravnanjem, obenem pa igra vlog 

spodbuja tudi trening spretnosti in nadzor nad ļustvi. Uļenci se angaģirajo tudi v novih in 

netipiļnih konfliktnih situacijah. Igra vlog je ena izmed metod izkustvenega uļenja. Temelji na 

uļenju iz neposredne izkuġnje, èna lastni koģiç, ter omogoļa trening raznovrstnih spretnosti in 

veġļin. Kot ena izmed metod izkustvenega uļenja igra vlog omogoļa razvoj uļenļevih miselnih 

veġļin. Poleg kompleksnega miġljenja pa razvija uļenec v igri vlog tudi druga vseģivljenjska 

znanja: npr. sodelovanje, procesiranje informacij, uporaba virov, uļinkovito predstavljanje idej in 

miselne navade (Center RS za poklicno izobraģevanje, b. d.). Kot bomo predstavili v nadaljevanju, 

tudi mi pogosto uporabljamo metodo igre vlog. Primere bomo predstavili skozi sklop Demokracija 

od blizu (8. razred). 

 

Priprava in izvedba volitev 

 

Dve ġolski uri smo skozi pripravo in izvedbo igre vlog pripravljali volitve. Sledili smo naslednjim 

ciljem: èUļenci pridobijo spoznanja o demokratiļnem postopku pred volitvami, na njih in po 

njih.ç In: èUļenci poznajo, kako pomembno je za drģavljansko skupnost, da so njeni ļlani aktivni.ç 

(Ministrstvo RS za izobraģevanje, znanost in ġport, b. d.) 

Uļenci so bili razdeljeni v skupine. Eni so ustanovili stranke, drugi so bili novinarji, naslednji 

volilna komisija in zadnji opazovalci. Vsebinskim so sledili ġe procesni kriteriji (skupinsko delo, 

kriteriji za igro vlog, dober ļlanek, priprava volitev itd.). Skupinskemu delu ï pripravi (s pomoļjo 

literature) ï je sledila faza igranja vlog. Ob koncu smo teģili k temu, da so se uļenci ovrednotili in 

na podlagi kriterijev uspeġnosti podali kakovostne povratne informacije. Naj podamo samo eno: 

èNaslednjiļ bom z veseljem spremljal volitve, saj sedaj konļno razumem, kako potekajo.ç   

Sklep 

 

Ļe na koncu na kratko strnemo naġe razmiġljanje. Zagotovo je ena od èsodobnihç metod 

pouļevanja tudi igra vlog skozi izkustveno uļenje. Pri pouku domovinske in drģavljanske kulture 

in etike omenjeno metodo pogosto uporabljamo, saj ugotavljamo, da se uļenci tako nauļijo veliko 

veļ, in ġe pomembneje se nam zdi, da je nauļeno ï trajno. Z naġe perspektive gre vsekakor za eno 

bolj uļinkovitih metod, ki pa je ġe uļinkovitejġa, ļe je podkrepljena s formativnim spremljanjem. 

 

Kljuļne besede: demokracija, igra vlog, volitve, formativno spremljanje, avtentiļna naloga 
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Extended Abstract 

 

Introduction 

 

We often remember the words of Benjamin Franklin: ϦTell me and I forget, teach me and I may 

remember, involve me and I learn.Ϧ 

Maybe back then we did not realize the true meaning of these words, because we considered school 

to be just an institution for passing on knowledge. A teacher as a frontal transmitter of knowledge 

was the central figure in a classroom. That was how the lessons used to look. 

During our work in the classroom, we soon realized that Franklin's quote is very much true and 

that by teaching in the traditional manner we cannot teach our children everything we want to. 

That is why our focus is on encouraging learning through experiencing and creative thinking. One 

of the forms we use often is role-playing. 

In this article we will try to show how we used the method of role-playing in teaching eight graders 

in elementary school on the topic: Democracy Up Close. 

Formative assessment and role-playing in the classroom 

 

We have been using the concept of formative assessment for several years. Through this method 

of teaching the teacher enables the children to co-create the learning process (through learning 

goals, success criteria, personal goals, asking questions, self-assessment, peer assessment, etc.) 

and all that leads to a more active role of students and to better and long-term knowledge. The 

children evaluate their work and they get quality feedback from the teacher and other children, 

therefore improving their knowledge (by understanding the degree to which the goals have been 

accomplished) and achievements. 

When the student understands what he/she is learning about and how he/she needs to be learning, 

he/she becomes an active participant in the learning process. Studies have shown that a constant 

implementation of formative assessment leads to children being more motivated for school work 

(Brookhart, 2010). 

ϦI don't look at a classroom in terms of an entire group, instead I look at every single individualϦ 

(Holcar Brunauer et al., 2017). That kind of perception is increasingly becoming our main 

guideline. In order to achieve the above, we can make use of role-playing. It is an excellent way 

for learning by experiencing ï an excellent method that enables children to show their creativity. 

Role-playing 

 

During role-playing children are focusing on a specific issue. Their sensitivity to their own and to 

other people's emotions and points of view is growing during the process; they are experiencing 

the relation between emotions and action; moreover, it is a process of managing skills and 

controlling emotions. Students are experiencing new and atypical conflict situations. It is a method 
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that is founded on direct experience, i.e., learning through experience. It also encourages practicing 

different specific skills and abilities. On the other hand, it is a method that provides a solid ground 

for the growth of thinking capabilities. During role-playing the children are not only developing 

complex reasoning but also other real-life knowledge: cooperation, processing information, use of 

sources, effective idea presentation and thinking habits. As you will see, we often use the method 

of role-playing. We are presenting a case study in the 'Democracy Up Close' lesson for eight 

graders. 

 

Preparing and executing elections  

We spent two entire lessons preparing and implementing elections through role-playing. We had 

several goals in mind: students gathering knowledge on democratic protocols during elections and 

procedures after the elections; students becoming aware of the importance of being active citizens 

for the functioning of the state. 

The students were divided into groups. Some founded political parties, some became journalists, 

some became members of an electoral committee and some became independent observers. We 

established the content- and process-related criteria: team work, role-playing criteria, writing an 

article, preparing elections, etc. After the initial phase of working in groups to prepare (on the basis 

of scholarly literature), we continued with role-playing. At the end our ambition was for the 

children to evaluate themselves and that they receive quality feedback on the basis of the success 

criteria. As one of the students commented: ϦI'm looking forward to the next real-life elections and 

will definitely monitor them closely now that I know how they are taking place.Ϧ 

 

Conclusion 

 

Some thoughts at the end: learning by experiencing through the role-playing method is certainly a 

modern type of teaching. In lessons on citizenship and ethics we often use this kind of tuition, 

because we have realized that the children learn more this way and that the knowledge they acquire 

is more lasting. It is an effective method from our perspective, especially when backed by 

formative assessment. 

 

Keywords: democracy, role-playing, election, formative assessment, authentic assignment 
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Razġirjeni povzetek 

 

Pri pouku domovinske in drģavljanske kulture in etike (DKE) smo izvedli simulacijo 

predsedniġkih volitev. Prek igre vlog smo z uļenci ģeleli poglobiti znanje o poteku volitev ter 

okrepiti aktivno drģavljanstvo. 

Aktivno drģavljanstvo in ġola sta tesno povezana. Keating (2014) ugotavlja, da ġola vpliva na 

dejanja uļencev kakor tudi na delovanje ġirġe druģbe. Pravi, da se je v zadnjih dvajsetih letih po 

Evropi poveļal interes za pouļevanje drģavljanstva, obenem pa se je spremenil model pouļevanja 

drģavljanstva. Medtem ko je v preteklosti ġlo predvsem za usvajanje znanja, povezanega z 

drģavnimi institucijami, narodnimi miti ali junaki, je v novem modelu izobraģevanja prisotnega 

manj poudarka na uļenju na pamet, bolj pa je prisotno dejavno uļenje in kritiļno razmiġljanje. 

Keating napoveduje, da bo eden izmed izzivov bliģnje prihodnosti spodbujanje politiļnega 

udeleģevanja in ġe posebej glasovanja. Trend nizke udeleģbe na volitvah ter nezanimanja za 

politiko je prisoten tudi v Sloveniji in ġe posebej med mladimi (Naterer idr., 2019), zato je smotrno 

krepiti aktivno drģavljanstvo ģe v ġoli. 

V uļnem naļrtu za DKE je med operativnimi cilji za 8. razred napisano, da èuļenci spoznajo 

postopke, po katerih so izvoljeni nosilci oblastiç ter da èuļenci pridobijo spoznanja o 

demokratiļnem postopku pred volitvami, na njih in po njihç (Uļni naļrt, 2011, str. 12). Obenem v 

uļnem naļrtu piġe, da ècilj predmeta ni le pridobivanje vednosti o predpisanih vsebinah, ampak 

tudi usposabljanje uļencev za drģavljansko delovanjeç (Uļni naļrt, 2011, str. 20). Uļni naļrt 

naslavlja potrebe danaġnje druģbe, kot naļin pouļevanja pa podaja razliļna didaktiļna priporoļila, 

med drugim uļno dejavnost kot je igra vlog. Ta naļin smo si izbrali tudi v naġem primeru. Igra 

vlog je pojmovana kot metoda izkustvenega uļenja, kjer uļenci preko osebnega izkustva in 

doģivljanja usvajajo znanje (Brļiĺ Petek, 2018; Horvat, 2009). Prek igre vlog uļenci ne le 

poglabljajo uļno snov, temveļ tudi razvijajo veġļine kritiļnega miġljenja in sporazumevalno 

zmoģnost. Pri izkustvenem uļenju so uļenci aktivni, tako pa je uļenje tudi uļinkovitejġe.  

V ġolskem letu 2021/2022 smo pri pouku DKE v treh oddelkih 8. razreda izvedli simulacijo 

predsedniġkih volitev. Uļenci so se prek igre vlog vģiveli v razliļne vloge akterjev na 

predsedniġkih volitvah in s tem od blizu spoznali potek volitev, obenem pa je razred na koncu 

simulacije dobil pravega predsednika razreda. Simulacija volitev je potekala na veļ ravneh. V 

vsakem oddelku so uļenci prevzeli vsaj eno izmed ponujenih vlog. Dva do ġtirje uļenci v 

posameznem razredu so prevzeli vlogo kandidata na predsedniġkih volitvah. Pripravili so svoj 

politiļni nagovor in sodelovali v predvolilnem sooļenju. Vsakemu kandidatu sta se lahko 

pridruģila ġe do dva uļenca, ki sta kandidatu pomagala pri politiļni kampanji. Pomagala sta 
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oblikovati volilni program, slogan ter plakate in letake. Trije uļenci so v vlogi novinarja oziroma 

televizijskega poroļevalca pripravili vpraġanja za kandidate in vodili predvolilno sooļenje ter 

predstavili rezultate volitev. Preostali uļenci so kot civilna druģba oblikovali svoja priļakovanja 

in zahteve in jih predstavili kandidatom. Vsi uļenci pa so se na koncu v vlogi volivcev podali na 

voliġļe. Na voliġļu so trije uļenci odigrali vlogo volilnega odbora. Ti so pripravili tudi glasovnice, 

seznam volivcev, osebne izkaznice, glasovalno skrinjico in prostor za glasovanje.  

Uļenci so prek igre vlog na ustvarjalen naļin poglobili svoje znanje o poteku volitev ter okrepili 

sporazumevalno zmoģnost, kritiļno miġljenje, vseģivljenjske veġļine in aktivno drģavljanstvo. 

Kljuļne besede: simulacija, igra vlog, volitve, drģavljanska vzgoja, aktivno drģavljanstvo 

Extended Abstract 

 

In the patriotic and citizenship culture and ethics class, we conducted a simulation of the 

presidential elections. Through role-playing, the plan was for students to deepen their knowledge 

of the election process and strengthen active citizenship.   

Active citizenship and school are closely connected. Keating (2014) states that the school affects 

students as well as the society. She says that in the last twenty years there has been an influx of 

interest in teaching citizenship and, at the same time, a shift in the teaching approach. In the past, 

the learning process was mostly about acquiring knowledge about state institutions, national myths 

and heroes, whereas today's model is focusing less on learning by heart and more on active learning 

and critical thinking. Keating forecasts that one of the challenges in the near future will be 

promoting political participation, especially voting. Trends of low election turnout and disinterest 

in politics are present also in Slovenia, especially among the youth (Naterer et al., 2019); therefore, 

it is wise to strengthen active citizenship already in school.  

It is stated among the operative goals for the patriotic and citizenship culture and ethics curriculum 

in Year 8 that students should learn about the processes for electing state leaders and the 

democratic processes that happen before, during and after the elections (Uļni naļrt, 2011). At the 

same time, the curriculum states that the goal of the subject is not only acquiring knowledge about 

the mandatory teaching contents but also preparing students for active citizenship. The curriculum 

addresses the needs of today's society and recommends different didactic approaches to teaching, 

one of them being role-play. This is the method we decided on in our case. Role-play is defined as 

an experiential learning technique where students acquire knowledge through personal experience 

(Brļiĺ Petek, 2018; Horvat, 2009). With role-playing, students not only deepen the subject matter 

but also strengthen critical thinking and communicative skills. During experiential learning, 

students are active and, in this way, learning becomes more efficient. 

During the 2021ï2022 school year, we conducted a simulation of the presidential elections in our 

patriotic and citizenship culture and ethics class. The simulations were executed in three sections 

in Year 8. The students took over different roles in the presidential elections and learnt about the 

election process from up-close. At the same time, the students elected a real class president. The 

simulation occurred on different levels. In each section, the students took over at least one of the 
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given roles. Two to four students became presidential candidates. They had to prepare their speech 

and take part in the pre-election confrontation. Each candidate could have one or two other students 

in their team. These students helped them to prepare the programme, slogan, posters and 

pamphlets. Three students became journalists and news reporters. They prepared questions for the 

candidates and carried out the pre-election confrontation. They also reported on the election 

results. The rest of the students represented the civil society. Their task was to discuss their 

expectations and demands from the future president and present them to the candidates. In the end, 

all of the students went to the polling station and cast their votes. There, three students role-played 

the election committee. They also prepared ballot papers, the list of voters, ID cards, the ballot box 

and the polling place.  

Through role-play, the students have deepened their knowledge about the election process in a 

creative way. During this process, they have strengthened their communicative skills, critical 

thinking skills, lifelong learning skills and active citizenship.  

Keywords: simulation, role-play, elections, citizenship education, active citizenship 
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INCLUSION AND EXPRESSION T HROUGH IMAGE THEATRE  
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barbara.polajnar@gmail.com  

 

Razġirjeni povzetek 

 

Slikovno gledaliġļe je ena izmed temeljnih tehnik metode gledaliġļa zatiranih. Metodo je razvil 

brazilski gledaliġki reģiser, igralec in pedagog Augusto Boal. Metoda gledaliġļa zatiranih je 

aplikabilna v gledaliġkem ustvarjanju, aktivizmu, pedagogiki in izobraģevanju, sluģi kot orodje za 

doseganje socialne praviļnosti, komplementira lahko tudi terapevtske procese (Polajnar, 2014a). 

Slikovno gledaliġļe z neverbalnimi oblikami izraģanja omogoļa sodelovanje posameznic in 

posameznikov ter skupin iz raznolikih jezikovnih, etniļnih, kulturnih in socialnih okolij.  

Metodoloġka raba slikovnega gledaliġļa je najpogostejġa v kontekstu neformalnega izobraģevanja. 

Tehnika slikovnega gledaliġļa sodelujoļim ponuja vpogled v druģbene odnose na individualni in 

skupinski, tudi sistemski ravni, hkrati pa lahko sluģi kot zaļetek diskusije in aktivnega 

spreminjanja omenjenih odnosov. To doseģe z vzpostavljanjem dialoga, ki jo kot osnovno raven 

izvedbe tehnike skupine vzpostavijo z aktivno udeleģbo udeleģenk in udeleģencev skozi izvajanje 

vaj in iger (v primeru daljġih delavnic tudi s konļno produkcijo po principu kolektivnega avtorstva) 

(Polajnar, 2014b).  

Osnova tehnike slikovnega gledaliġļa je delo z èģivimi kipiç oz. èzamrznjenimi slikamiç ï z 

razliļnimi vajami udeleģenke in udeleģenci razvijajo pozornost na telo, njegove poze ter mimiko 

obraza. Mirujoļe, èzamrznjeneç slike lahko v kasnejġih korakih tudi dinamiziramo ï udeleģenke 

in udeleģenci iz mirujoļih slik zaļnejo ponavljati gib in zvok (lahko je neartikuliran zvok ali glas, 

lahko je krajġi verbalni signal). Tehnika vzpostavi univerzalen jezik 'zamrznjenih slik' telesa, s 

katerimi so ļustva, misli, impresije in odnosi izraģeni ter uteleġeni.  

èSlike, ki jih ustvarjamo, temeljijo na prepriļanjih, ki jih imamo o nas samih in o svetu okrog nas. 

Ļe spremenimo izhodiġļno toļko, lahko na svet okrog sebe gledamo drugaļe. Ko delimo svoje 

ideje in zaznave z drugimi, se vedno pojavijo nove moģnosti in nova izhodiġļa. Vļasih se 

razlikujejo tudi resnice naġega telesa in naġega miġljenja. Igre in vaje gledaliġļa zatiranih nam 

omogoļajo pristopanje k samim sebi, do naġih vedenjskih in miselnih vzorcev; pomagajo nam 

vplivati nanje, jih spreminjati, zavestno ohranjati in morda tudi zmanjġati dogmatiļnost v naġi 

interpretaciji mnogih stvari okrog nas.ç (Fritz, 2020) 

Izraģanje s tehniko slikovnega gledaliġļa ni enako verbalnemu izraģanju, prav tako ga je teģko 

natanļno ubesediti. Kot takġno je tako vzpostavljanje posebnega jezika komplementarno 

verbalnemu jeziku (Boal, 2002). Zaradi specifiļnega izraza je telesni izraz bolj iskren, 

veļdimenzionalen in mnogopomenski. Ob razmisleku in branju ustvarjenih telesnih slik odpiramo 

ġiroko polje izkustva in domiġljije, v katerem sodeluje celotna skupina. S tem vkljuļevanjem vsem 

udeleģenim omogoļimo, da so sliġani. Raznolikost 'zamznjenih slik' ponazarja raznolikost 
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perspektiv, mnenj, pristopov in izkuġenj znotraj skupine (Fritz 2020). Pri uporabi tehnike 

slikovnega gledaliġļa v delu s skupinami je pomemben element branje oz. interpretacija 

'zamrznjenih slik', ob katerem udeleģenke in udeleģenci s prepoznavanjem podob premiġljujejo 

svojo domiġljijo, ļustva in spomine (Boal 2002).  

Slikovno gledaliġļe se na podroļju izobraģevanja in pedagogike v Sloveniji uporablja predvsem v 

neformalnem izobraģevanju. V zadnjem ļasu izvajalke in izvajalci tehniko slikovnega gledaliġļa 

v okviru razliļnih programov (OIV, KATIS izobraģevanja in drugi) prenaġamo na uļenke in 

uļence ter uļitelje in uļiteljice. 

Kljuļne besede: slikovno gledaliġļe, gledaliġļe zatiranih, aktivna udeleģba, vkljuļevanje, 

izraģanje 

 

Extended Abstract 

 

Image Theatre is one of the fundamental techniques of the Theatre of the Oppressed method. The 

method was developed by Brazilian theatre director, actor, and pedagogue Augusto Boal. The 

method is applicable to theatre, activism, pedagogy, and education; it can be used as a tool for 

achieving social justice; it can also complement therapeutic processes (Polajnar, 2014a). By using 

non-verbal forms of expression, Image Theatre enables the inclusion of individuals and groups 

from diverse linguistic, ethnic, cultural and social backgrounds.  

The methodological use of Image Theatre is most common in the context of non-formal education. 

The technique offers an insight into social relations at the individual and group level, including the 

system level. At the same time, it can serve as a starting point for a discussion and social change. 

This is achieved through a dialogue which the groups establish as the basic level of implementation 

of the technique, with the active participation of participants throughout the implementation of 

exercises and games (in the case of longer workshops also with the final production, which follows 

the principle of collective authorship) (Polajnar, 2014b).  

The basis of the technique of Image Theatre is working with 'living statues' or 'frozen images' ï 

through various exercises, participants develop attentiveness to the body, body poses and mimic. 

Still, 'frozen' images can also be dynamized in later steps ï participants start repeating a movement 

and sound (it can be an unarticulated sound or a shorter verbal signal). The technique establishes 

a universal language of 'frozen images' through which emotions, thoughts, impressions and 

relationships are expressed and embodied.  

"We create images based on our preconceptions, not only of ourselves, but of the world around us 

as well. Change our standpoint, and the perspective changes. If you share your ideas and 

perceptions with others, new possibilities always emerge. Sometimes the truths of our bodies and 

those of our thinking differ. The games and exercises of the Theatre of the Oppressed enable us to 

approach ourselves, our behavior and thinking patterns, to deliberate on them, change them, 

consciously hold on to them and perhaps see many things far less dogmatically" (Fritz, 2020). 
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Expression through body images is not the same as verbal expression, and it is difficult to express 

it in words. As such, the established language is complementary to verbal language (Boal, 2002). 

Its specifics make body expression more honest and multi-dimensional. When we observe and 

"read" the created body images, we open a wide field of experience and imagination in which the 

whole group participates. Through this involvement, we enable everybody to be heard. The 

diversity of 'frozen images' illustrates the diversity of perspectives, opinions, approaches, and 

experiences within the group (Fritz, 2020). When using the technique of Image Theatre group 

work, an important element is the observation and interpretation of 'frozen images', during which 

the participants reflect on their imagination, emotions and memories through image recognition 

(Boal, 2002).  

In Slovenia, Image Theatre is mainly used in non-formal education in the field of education and 

pedagogy. Recently, facilitators have been disseminating the technique within various 

programmes (OIV, KATIS education, etc.) to pupils as well as teachers. 

Keywords: Image Theatre, Theatre of the Oppressed, active participation, inclusion, expression 
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Razġirjeni povzetek 

 

Na osnovi teme Ponovna socializacija ali resocializacija (Poļkar, 2013) iz uļbenika za sociologijo 

za srednje strokovne in poklicno-tehniļne ġole (Poļkar, 2013, str. 43) in povzete strokovne 

literature bom govorila o sooļanju mladih s specifiļnimi skupinami, ki so v druģbi stigmatizirane, 

pa tudi o ljudeh, ki imajo izkuġnjo s prestajanjem zaporne kazni.  

Kako na tovrstno stvarnost gledajo mladostniki? Kot (bodoļi) aktivni drģavljani pravne, socialne, 

demokratiļne drģave in drģave blaginje bodo tokrat v okviru srednjeġolskega izobraģevanja 

virtualno in prek igre vlog simulirali situacije, ki privedejo do aktivacije moļnih ļustev zaradi 

predsodkov in diskriminacije. 

Osrednja tema mojega prispevka je torej sooļanje in premagovanje predsodkov in stereotipov.  

V procesu usvajanja snovi se bodo dijaki natanļneje seznanili s pojmi: predsodki, ki jih Mirjana 

Nastran Ule opredeli kot ènajtrdovratnejġe tvorbe v ļloveġki zgodovini in naj bi bili daleļ bolj 

obstojni kot drģavne tvorbeç (Nastran Ule, 1999), stereotipi, za katere ģe od Lippmana (1992) 

velja, da so neke vrste predstave v naġi glavi in so relativno trajni kognitivni konstrukti, shranjeni 

v naġem spominu (Nastran Ule, 1999, str. 73), in stigmatizacijo. Slednja èse uporablja za lastnost, 

ki je hudo diskreditirajoļaç (Goffman, 2008, str. 12). Vabljeni bodo k razmiġljanju o svojem 

poznavanju obravnavanih pojmov. Po ogledu intervjuja z nekdanjim zapornikom bodo dobili 

moģnost, da se aktivno sooļijo s (svojimi in tujimi) predsodki in jih skuġajo aktivno premagati.  

V prispevku bom poskusila odgovoriti na naslednja vpraġanja: èAli bi z boljġim poznavanjem 

obravnavanih pojmov in z njimi povezanih pojavov lahko na kakrġen koli naļin pripomogli k manj 

obremenjenemu pogledu na 'drugaļnega drugega'? Kako?ç 

èCivilna druģba tako postane prostor za neposredno demokracijo in za neposredni angaģma 

posameznikov za realizacijo skupnih ciljev v skupnosti in drģavi.ç (Banjac in Ġipuġ, 2021)   
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Z igro vlog se dijaki neposredno sooļijo s ļustvi na èobeh stranehç: stigmatiziranih in 

stigmatizirajoļih. V nadaljevanju dijaki analizirajo svoje obļutke. Iġļemo moģne reġitve za 

premagovanje predsodkov in stereotipov. 

Dijaki se sooļijo z vpogledom v to, kako ljudje v razliļnih okoljih in situacijah razmiġljajo in 

delujejo na podlagi stereotipov in predsodkov, ki so oļitno sestavni in neobhodni del vsake druģbe.  

Druģba ima izoblikovan dostop predvsem preko TV-ekranov in ima poslediļno izoblikovan 

pogled, kot ga narekujejo mnoģiļni mediji. Novo je spoznanje nadzornih drģavnih ustanov in 

njihovo delovanje, pa tudi obratno, dijaki lahko spoznajo, kako èljudje, zdruģeni v organizacije in 

gibanja, spremljajo, kaj dela oblast, in lahko izrazijo nestrinjanje ali kritiko, ļe z doloļenimi 

politikami niso zadovoljni ali ļe oblast deluje samovoljnoç (Banjac in Ġipuġ, 2021, str. 39).  

Pri tem delu je zelo pomembna dobra priprava uļitelja, ki poleg poglobljenega teoretiļnega znanja 

vkljuļuje tudi sodelovanje z razliļnimi strokovnjaki, saj bo le tako s svojim znanjem lahko 

zadovoljil kriterijem, ki so potrebni za dobro pripravo dijakov na omenjeno temo. 

Kljuļne besede: aktivno drģavljanstvo, predsodki, stereotipi, stigmatizacija 

Extended Abstract 

Based on the topic of Resocialization (Poļkar, 2013) from the textbook for sociology for secondary 

vocational and technical schools (Poļkar, 2013, p. 43) and the summarized professional literature, 

we will talk about the confrontation of young people with specific groups that are stigmatized in 

society, and about people who have served a prison sentence. 

How do young people view this kind of reality? As (future) active citizens of a legal, social, 

democratic and welfare state, they will simulate situations that lead to the activation of strong 

emotions due to prejudice and discrimination through role-play. 

The central theme of this paper is therefore to confront with and overcome prejudices and 

stereotypes. 

In the process of learning the content, students will get acquainted with the concepts of prejudice, 

which Mirjana Nastran Ule defines as "the most stubborn formations in human history, far more 

persistent than state formations" (Nastran Ule, 1999); stereotypes which Lippman (1992) 

considers some kind of representation in our heads and that are relatively permanent cognitive 

constructs stored in our memory (Nastran Ule, 1999, p. 73); and stigmatization. The latter is "used 

for a trait that is severely discrediting" (Goffman, 2008, p. 12). They will be invited to reflect on 

their knowledge of the concepts discussed. After watching an interview with a former prisoner, 

they will be given the opportunity to actively confront (their own and other people's) prejudices, 

and actively overcome them. 

In this article, we will try to answer the following questions: "Could better knowledge of the 

concepts discussed and of the phenomena related to them in any way contribute to a less burdened 

view of the 'different other'? "How?" 
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"Civil society thus becomes a space for direct democracy and for the direct engagement of 

individuals for the realization of common goals in the community and the state" (Banjac & Ġipuġ, 

2021). 

Through role-play, students are directly confronted with emotions on "both sides": the stigmatizing 

and the stigmatized. Next, students analyze their feelings. We are looking for possible solutions to 

overcome prejudices and stereotypes. 

Students are confronted with an insight into how people in different environments and situations 

think and act on the basis of stereotypes and prejudices that are clearly an integral and necessary 

part of any society. 

The society mainly provides access through TV screens and consequently its view is dictated by 

the mass media. New is the knowledge of state supervisory institutions and their work, and vice 

versa, students can learn how "people united in organizations and movements monitor what the 

government does and can express disagreement or criticism if they are dissatisfied with certain 

policies or if the government works arbitrarily" (Banjac & Ġipuġ, 2021, p. 39). 

In this process, good teacher preparation is very important; in addition to in-depth theoretical 

knowledge, it also includes cooperation with various experts, as only with their knowledge will 

they be able to meet the criteria necessary for preparing students well on this topic. 

Keywords: active citizenship, prejudices, stereotypes, stigmatization 
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Razġirjeni povzetek  

 

Metoda gledaliġļa zatiranih pokriva raznolike pristope za igralce in igralke ter neigralce in 

neigralke, velik del metode predstavljajo vaje, igre in tehnike, ki se osredotoļajo na proces 

nastajanja predstave ï vaje za skupinsko dinamiko, tehnike za zavedanje in izraģanje misli, vaje, 

namenjene uporabi gledaliġkega aparata, zavedanje lastnega telesa in izraznost telesa, kritiļno 

branje besedil idr. Kritiļen odnos do besedil razvija tehnika ļasopisnega gledaliġļa, ena izmed 

prvih razvitih tehnik gledaliġļa zatiranih, ki jo je leta 1971 razvila gledaliġka skupina Nucleus 

Group iz saopaolskega gledaliġļa Arena Theatre.  

Tehnika ļasopisnega gledaliġļa je osredotoļena na ustvarjalni proces in ne na konļno gledaliġko 

produkcijo. Tehnika ponuja razliļne pristope k besedilu, na primer enostavno branje, ritmiļno 

branje, navzkriģno branje, dopolnjujoļe/komplementarno branje, branje z vzporedno akcijo, 

improvizacijsko branje, zgodovinsko branje, podporno/okrepitveno branje, branje besedila zunaj 

konteksta, terenski intervju idr. (Polajnar, 2014).  

Najpomembnejġi cilj tehnike ļasopisnega gledaliġļa je ljudem pribliģati gledaliġļe tako v procesu 

nastajanja kot v izvedbi performativnega dogodka. Drugi najpomembnejġi cilj tehnike je uļenje 

kritiļnega branja in poskus demistifikacije 'objektivnosti' novinarstva ter naslavljanje vpliva 

prevladujoļega razreda na produkcijo in distribucijo novic. Tretji cilj ļasopisnega gledaliġļa je 

prikazati, da gledaliġļe lahko izvaja vsakdo (Boal 2005).  

Pri ustvarjanju ļasopisnega gledaliġļa se uporablja nedramsko gradivo. Vsaka skupina se glede na 

vsebino, ki jo obravnava, odloļi za doloļeno obliko nedramskega gradiva. Ta je lahko zelo 

raznolika: ļasopisi, revije, odlomki Svetega pisma, dokumentarni filmi, statistike, dnevne novice, 

politiļni govori, drģavna ustava, deklaracija ļlovekovih pravic, otroġke knjige, uļbeniki in delovni 

zvezki ali drugo gradivo. Skupina nato kritiļno analizira izbrano gradivo, na podlagi tega pa v 

nadaljevanju vstopa v proces ustvarjanja predstave. S postavljanjem vpraġanj, kot so: èkaj je v 

besedilih izpostavljeno in kaj prikritoç, èkaj je v naslovu in kaj je prikazano na fotografijahç, 

èkomu so besedila namenjenaç, èkdo je besedilo napisal ali napisalaç, skupina prestrukturira 

besedilo v nove oblike, jih kombinira z drugimi besedili, postavlja v nove kontekste, improvizira 

v prizore, dopolnjuje s pantomimo, slikami, pesmimi in raziskuje z drugimi podtehnikami. Med 

procesom nastaja raznoliko gradivo, ki na razliļne naļine prikazuje, preizpraġuje in uprizarja 

prvotno besedilo. 

Udeleģenke in udeleģenci z obravnavo razliļnih gradiv s ļasopisnim gledaliġļem raziskujejo 

socialne kontekste in razmerja moļi, v katerih ģivijo, delujejo in ustvarjajo. To gradivo lahko 
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kasneje sluģi tudi za nadaljnje razvijanje prizorov v predstavo in povezovanje z drugimi tehnikami 

gledaliġļa zatiranih ï s slikovnim, forumskim in zakonodajnim gledaliġļem.  

Ļasopisno gledaliġļe je uporabno tudi pri delu v razredu in v razliļnih oblikah neformalnega 

uļenja. Tehnika je osredotoļena na spodbujanje kritiļnega miġljenja in kritiļne pismenosti v 

odnosu do medijskih vsebin (Tudorache, 2021). S tehniko ļasopisnega gledaliġļa lahko uļenci in 

uļenke ter uļitelji in uļiteljice analizirajo in kritiļno ovrednotijo tudi pedagoġka gradiva, ki jih 

uporabljajo v razredu. Podtehnike ļasopisnega gledaliġļa so primerne kot kreativni pristopi pri 

jezikoslovnih, druģboslovnih in humanistiļnih predmetih. 

Kljuļne besede: ļasopisno gledaliġļe, kritiļno miġljenje, mediji, proces ustvarjanja, objektivnost 

 

Extended Abstract 

 

The Theatre of the Oppressed method covers diverse approaches for actors and non-actors, and a 

large part of the method is represented by exercises, games and techniques that focus on the process 

of creating a performance ï exercises for group dynamics, techniques for awareness and 

expression of thoughts, awareness of one's body and expressiveness of the body, etc. A critical 

attitude to texts is developed by the Newspaper Theatre technique, one of the first techniques of 

the Theatre of the Oppressed, developed in 1971 by the theatre group Nucleus Group from the Sao 

Paolo Arena Theatre. 

The main focus of the technique is the creative process, and not the final production. The technique 

takes various approaches to text, such as simple reading, rhythmic reading, cross-reading, 

complementary reading, parallel reading, improvisational reading, historical reading, 

supportive/reinforcing reading, out-of-context reading, field interview and others (Polajnar, 2014). 

The first goal of the Newspaper Theatre technique is to bring the theatre closer to people, both in 

the process of creation and in the performance. The second objective of the technique is to teach 

critical reading, to attempt to demystify the 'objectivity' of journalism and to address the influence 

of the dominant class on news production and distribution. The third goal of Newspaper Theatre 

is to show that theatre can be done by anyone (Boal, 2005). 

In the Newspaper Theatre, a non-theatrical material is used. Each group decides on a specific non-

theatrical text, depending on the subject it is addressing. It can be very diverse: newspapers, 

magazines, passages of the Bible, documentaries, statistics, daily news, political speeches, the 

constitution, the Declaration of Human Rights, children's books, textbooks and other material. 

The group then critically analyses the selected material, and enters the process of creating the play 

based on the analysis. By asking questions, such as "What is highlighted in the texts, and what is 

hidden?", "What is in the title and what is shown in the photographs?", "For whom are the texts 

written?", "Who wrote the text?", the group restructures the text into new forms, combines them 

with other texts, puts them into new contexts, improvises into scenes, complements them with 

mime, pictures, poems, and explores them with other subtechniques. 
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During the process, diverse material is created, which in various ways displays, examines and 

performs the original text. Participants explore the social contexts and power relations in which 

they live, operate and create by discussing different materials through the Newspaper Theatre 

technique. 

This material can later also be used to further develop the scenes into a performance and connect 

with other techniques of the Theatre of the Oppressed ï with the Image, Forum and Legislative 

Theatre. Newspaper Theatre is also applicable to lectures and various forms of non-formal 

education. The technique is focused on promoting critical thinking and critical literacy in relation 

to media content (Tudorache, 2021). 

With the Newspaper Theatre technique, students and teachers learn to analyse and critically 

evaluate the pedagogical materials used in the classroom. The subtechniques of the Newspaper 

Theatre can be used as creative approaches in linguistic, social science and humanities subjects. 

Keywords: Newspaper Theatre, critical thinking, media, process of creating, objectivism 
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Razġirjeni povzetek 

 

Ġola ima poseben vpliv pri vzgoji otrok za socialno odgovorno drģavljansko vedenje, prosocialno 

vedenje in solidarnost. Glavna prednost ġole pred drugimi socializacijskimi okolji je, da vkljuļuje 

vse otroke, tudi tiste, ki takġne vzgoje zaradi razliļnih razlogov niso deleģni v svojih druģinah. 

Osnovna ġola, ki tvori devet let pomemben del otrokovega vsakdana, je polje raznoterih socialnih 

zunajdruģinskih izkuġenj in najboljġi moģni prostor za razvijanje odnosa med otrokom in 

zunajdruģinsko skupnostjo. Osnovna in srednja ġola vsebujeta mnoģico moģnosti za razvijanje 

socialnega jaza in priloģnosti za udejanjenje prosocialnega vedenja in dejavnosti v korist razredne 

ali ġolske skupnosti. 

Socializacija za socialno odgovornost do drugih in do skupnosti je lahko vgrajena v kurikulume 

vseh ġolskih predmetov. Nanjo uļinkujejo etos in psihosocialna klima razredne skupnosti in ġole. 

Vrstniġki odnosi in nepisana socialna pravila so znatno bolj vplivni dejavniki socializacije, kot si 

to obiļajno predstavljamo. V vseh teh dogajanjih ima kljuļno mesto in vlogo uļitelj. Uļitelj je 

zgled socialnega vedenja, od njega je odvisna izkuġnja odnosa med uļencem in uļiteljem, uļitelj 

vpliva na psihosocialno klimo razreda, odnose in solidarnost razredne skupnosti.  

Mnogo uļiteljev v slovenskih ġolah si prizadeva za opravljanje vloge socialnih vzgojiteljev otrok 

in psihosocialnih pomoļnikov otrokom v stiskah. Vendar je takġno delovanje v znatni meri 

odvisno od nakljuļnih okoliġļin ï od osebnosti uļitelja, etosa in psihosocialne klime celotne ġole, 

podpore, ki jo v tem smislu prejemajo uļitelji od vodstva. Socializacija uļencev in dijakov za 

socialnost ni dovolj pomembna sestavina filozofije in prakse delovanja ġolskega sistema. Da bi se 

to zgodilo, ne zadoġļajo samo spremenjeni pravilniki. Pomembno je motiviranje in usposabljanje 

pedagoġkih delavcev ģe v ļasu ġtudija in ob delu. Pri tem niso koristni le tehniļni napotki, kako 

organizirati takġno ali drugaļno solidarnostno dejavnost. Vodilo motivacije in usposabljanj bi 

moralo biti izpostavljanje vrednosti in vrednote ļloveļnosti, vzajemne podpore, skrbi za skupnost 

in ļlane skupnosti.  
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Vzgoja za ļloveļnost, solidarnost, odgovornost do skupnosti ne bi smela biti omejena na 

posamiļne kroģke ali dejavnosti, v katere se vkljuļuje le del uļencev. Vgrajena bi morala biti v 

vse pore delovanja ġole. Prostovoljno delo uļencev je dober primer odliļne socialne in skupnostne 

vzgoje, vendar vkljuļuje le del otrok. Osnovno vpraġanje je, kako naj postane vzgoja za solidarnost 

sestavina socialnega tkiva ġole in ġolanja. Pri tem je zelo pomembno povezovanje ġole s svojo 

lokalno skupnostjo. To poteka v dveh smereh ï prispevek ġole k dobrobiti skupnosti in pomoļ 

skupnosti (prostovoljci, NVO, politiļne strukture, gospodarski sektor itd.) k dobrobiti ġole. 

V procesu socializacije za prosocialnost morajo imeti uļenci ustvarjalno in aktivno vlogo pri idejah 

za akcije, ukrepe, projekte, pri organiziranju le-teh, poroļanju in predstavljanju javnosti. To je 

hkrati priprava mladih za socialni aktivizem v starejġih ģivljenjskih obdobjih.  

Krizne situacije in situacije mnoģiļnih nesreļ, kot sta epidemija covida-19, vojna v Ukrajini in 

prihod beguncev, so priloģnosti za stvarni prikaz soodvisnosti med posameznikom in skupnostjo 

in razvijanje socialne odgovornosti in solidarnosti.  

Ļloveļnost, solidarnost, prosocialno vedenje so vrednote, ki smo jih v ļasu neoliberalnega 

ļaġļenja jaza in tekme za veļ biti, veļ imeti, veļ obvladovati. zanemarili. Sedanja dogajanja na 

svetovni ravni in predvidene klimatske spremembe s spremljajoļimi ekonomskim in socialnimi 

posledicami nas opozarjajo na vrednost ļloveļnosti in solidarnosti pri posamezniku, v skupnosti, 

institucijah in sistemih in na to, da bomo brez teh lastnosti teģko obvladovali izzive sedanjosti in 

prihodnosti. Usmerjanje vzgoje v ļloveļnost, v solidarnost in v delovanje v skupnosti in za 

skupnost bi moralo postati vodilo ġole sedanjega in prihodnjega ļasa.  

Kljuļne besede: ġola, otroci, socializacija, solidarnost, socialna odgovornost 

 

Extended Abstract 

 

The school has a special impact on educating children for socially responsible citizenship 

behaviour, prosocial behaviour and solidarity. The main advantage of a school over other 

socialisation environments is that it involves all children, including those who do not receive such 

education in their own families due to various reasons.  Primary school, which forms an important 

part of the child's daily life for nine years, is an environment of diverse social, non-family 

experiences and the best possible place for developing a relationship between the child and the 

non-family community. Primary and secondary schools contain a multitude of opportunities for 

developing the social ego, possibilities for realising prosocial behaviour, and activities for the 

benefit of the classroom or school community. 

Socialisation for social responsibility towards others and towards the community can be embedded 

in the curricula of all school subjects. It is influenced by the ethos and psychosocial climate of the 

classroom community and of the school. Peer relations and unwritten social rules are much more 

influential socialisation factors than we tend to imagine. The teacher has the decisive role in all 

events. The teacher is the role model of social behaviour; the relationship between the pupil and 

the teacher depends on the latter; the teacher influences the psychosocial climate in the classroom, 

and the relationships and solidarity within the classroom community.  




